RETENTION

1. Current Status

While sevcral measures hiave been taken to mmprove the inifial access ko
sducation at varous cducation levels, the cbserved low enrollment rates
particulacly at the corapulsory basic edugation level were to =amae extent due
o low internal efficiency of the sducation systom.  Statistics show that on the
average. cut of a cohiorl of 1000 childran who slart Std. 1 in any particular
yoar, less than 30% complete basic edusation. For exarmple, cut of 16,528
childrern who started Std. |in 1289, only 7521 {or 45.5%) children reached tha
final grade of basic education (Form 23 in 1995 During the same period, out
af 7E0G girls enrolled in Standard | only 3579 (or 47,19 seachcd Form 2, and
out of 2222 boys enrclled in Std. |, only 3942 {or 44.2%) reached Form 2
indfizaling that the survival or retention of gids is betler fian that of hays.

Z. Relention lssuss

1] Pgar retention seams to ke caminant at compulssry Basic education
levels, As a reaull of poor retention, akout 47.3% of school - age ehildren do
not comxele basic education,  Some of tha chidren have recoivad vary little
eduzation such that after yesrs out of schoal, they tend to relapes to illiteracy.
Lonsequantly, poor rstention contributes 4o increasing ilitaracy amangst the
eduli-population, ’ . : :

{0 Powgrty 15 the .most common . factor affecting retention.  Unlass
measures to aloviate poverty are takery it will be very difficult 19 Improve
reteniicn . : )

[ Early marriages and. prognancies are significant {actors affacting
schoal enrolimensts and hence retsntion. - Thase factars ara very sensitive as
they are closaly related to Culture and refigian. An innovative approach nesds
to be pursued to ovencome these factors without jeapardizing their cultural
anc relfigeaus imporianca. : .

k3 Solutians, Policies and Approaches

{a} !mprovement of thaschool enviranment,

Foor schagl environment was idendfied ag one of the fagiors sffecting
rctaniion. In collaborat-on with denors. and the cemmunities, the Govamment
has taken several measures o impreve tha schonl envircnment,  These
moasures include rehabillalion of classiooms, toilets, teachers' houses and
arovision of furnilure: The Govemment is discouraging the use of corporat
funishreent in schocls and iz ensouraging the introduction of recroational
programmes including sports and cullural activities, so as to attract studenls
Lo stay on in schog, '

{b  Alternative education
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Many pupils drop out of schocl bofore complsting basic sducation. In arder Lo
addrazs the preblem of aut of school youth, ZEMAP aims at introducing
alternative educafion prograrmmes that will have the falloveing objectives:

{0y To provide skills training te the school dropouts and schoal leavers in
agriculture, fishing, healkh, animal husbandry, handicrafis, computer.
commarge and other trades in demand.

1ii To provide another chance lo youths whe dropped owt of schogl for
VAMSUS FEESCNS.

di)  To promole sef-employment after compfetion of basic education.
o Toenceurans dife long education.

MaEGS in collabcration with the African Davelopment Bank [(ADE) has
2lrgady a lsunch a pragrarmme airmed at addressing the above issues.

(¢}  Addressing the issus of poverty

The Governmast in collaboration with the United  Mations Devolopment
Programme (UMOP; has developed a Poverty Reduction Plan, which aimed =t
reduging the powerty incidonce within the nexl four years.  The Plan is
mutisectorsl and targsted the peor, cspocially women and unempioyad
wouths, It is envisaged that success™| mp'ementazion of the plan may result
IFi increasing acocess o aducation, -

{d} Guidance and coungelllng proprammes

The chjective of universal basic cducaton has nol been achicvad bacause of
soveral proflems.  These include early mardages of school gids, eardy
prensancies, adolascance, sexually elated problems like sexual harassmant,
drug abuze and alcchalism, juvesile delinguensy, child lzhaur, economic
[erees, a non-conducive leaming enviranman:, poor socialization and lack of
parant cr guardian commitment o sducational developmant of thair children.
Mosl of thesc problams arise Irom ignorznce and lask of cdecatong
awaranezs among parents, children and the sommunities at large.  Proper
scheol guidanca and counsslling could signiticantly reduce those problems,
ZEMAF aims at establizhing a guidance and couns=elling programme with ik
rellowing objsctives -

(i To esiablish guidance and counselling serizes in all schacls.

[fiy  Toaguip personnel with the knowlad ge and skills for offenng guidanca
and counscllisg.

(i} To establsh counseling commiltess in each school and  oiher
institutions of learning.

{ivi  Toconduct needs assesement siudies,
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{v}  To establish a programme which wll continuously sensitize parents,
students, and the whole communily in issues affecting education.

it is hoped that threugh proper guidance and coungelling, the drop out
problemn may be reduced and retantion will be increassd.

The programme has already started by condusting a training of trainers
workshop and preparations of & guldance and counsalling manual for
sochool counsellors through suppert from UNFPA,

i#}  Moral athics and environmental studies {MEES) projact.

The MoECS in collaboration with UNFRA i implemznting the MEES project
which, is targeting school youths with the aim of changing their knowledge,
attitudos and practices lowards population, the emviranment and youth
problerns. The projoct started on a pilet basis in 40 primary and sscondary
schools and wil be expandsd te cover all schocls in the next four years, Tha
curriculum content of MEES is based on topics related to hygiane,
repraductive health and moral ethics. The lengterm ohjective of MEES is 10
promate public acceptance of family size nerms and susteinable populalion
growth through morel ethics and population education in the formal school
system. '

ifi A school without corporal punlshmernt

1 1994, Chaani Schoal intraduced a pelicy of non-use of corporal punishment
as a means of controlling students” discipling, The palicy seems to have had a
signilicant impact on schoo! atlendance, For example, within a pericd of 3
years, after the inlroduction of the policy, the average attendance has
inersased from B2.1% to 09.4%, Thus the policy seems to be promising in
ncreasing ratantion. : .

R

- Inr QUAETTY

1. Overview b
The Zanzibar Education Policy sels twe broad goals of education. These ara:

fa) "aducation for acadernic and intcllectusl excellence nunwring for sound
coynitive development™ and (k] "education for self reliance, catering for the

“affoctive and psysho-motar domains of edusatlonal objsctives” (ZEMAF),

Thesa goals of education undarscore the importance of the linkages between
theory and practice. It assumes Lhat the measurernents of quallty will place
smphasis on application of knowledge in problem soiving.

MoECS defines auality in terms of & widst range of abilites, according to the

education lavels. At the pre-school and lower primary educdtian levals, quality
of edusation i detarmined by the mastary of the 3R's while beyond the lower
primary education lewsl, the major determinant of gquality is students
perfonmance in national examinations. Besides the two indicators, the
leamer's acquigition of attitudes, valuss and skills can alzo be a determinant
of quality. However, the later indicator hes been raraly tasted.
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2 Situation Analysis

Zanzibar offers 10 years of compulscry basic education fram Stardard One o
Form 2. Promaotion frioem one class to the next within the basic educalion oycle
iz almogt automatic excep! for Standand Seven wherc pupils take salactive
examinations. Standard Seven examination results over the years hawe
shown that enajority of pupils arc not parforming wall,  For example, in the
1897 Examinations, our of 11,365 candidates who sat for the sxaminations,
only 1857(13.7%) attained the benchermark pass score of 45%. The
pedormanca was exfremaly low in Mathernatics, and English whara tha
average Score was 7.5% and 18.5% raspectivaly, The examination results at
this level ama mainly used for selection of bright childran for entry into bias
sacondary schoola,

The national t&nminal exerninaticns are conducted at the end of Form 2. The
perfommance at this level is alse below sxpactation. Examination results over
the last five vears have shown ¥hat on the avarage, 55 than 30% of the
students reaching the final vear of basic education attain the 35% benchrmark
pass 2cors,

Weak candidates entering the post-basic educalion cyele have an advorss
eilecl on the examination rasults for lhe Certificate of Sacondary Education
(O-Lewel) Examination (CSEE) and #ha Advanced Certificate of Szoondary
Edueation {A-Leval} Examination {ACSEE) The National Examinations
coungll of Tanzania (NECTA) administered the two examinations.
Parformance in the O-Level sxaminations is unsatisfaciony as nearly 59% of
the candidates attained only the Division |V- pass in 2000, which for promuotion
purposes is of litthe worth, One trend iz well noticed. Bias secondary schools
s2em to perform consistently better than the requiar secondary schools. The
differance iz attributed to relatively better qualified staff and equipmant,

Inspite of the genarally unmsatisfactary performanse in the O-Level
sxamitations, encouraging results have been obeerved in recen! years and
an increasing numbas of candidates bave been qualifying for A-Level
secondary education. Soma of the candidates arc privata students who have
struggled for a number of years to earn encugh credits that could allow them
10 joln A-Level classes.

Allhough the numbar of studenls joining A-Level classes has increasad, the
increase in number has nol brought 8 positive impact on students'
peflotmance. A-Lovel examination results for the last three years hava shown
that studants are performing badly espacially in Science and Mathematics. On
the average, lass than 3% of the candidates aftained Divisions 1, 1 and Al in
1826/97. A-Level examination results revealsd that cut of 84 candidates who
sat for lhe examinations, 32 were girls, of whom none allained Division |,
while cnly 7 attaingd Divislon [I7 The peformance of boys was better with 7
attauning Owislon | and 17 attaining Division |1 [Mapuri, 19985,
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Thiz situztion of Adult Education is also worrisome. The shertage of places in
schools and the increase in drop-oul has aceelerated the number of adults
wha raquire literacy skills, Literacy classes have not bean perorming wall for
a number of yaars, primarily dug o poor attendance of leamers, inappropriate
owricula, and the increass in poverty levels among the hauseholds,

In order to caplure the learmars’ interest end responsa, the currisulum was
diversiied and emphasis put on acquisition of functicnal skills. The approach
of teaching adults was also resisiled, Insfead of leamers follewing adult
clagses in identified plages, expariments have been tried wherz adult
educatars follow organized groups and conduct litaracy and post-literacy
clasges accerding to the needs and timo convenience of the learners.
Curranlly, classes ars being offered for wemen groups, farmers, Oshermen,
carpentars and blacksmehs, The new lcamer friendly approach has
succeeded very significanty and wili be expanded in the near future, In
additian to litaracy clzsses, the Department of Adult Eduration 15 crganizing
continuing  educatian  pregrammes  for posl lteracy learners and  basic
erlucation graduates. These classss have contricuted to a large extent 10 the
increase in the numbst of private candidefes in O and A-Leval examinations,
Howavar, 1he porformance of § he majaiity ef the private candidales have been
poar.
- EETI -

3. . Ftelevance

Inappropna ) curru:uh have I:uccn hlamed [Dr helng g1 of the I'I1ElJCIl fﬂ-.':'tms
affacting success in life among schacl laavers. Amang the crilicism is that tha
BUrCLIIM ig too acadermically orenled and doss not prepaec the youkhs for
the %ind of life they will expetignce sftcr complehng schoeol. 0 respense. to
such criticisms, thara have been allernpts 1o addrass the pecblem, Follkeving
are somc innowvations Lried to that end,

{a} - The child to child {CTC) project

Warious initiatives have bean undartaken to improwe the curriculum relsvanca.
MeECS in collaboration w.n the AKF has Intreducad the Child-to-Child (CTC)
project in primary slasses (¢ addiess the issucs of emvironmental cleanliness
and heallh edugation. This programme, which started in 1880 is now practicsd
in 74 schools and ab he Mkumah Teachers College. The geal of the
Programme was to improve the health status and weltare of all communities in
Fanzibar 80 &5 10 give impelus to development elffors,  Becausa of the
sucoess of tha programme, MoECS decided to integrate the CTC actwities
into the main-stream curricula and has resolved 10 use the CTC teaching
approach across the pre-primary and primary school curricula;

{b]  The science camps project

Tha Scence Camps project that siarted in 1988 and wound up in 19924 has
had a considerable impact on the reform of scignce toaching in Zanzibar
primary schools. Tha primany sciense ewrriculum has bean reformed based on
tno cxporiences collected in the annual science camps hat offered a free
discovary laaming atmosphee to felectad students and their teachers, The

40

-—



' o s deddni b e

Mew curicuium iz basicaly activity orisnted and emphazisas on the discovery
tazthing’ learning approach. Another continuing ouloome of the sgience
<amps project i the Mational Teacher Resource Centra (WTREC) and its
netweork of teachers cantres (TCs). The idea of a Mational Science Resouree
Centre vwas born in the scianga camps, but was subsecuently broadenad ta
cover the whole spectrum of knowladge tauoht in schools: Rence the NTRG,
Tha sgisnce camps project atracted a lot of interest and support fram a
cansortium of donerz led by the Afican Forum for Ghildren's Literacy in
Sciznca and Tezhnology (AFGLIST), a wing of the Rocketellar Fouridation,

{&]  The MEES project

The UNFPA supperted MEES projact discussed earliar was intended to
improve curriculum relevanca and has bean integrated into the curriculum For
Upper primary and !ower secondary 1o address the issues of moral athics,
population and the emarcnmenl. Aizo HIVAAIDS prevention educalion is on
the process of baing integrated inid the schoal curriculum Lo give stedants the
neccssary awareness on AVIAIDS and other sexually transmitied diseasce.

(¢} Tho MENA programme

Ancther innovation baing fied is the recent MoESS decisinn to intraduce a
e subact in the primary school curriculum called Life Shalls, This subject
will cover topics refated to skdl training depending on the emdrarmanl in
which a particular schoal is located. Some of the topics include domastc
Edence, agriculture, fishing, word work, handigrafts, and the fike, 4t tha
secondary evei tha ZEMAP has sarmarked  to implement a pragramime
commonly krove: in Swshil as “Moange wae Eimo ng Amalr BIEMAY which
aims = inteqiatig general sducation with intraductory elements of productive
work,  Thers arz zlso biasad secondary schools, which, in addtion 1o
providing general eduasalion, =ls0 provids specializaten in spaciic arsas such
as cemmerce, anc varcls diseiplines in fechnical aducation imechanical,
oiil, and elsctrical engineesing;.

4, Problems and Chalienges

Among the mapr probicms fasing tho educatnn scctor in Panzibar are
fontinuous presence of unirainad teachers, poct sthoo! crviraement, and
shortage of taxthooks and other essectal susplies. '

{a) Teachers

The increase in schoal populstion especialy at the primary level and the
dasre to accelerals enmclment has compaliad the Mirstay 10 reciuit untraned
leeackers avery yoz:. In 2000, untrained feachers constitute about 21.4% of all
basic education teachers, Also, scme of the well-qualifisd prirmary schoc
teachers have boen promoted to teach in scoondary schools dus o shortane
of quahied teachers at that -education devel, Several initialives hava been
plzmentcd 1o improve the academic and [irofessional aompetance of thesc
iezchers. Amang them are in-service training offered to tozchars durng the
leng schoel holidays. The science oamps project slzo provided in-sanice
training i scionce teachers. The camps introduced active learning throwgh
the inguiry appresch i lhe toashing of science. Another innowative
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programme that is in progross s in-service training for primary school
teachers through disiance leaming, The prograrme combines salf-study
materials with occasional [ace-todace conlach at the TCa. These centres are
located i almost all distdcts of Unguja and Pemba, Also through individual
initiativas, some .of the secondary school 1eachars have joined undergraduale
courses offerad by the Open University of Tanzania, which has its branch in
Zanzibar.

(k) Curriculum

The MRC established in 1986 by the AKF is conlrlbuting significently towards
innovative curriculurn devalopment for eary childhood education; The centre
has developed a curriculum for the netwark of pre-primary madrass schogls it
inspiras and supports, that has injected secular aspects {ezpecially likaracy in
the Roman script and numeracy} into the basically raligious teachings offered
in the Quranic Schools. Madrasa pre-schonls are the Guranic schocls that
adopt the centre’s integrated curriculum, and thess are on a steady increase.
ZEMAF foresess a good start from thls innovative initiative towards the
intended developmant of 4 nallonal cors curriculurm and curriculum guidelines
for ECE thal all ECE insfitutions will be requirad o consult and asepmimcdats
whan developlng their own curricula. The Ministy's long-lerm objactive
implicit in the Education Policy and ZEMAP, is a full transformation of the
Curanic schaols with the viow to enabling them to offer quality religicus-
secular integrated education up to the tavel of lower primary (Std 1 - BI).

Alsa, curriculum reforrm has baen initiated at-the primary lsval. The reforms
werz aimed &l redusing curriculum overload, reduchon of the number of
subjects from 14 to & and streamlining of the curriculum content. As a result,
some of the sublects have been integreled. The curdculum reform has
rezutted into the designing and preduetion of new textbasks. Boak production
ook 3 phased approach, with the initial phase coneentrating on the lower
primary cducation leviel, Currartly, textbooks on four sublects have been
produced with UNIGEF support and distributed to schools at a ratlo of ons
book to two pupils. Production of Std 1 textbocks is at an advanced stage
while ihe ADE wil support design and production of Std 1V-YI textbooks, At
tha secondary scheal level, shotage of textbooks i quite commen as most of
themn have 1o ba imported from abread and the Kinstry lacks the necessary
funds. In somc cases, parents who can afford do purchase bogks for heir
children.

fcl  Physlcal fagilites

. The physisal facilifes of many schools are eilher Inadaguate or in poar
goncifion and hence affest ihe teachingdeaming process. Schools face an
acute shortage of space that has resulted Into the introduction of the doubla
shiff systermn sinoe the late 1970s. The school working hours have been
raduced to allow the 2ecand shilt to end before the fall of the night. Lintil now
findings are not available on the impast of the doubla shifts on childien's
petdformance. The shorlage of classrooms has also resulted into avercrowding
of. pupils in the classes espesially in wban and =zemi urban areas. The big
class =ize has been detimantal to the teachlng process especiaily when
teachars are not equipped 10 handle large classes. Apart [rem clags size,
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some of the school buildings do net provide 2 stimutating emviranment for
learning as buildings are on the biink of near colapse. Althaugh the
cenditions of buildings and fumniture have generally improved afier the
gompletion of some of the big projects sush as the DAMIDA supported
Secondary School Maintenance Programma (SMP), and Primary Education
Programme (PEF) and tha CPEC Fund supported Primary Sehagl Furmiture
Project, the situaticn iz atill wanfing in quita a few schocl=.

{d} Language of Instructicn

Kiswahili i the national language and the medium af instruchion in
primary scheals, whils English iz being offersd as a subject from 513 1
orwards. Howsver, due to pressurg from parents MGECS Introduced the
teaching of English as a subiect from Std 1in 1998 on a pilat basis. Al the
sccondary schoo! level, English is the medium of instruction. The major
prioblom that is being exparienced i the low English language proficiency if
pupls and somc wachors, whiich 1o A large oxteat affest their performance al
the secondary and higher levels. To address the situation, the WMinistry has
since the sarly eighties, Initiated severl language programmes, The Zanzibar
English Language Improvement Programma {ZELIP) was the first programme
o be carmed qut in collaboration with the Biitish Council angd the Crrarseas
Development Administration [ODA] o addreas the improvement of English
languaga teaching. Among the achievements of ZELIP were tha rehalititation
of gchonl lipraries and the establishment at the Zanzipar Public Libian.
Schools as well as training of teachars.  Also. television and radio
programmes on simplified English languags wers introduced. After ZELIP,
came the Form | English Language Orlentation Programmo (FIELOCY, This
was finally followed by the cument Secondary English Language Oriariation
Programme [SELOPY, which is finaroad by the AKF, SELOF Iz setto Improwe
English language proficlancy across the whole curriculum. Dus to the
maghitudes of the problem, the first year of secondary education (referred o as
the Secondary Orientation Class - O5C) has bean devoted to improve the
studemts’ mastory of the language. The project iz largeted to improve the
mastery of English language hot only of the students joining crigntation
secondary class bud also tgachers’ skills and pedagogy. Plans aré now
underway to exland the programme to Farms 1 and 2.

IV. CAPACITY BUILDING

1. Current Situation :
Capacity building ie an issua in almost all lgvalsizactions within the MoECE as
witl bg revealed in the followlng sections,

(a) Teaching :

As 2000, Zanzibar has 6,251teachers cut of whom 1,340 are untrained. The
untrained laachers consfitule to 21.4% ot the teaching force. Thore ara
shortages of qualifisd teachers at almost all levels of education. Teachers
whn have been trained to teach in pimary schools are now teaching in
sgoondary schocls too.  ©n the oliar hand, teachers with no pre-school
methodologias are posted 1o teach at this jevel where knowledge on early
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childhood developrnant is necessary. Primary schools are lakt with Lintrained
and ungqualified teachers as the best teachers with good fualifications join
Dlplorma courses and later procead to teach in secondary scheools. Alough
several measures have been taken 1o increase the output at tha Mkrumeb
Teachers College and the Zanzibar Muslim Academy, slill the capasily of the
twao oollages is relatively Iow o mest the ever-inereasing demand, Apart from
this, there are othar factors that contibute to this situation. These include the
tacl that tha teaching profession doss not altrest the est braing dus to poor
working conditions and profgsaiona) stagnation dus 10 percaived  lack of
training cpportunities.

{) Curriculum development :

Curficulumn Development activitics are coordinated i Lhe Department of
Profezzional Services to Edscation.  The practice is to use practicing
teacheiz. colloge tulors and inspeclors whenover curticulum actiailies are
conductzd.  Most of thom sre experisnced keachers with litle knowledge in
curficyium development.

{d) Manageiment:

Many educational managers including head-teachers, regional and district
education officers, schagl inepectars, and education advisers were appainted
to those posts without any prior profossionol training. Mest of lhem were
gxparenced teachers and have received inadequate oF ne training relsted 1o
their new iasks after their appointments. Besauss of their lack of lraining and
tha owerinoreasing complexities in educational management, edusalicnal
rangars find it difficult 1o perfamm their duties efficiantly.

{&} Suetalning capacity:

Il iz unfortunate that o a cerain extent, lhe years of trainicp and the
assoctated investments have not providad the sustainsd capacity desired. In
realily, it is the training olfered to teachors moslly that has produzed the
desined effeci a2 far as the sustained capacity is concernad, Thosa in the
teaching profession. who in most cases are given shott lerm training to
acquire cerlain gkills uscful in their sections of the profession, ara the cnes
wha use what they have gained to improve their performance in their places
of work, O tha othar hand, trained staff who are not practizing teachers do
nat stay long in the areas they had boen warking pricr 1 their Irainisg. It is
this group of professionals who in most cases gat leng term training ranging
betweatt one to three, up to five years. The capacily in this caze is nol
sustained, as ohce ey come from treining, they eifhar join other sectors, ar
are transferred to ather divisicns/departmants within the Ministry.

3. Poligies, Strategies and Approaches :

Yarious messures have besn takon to address the issue of capacity building
at vaiouz levels within MoECS,

[a) Teachers :
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MoECS in collabaration with International NGOs and donar agencies has in
racant yoars dana a ot 1o improve the capacity of teachers through Waining.
Amaong the significant interventions ane :

(i} Eslablishiment of TCs: .

In Zanzibae, there are nine TCs af cluster level and cng NTRC. TCs starad
cperating in Zanzibar in 1993, wilh the main objective of revitalizing primany
education as a direct responza to the Jomtien Declaration on EFA. This was
a inint effort by MoECS and DANIDA through Bhe FEP programme. The main
furetions of the TCs are:-

« o presvide updrading colrses o untrained and underqualified leachers,
» to improve pedagogical skills of teachers through In-service traiming,

* toimprove school management by training school heads and meambers of
echonl committess,

+ toimprove teachinglearning through TC bbrades and encouraga teachars
L impravige teaching materials, and

= 1o supervise and assess the impact and effactivensss of training using
inspoctors’ reports, tests, and classroorn obeervation.

fii) The MRC

Thig private initialive of the AKF has staded offeting induction course to pra-
primary madrass teachers. locking forward o the develepment, in
2ellaborafion with MoECS., of a recognized accredifation systemn, 1he Centre
has a ot of potential in the transformaticn of the tradilional on-the-job informal
lraining of Quranic teachars. This is a longterm ohjactive envisaged in the
_Eduu:ation Policy and ZEMAP, that helds promize in the qualitative
improvement of ECE, especially that is offe red in Quranic schools,

{iii} Distance education fraining courses

Az indicated sarlier, teachars ¢ollenes have not been abla fo meet the ever
increasing demand for teachers. As a result, every year a good numbar of
untraingd leachers arc recruitsd to maet the demand. The  Distance Teacher
Edueation Programme for untrained ieachers was esteblishod lo provide
academic upgrading and prefessional treining to these teachers. O
guccessfyl completion of the course, tha teachers are awarded cardificales
which, are equivalent to those of their colfaagues graduating in teachers'
collages.

The programme, which staned in 1896 is now serving mome than BOQ
teachers, throughout Zanzibar, The beachars have boon relioved of bea
working days per wesk =0 as to attend fase-tofase tulcrial sessions in the
neartyy TC. This is a good arrangerment as it doos nol take teachers outside
thie classroom to attend the courses slsewhere, The teachers are normally
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expacted by completo the ‘Grade “A" certificate course within four yrears
although it all depends upon. a teachers learning spead.

(iv} Ir-service Sralifng programmes through projacts :
Teachers have, through various projects been tralned in diferent teghniquses
meant o irnprove their classrcom perdormance.  Among the programmes
being carried out i schools are CTC, SELGP and MEES.

The CTC pragrarmme has a3 of teday, trained a total of 222 teachers and 74
haad teachears in-child to child methodelogy. SELOP is yet another inravation,
All feachers whao are feaching in O5C classss have had shon timea n-sarvice
training.. Out of these, 1% are bained tezchers and 39% are untrainsd,
Merny teachers have alse been tralned ihrough the MEES project,

{v) Ypgrading courses at Nkrumah College:

Apart from short-term training, long-term training courses are alzo offered fo
the practicing teachers to upgrade themselves, At the Ministedal level thers is
a system whershy teachsrs are given opporenities ke advance thamsslves so
that they can move from cne level to ancther. Teachers therefore. can move
from Grads "A° o Diploma and even furthar, dapanding on ones inidative.

Teachars who aftend courses in the training institefons also receive their
salaries for the whole pericd of training.  All hese help to motivate staff. |t is
a significant ingontive to ancourage e fsachars to be innovative and to work
hard with dedicatian, )

{¥i) Twinning Programme:

Therg have been various forms of exchanps pragrammes betwesn Zanzibari
aducational .ingtituticns and those in other countries,  For example, the
Karyme Technical College has an exchange programme with Keewafin
community Gollegs of Ganada, while the Mkrumah Teachers” College has
sirnifar Yes with the Aga Khan Univsrsity based in Karachi, Pakistan. Short
coursas offarad by thaze programmes 1o e wiors of Karume and Mkrumah
have benefited thoae institutions & great desk.

Therg is alse & twinning programme batween Makunduchf Secondary School
in. Zamzibar, and Aston Comprehensive School of Sheffield in the UK,
LurT‘u.lmbEt Secondary Schoot and Moheia Schocl in Morway and Mikunguni
Technizal- secondary School. Bambi School "and Fukuchani scheol with
achools n Germany, Since 1982, 3 total of 12 teachers have gone for shudy
'.r|s1ts in the- LK. Similar trips to Zanzibar have been made by tha teachars angd
students of Astan Cnmprehenswa scheal,

{b} I'u'Ea nagement Gnurses ) :
MoECS has starned 10 address the issus-of managemeant through & recsntly
established . Giploma in Management Sourze offered at the Mkrumah
Teau:hers Gu:rllege This.is a two yaars course for the sehoal heads and other
edlcational managers such as reglonal and district education officers, and
school | inspectors.- This course, which started n 1998 has produced 88
graduates so far. The courss has both thedgretical and practical componsnis
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whereby the trainess go bagk to their places of work, mosfly schools, 1o
praclice what they learned in thsory at the coflege and campiement Tt with
their axperlence. Alsc, there has been courses offered in the TGs in financial
and materials management for tsachers in &1l the schools whe are responsible
for handling funds and school stores.

(=) Currieulum development, research and planning :

The system is used to build the capagiy of the currculum developers,
researchers and planmers mostly throunh taking part in all activities ralafcd to
the areas of work undar the supervizion of an external consultant recruitad
gither locally or abroad. In mos! cases the external consultant iz axpected lo
waork closely with a team of selected local staff to accomplish a certain task,
Hefshe is required in the process to induce basic skills to the selected tocal
perrsonnel,

The Igwer primary school curriculum was reviewed and revised by MoECS
personnel with gome help from external consultants, The resull was tho
production of Sid [ - 1l teachingtearning materials which are already in
schools,  From the acquired skills and oxperience. tho local feam has
reviawed Std IV - VIl gyllabuses without any external help,

The planners were alse invelved in the planning exercises within MoECS 3o
a5 to gairn the necessary skills, With the halp of & consukan, the local team
succassfully caried out a comprehensive aducallon sector review and
developed the Zanzibar Education Mastar Plan,

Similar approaches ate being practiced with respact to bullding research
capacitios. Through various proprammes aad projscts, local staff under #e
suparvision of axternal consultants have carried out research in the aroas of
say childhood devalopment, primary, secendary and adult education,

Sarnc of researches carfed out, have led to some palicy changes, For
exampls, the Education Sector Review resulted intc ZEMAP, which has
incorporated many policy changes. The study on the administrative structure
of MoECS has resulied into the restructuring of the Ministry. The svaluation
feports on the CTC profect, the MEES project and Lhe SELOP project have
led ta significant cumiculurt changes. The Appendic lists studies and
researsh undertakings and how they impacted or palicy and practios.

{d} Inspection’Supervision :

Dn-the-jeb training s givan to newly appointed inspactors, and advizors by
their qualified and ewperdenced collsaguas, The training rmodulss developed
by the Commonwealth Secretzriat and in sorme SADS counties in fhe TME
gpirit, are  effectively wsed to waln the newly  sppointed  persannel,
Opporttunilies available in the nalghbauring countiies are also used 1o train
inspaclors and advisurs. About 4 inspectors went for o shart intensive training
2ourse in Bolswara in 1866 and 3 inspestors want to Namibia in 1998 for a
sirilar purpoze. MoECS has reformed the inspectarate whersby. the roles of
inspectors have been modified, There has been a break away from the
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tradltionat individual teacher inspection, that focussd on looking for mistakes
and in s place, schoo! based inapection that emphiasises on the geness)
schoal performance has been introduced. Also, the number af inspestors has
been reduced by eliminating the posts of distict inspectors, This has been
possibla by designating school head s &3 assoclate inspectors so a8 to effect 2
more realistic school based inspaction systern.  Considering the functions of
inspectors on assessing the teachers” effestlveness, it iz possible that the
inspectors alons may not be anough for the previslon of guidance and
advisory services 1o the teachars. Thus, MoECS has alse appointed teacher
advizora, The advizors are based in the TCs, within an sasy reach of most of
the schools, The inspectors attended a training seminar conducted by two
fueilitators from MNamibia whao came to Zanzibar in July 1998,

{e] Learning through international project counterparts arrangaments :
There have bean programmes too where intemational experts have been
working closely with natienal countenarts. This close working ralationship
anabled the national countarparts o work and learn through lhese
international profossionals thereby gaining expericnce and building  their
capacity in the process. PEP, SBE, ZELIF and SELOP project counterparts
bensfited through this kind of arrangement. TC Goordinators too galned a lot
of exparience through VS0s,

Ag indicatad earlier, the question of retenticn of thase who have heen trained
depends mostly on the type and dueration of 1he training one has had., Those

- whe go for 'shord term {raining are in most cases retalned, as thair courses are

tailor made 1o offer specific required skills. On e other hand, those who go
for long-term iraining are usually not retained I the areas where they came
fram, Ihetead they tand to be posted to other seclions or even transferrad to
other sectors. ' :
Even though thesé hag beer \idining of staff in all sectiohs within the
edudallen secter, othar areas have mors qualified perscnnel thak cthars,

- In thé areas of teachingand curriculum develaproont, far exampls, thens are

sufficiant pecpie whi are capable of successfully sanying out these functions.
aimost all the training carried out locally, i offered by Ihe training teams from
Wkrimah Teachers College, The Instiute of Kiswahili and Foreign Languages
and the Inspectorate.

biore capacily building is noeded in the areas of policy analysis, planming and
research although MoECS has exporienced & lot of brain drain in this sectien,
The gualified competert planngrs do not stay long in MeECS befere thay are
transferred 1o other seclors. Profeasional tsachars are zeen to be a versatile
trainabile’ group of Intehectuals who can, with only & fitlle training, be assigned
whatever job one choosesa-to glve them. With this notion in lhe background,
coupled with the training they have hed, say in planning or research, they
seEm to be Easy tamels o he Wilized in other ssclors apart from that of
edusation. Lack of prospects for promation in ones profession within MeECS
itzclf influenees the placement of qualiffed personnel. Whan one is to be
prameted. hedshe usually has e he transferned to other seclions,
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MOoECS intallectuals’ movement to ather sectora will conkinue as long as thera
are no capacity building arrangaments in those sectors. |t iz only when the
Zamzibar Govarnment develops a systematic upgrading ot persornel among
all the sectors, that the problem facing MoECS will be solved.

Managament iz yet ancther arca that neads attention as far as capacity
building is concerned. Ingreases in enicfments heve led to the constrection
of newr classrcoEns in existing schoals, as wall as In new ones. This state of
affairs has made it difficult for MoEGS 10 cope with the increasing damand for
qualified schoof managers.

¥, CONCLUSION

Zanzibar has made significant progress in praviding educational opporfunities
te her paople. Community participaion has been pan and parcel of
educational development achigved durlng the last decade. Despite the
success of Zanzibar aducation systern, therz are number of issuss. which
nasd 1o be addressed, such as expansion of access, retonlion, guality
improverncnt  and  curriculum  relevance. Under the cument economic
difficulties facing Zanzibar, it will be difficult for lhe gowvernment alons o
mobilige the roquired resources. External rescurces will ba reguired o
complament government and community effarts. The government hopas that
the developmert parners in education will come forwand to suppu::-rt
educational development in Zanzibar,
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