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SUMMARY 
 
 
Within the mandate of providing support to UNESCO Member States in the management of curriculum 
change and development, the IBE has contributed to the improvement of curriculum processes in different 
countries and world regions based on the experiences build up through 20 regional seminars and 
training workshops held in the five UNESCO regions since 1998. The outcomes of IBE’s efforts of 
supporting the curriculum capacity building at different levels are mainly related to a better 
understanding of regional and country situations, the setting up of a progressive agenda of common 
worldwide issues and to the design of curriculum resources that can be shared between and within 
regions.  
 
The IBE aims at forging a Community of Practice as a tool for empowering the national capacity of 
constructing and implementing a better curriculum based on the double challenge of continuing to foster 
a conception of curriculum as the hub of educational change encompassing processes and results, and a 
developmental perspective in the consolidation of international networking.    
 
At the initiative of the IBE, a seminar took place recently from the 6th to 8th of July 2005 in Geneva, 
gathering 31 curriculum specialists from all over the world. After three days of open-minded, thoughtful 
and constructive interaction, they agreed on creating a Global Network of Curriculum Developers as a 
Community of Practice in order to help improve curriculum changes worldwide that could lead to a 
better fulfilment of Education for All (EFA) goals. This implies the progressive process of a shared 
thinking and doing based on the exchange of visions, experiences, documentation, research and technical 
cooperation at intra and inter regional levels. Precisely a Community of Practice facilitates the build up 
of dynamic relationships that enable to learn from each other as well as the development of a shared 
repertoire of curriculum resources. 
 
The Community of Practice settled at the seminar, is laid upon the ideas of fostering pluralism, diversity, 
multiculturalism and a problem solving related approach, and also be able to move forward on 
educational quality and on attaining better educational changes at the school and classroom level. The 
achievement of a reasonable equilibrium between face-to-face and virtual activities is a critical issue for 
forging a good and enduring interaction between Community of Practice members.    
 
In its initial organizational framework, the Community of Practice will be integrated by a Coordinating 
Team, Regional Focal Points, National members, Associate network members and sponsoring institutions 
and persons.  
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1. The development of the network as a Community of Practice focus on curriculum capacity 
building 
 
 

 
 
 
 
 
 
                        
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 

1.1. IBE efforts in a long-term perspective  
Since 1998, the mandate of the International Bureau of Education (IBE) has been redefined with 

a view to providing support to UNESCO Member States in the management of curriculum change and 
development. Within the IBE medium-term strategy 2002 to 20071, the capacity building programme has 
undertaken extensive networking among national curriculum development experts through 20 regional 
seminars and training workshops aimed at building national capacities for school reform. It leads to: 

i) Reinforce regional networking through collaborative projects. 
ii) Create and support an International Network of Curriculum Development Bodies. 
iii) Enhance collaborative action-research projects. 
iv) Support on-the-job training in curriculum development. 
v) Contribute to professional training for young professionals. 
 

 
These curriculum activities have been based upon a closed and fruitful cooperation with UNESCO 
Headquarters and Field Offices, National UNESCO Commissions of Member States and the curriculum 
making bodies of different countries.   

 
The overall results of these regional activities are:  

i) The documentation of regional and international trends in curriculum making and 
development as well as the identification of national and regional capacity building 
needs . The comparative analysis of trends in curriculum policy-making and 
implementation as documented in the reports generated through the regional 
consultative/exploratory seminars that haven taken place from 1998 onwards, has 
allowed for the identification of capacity building needs, resources and training in 
curriculum policy.  It has also paved the way for the implementation of networking 
support as expressed by national curriculum-making bodies in the various regions and 
the promotion of dialogue among curriculum policy-makers, specialists and researchers, 
and finally, the documentation of national and regional processes of renewal of school 
curricula. 

 
ii) An international network  of over 120 senior curriculum b                                                                                                            

odies worldwide has been developed.   

                                                                 
1 See IBE/UNESCO (2002): Overview and Strategy 2002-2007. Geneva: IBE. Pages 19-28 

The activities of the International Bureau of Education 
(IBE), which are curriculum capacity-building, information 
sharing, trend analysis and policy dialogue oriented towards 
improving curricula and educational policies, contribute to 
the accomplishment of the six “Education for All” goals 
that were agreed by the international community at a key 
world conference in Dakar, Senegal in April 2000. 
Essentially, these goals are about ensuring that everybody 
goes to school, stays there for the compulsory period and 
satisfies at least the basic learning needs. In relation to the 
curriculum realm in particular, our efforts are closely linked 
to the attainment of one of the Dakar goals: “improving all 
aspects of the quality of education and ensuring excellence 
of all so that recognized and measurable learning outcomes 
are achieved by all, especially in literacy, numeracy, and 
essential life skills”. See IBE Website (currently in change) 
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iii) The implementation of concrete regional and country pr ojects  regarding curriculum 

change, fostering the sharing of concepts and instruments for policy design, curriculum 
implementation and training activities. 

 
In overall terms, these projects are now cross-cutting and can enable the development 
of training resources.  

 
iv) The implementation of study visits  of ministerial decision-makers, national curriculum 

directors and specialists from San Luis (Argentina, 2000), Uruguay (2001), Bosnia and 
Herzegovina (2003) and Pakistan (2005). 

 
v) Collaborative action-research related to curriculum change and social cohesion in 

conflict-affected societies, including case studies in Bosnia and Herzegovina, 
Guatemala, Lebanon, Mozambique, Northern Ireland, Rwanda and Sri Lanka. These 
studies were used to develop the resource pack for the Asia Pacific Region. 

 
vi) The construction of an agenda of curriculum issues  with many substantive 

commonalities between different world regions regarding curriculum design, 
management and evaluation that could be developed and enhanced through the 
Community of Practice 

 
In summary, the outcomes of the IBE’s capacity building activities from 1998 to 2004 have been mainly 
three: 

a) A more ample and in-depth comprehension of regional and country situations based on a 
good and challenging combination of conceptual discussion and empirical evidence. 

 
b) A progressive agenda of common worldwide curriculum concerns  that pave the way for 

enlarging the interaction between curriculum developers. 
 
c) The design of curriculum resources  that can be shared and disseminated between and 

within regions. 
 
The perspectives for the follow up of the activities and the expected results for the year 2005 and 2007 are 
presented in the “mid-term review 2002 – 2004”  
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1.2. The next stage and its challenges 

 

 
 

The 47th Session of the UNESCO International Conference on Education (Geneva, 2004) 
prioritised, among other actions, improved access and equity for all young people to quality education; 
recognition of the importance of teachers and trainers; increased research and improved use of resources 
and partnerships. Moreover, the Fifty-third session of the Council of the IBE  (January 20052) reaffirmed, 
among other aims, within the IBE medium term strategy 2002 to 2007, the development of a worldwide 
network for curriculum development with a view to improving the quality of Education for All. This 
network would constitute a “main channel of exchange of information, sharing of experiences and 
collaborative work” 3. A network, is “strongly recommended as a means of creating, disseminating and 
applying knowledge”, and not just as a technological device for updating information on curriculum data.  
 

Within this framework, the IBE’s role is to be the hub of a network of networks, with the 
aim of progressively attaining an effective Community of Practice focus on fostering curriculum 
capacity building. In the process of supporting this capacity, we must fully take into account curriculum 
developers expectations and real perceived needs as well as national and regional diversities mostly 
related to cultural, polit ical, economical, social and educational aspects . The approach towards its design 
relies on a pluralistic and open-minded dialogue between the IBE and the curriculum developers, looking 
for sound ways of defining workable, useful and feasible agendas comprised of objectives, strategies, 
resources, time allocations and expected outcomes that are worthwhile and pertinent for them.  
 

The IBE objective is to build a network within a well planned, explicit and clear vision 
aimed at developing curriculum capacity building that could lead to a gradual consolidation of the 
Community of Practice based on the progressive empowerment of regional and national partners . 
We could stimulate an on-going process of network decentralisation within a global framework, 
strengthening the building up of local leadership and of working group teams .  The decentralisation 
process must be heavily linked to a growing feeling of network ownership at the different regional and 
national settings that paves the way for creative thinking and doing.  
 

                                                                 
 
 
 
 

 
 
 

2 See IBE/UNESCO (2005): Council of the International Bureau of Education. Fifty-third session. Forum 
of the IBE Council on the theme: “Objectives of education and curricular reform in a changing world: the 
IBE’s contribution”. Geneva: IBE. Pages 5-8 
3 See IBE/UNESCO; UNESCO Principal Regional Office for Asia and the Pacific; Byron I. (2000):  
Capacity Building for curriculum specialists in East and South-East Asia. Final Report of the Training 
Seminar hosted by the Ministry of Education, 12-16 December 2000. “The role of information and 
knowledge in curriculum development”. Thailand: UNESCO Principal Regional Office for Asia and the 
Pacific.  
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International networking, sustained through the use of virtual communities of practice software, is 
a means of enhancing national, regional and international capacity for curriculum development, for 
the promotion of dialogue among curriculum policy-makers, specialists and researchers, for the 
sharing of experiences, and for the testing and development of comparative case study-based 
training resources in the management of curriculum change.  

 
 
2.  Conceptual Framework 

 
2.1. Curriculum and educational change 
 
We regard the curriculum, “as the hub of educational change” encompassing foundations, 

contents, processes and outcomes that imply permanent connections between the goals of education and 
every day learning experiences in educational institutions, schools, colleges and universities. When we 
speak of curriculum development as a process, we refer to five dimensions4: what is prescribed and 
regulated within the political and administrative realm, what is designed for professors and students, how 
it is organised in a school setting, the curriculum in proper action and the curriculum evaluated.  
 

An overall vision of today’s curriculum agenda can be attained by analysing some of the 
following critical issues: 
 

i) Education as a public good aims at fostering universal values for living together in 
democratic, pluralistic and peaceful societies, which gauge diversity as an opportunity 
and not as a hindrance.  

 
ii) An active and positive dialogue between society, politics and education focusing on 

looking for a tailored and suitable equilibrium between globalisation, national and 
local realities, that could contribute to the promotion of social inclusion and an 
equitable development of curricula. 

 
iii) Multiple stakeholders, old and new, educational as well as non-educational, to be 

involved and engaged in the whole process of curriculum design and 
implementation. 

 
iv) Educational orientation is based upon the formation of an active, productive and 

sensitive citizen through the development of solid competencies linked to thinking 
and acting in an autonomous and creative way, either in intellectual and abstract 
terms or in solving concrete situations5.  Density and flexibility are two pillars of 
curriculum design. Certainly there is the risk of having an educational system “devoid 
of national guidelines” for curriculum management and improvement. 

 
v) A heavy emphasis on students’ needs  motivation and learning, lead to see 

educational cycles as childhood and youth education. 
 

vi) The redesign of institutional frameworks can promote sound decentralisation 
processes  within universal rules that foster, among other things, autonomy in the 
decision making process, local based activities, creativity, entrepreneurial spirit and 
school projects.  

 
vii) The promotion of comparative studies can be useful for a better understanding of 

national and regional situations  and for identifying commonalities and differences 
in curriculum changes, regarding leadership, foundations, contents, methods, 
management and outcomes. 

 

                                                                 
4 See Gimeno S.; Pérez G. (1993) : Aprender y transformar la enseñanza. Madrid : Editorial Morata. 
5 Perrenoud (1990) states that the developments of competencies are based on knowledge but they are not 
reduced to them insofar as we define them as the capacity of acting efficiently in a defined situation. See 
Perremoud, P. (1999): Construir competencias desde la escuela. Santiago de Chile: Editorial Dolman.   
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viii) The necessity of deep changes in teachers training models and practices  include, 
among other things, a paradigm shift in the current teacher profile  as well as a 
profound review of the relationships between teachers and students. 

 
ix) The whole process that goes from the regulated curriculum to classroom practices 

must be fully supported by solid information systems  that provide reliable data to 
properly follow up and evaluate educational changes from different institutional and 
methodological stances. 

 
 
A broad view of curriculum comprising values, skills, knowledge, attitudes, competencies and 

social and cultural returns could help us to understand it as  a complex and multidimensional process. As 
Cecilia Braslavsky clearly said curriculum can be defined “as a dense and flexible contract between 
politics/society and teachers”. 
 
 

2.2. Capacity building for curriculum development 
 

We are entering into a new and a challenging stage of consolidating the network of 
curriculum developers and specialists into a dynamic Community of Practice. Since 1988, we have 
been working on fostering this community, gathering the views and approaches  of persons and 
institutions to provide better opportunities and conditions for discussing, designing and implementing 
curriculum change. We see this as a complex and fruitful professional enhancement embedded in the 
idea of regarding curriculum change both as processes and results. We do strongly think that through 
broad, generous and open-minded interaction inter and intra world regions, respectful of cultural 
diversities, of ideological and political pluralism and of multiple educational frameworks, curriculum 
dis cussions could be enriched, more solid curriculum frameworks could be attained and the lessons we 
learn from the implementation projects of other partners could lead us to better decision-making. It is 
essentially a door open to improve the education quality, not from a top-down, prescriptive approach, 
but from a deep and sincere dialogue between persons and institutions  fully engaged in curriculum 
change that could empower them to think and act in a more knowledgeable and informed way.   

 

 The development and renewal of school curricula are becoming more challenging in today’s 
rapidly changing world. Effective and sustainable management of curriculum change in an increasingly 
globalised world requires that curriculum policy makers, developers and implementers possess more 
complex competencies and reference models. Whether because of political and economic transition, 
migration and resulting socio-demographic changes, the development of science and of ICTs, the spread 
of the HIV/AIDS pandemic, or the need for social and civic reconstruction in conflict-affected societies, 
ensuring relevance of school curricula and quality of learning has become a permanent challenge. There 
is a consequent worldwide demand to strengthen existing national capacities for the development and 
implementation of increasingly pertinent curriculum required for ensuring relevance and quality. 
 

We are talking about an evergreen curriculum, namely the idea that the curriculum continuously 
evolves, challenging our capacity for updating it in a thoughtful and effective way. Because of 
technological developments, we are in a relatively good situation for an on-going process of renewal, and 
we must look for a meaningful equilibrium between foundations, objectives and contents.  For example, 
the concept of curriculum maintenance (defined as “the procedures necessary to support, monitor and 
revitalise the existing courses of study and related materials”) now falls within the large concept of core 
curriculum actualisation. The latter “is an umbrella term that takes into account activities at all levels of 
the educational system that are aimed at making Core Curriculum a reality of everyday instruction and 
assessment”6. 
 

 

                                                                 
6 See The Department of Learning of the Province of Regina (Canada). 
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Capacity for curriculum development can be defined as the material, human, and 
intellectual resources available for managing change in school curriculum, looking for reasonable 
and effective  ways of using different types of resources . The matching between better learning 
conditions and the content of curriculum changes is a vital issue.  An approach that seeks to build or 
strengthen such capacity is a broader and more comprehensive one than more traditional approaches 
based on technical support. What makes the term “capacity building” different from more conventional 
terms such as “professional development”, “training” or “technical assistance” is the issue of 
empowerment. Unlike more prescriptive top-down approaches, capacity building seeks to empower 
partners to use research and to make informed decisions in the management of curriculum development 
and renewal through a range of activities related to information exchange, research, and training.  
 

Capacity building can be defined7 as the process of helping an individual or group to 
identify and address issues as well as to gain the insights, knowledge and experience required to 
solve problems and implement change. Curriculum developers need to be empowered to gain access to 
international curriculum development models, analyze them, and if necessary, contextualize them in order 
to respond to their specific local needs. While capacity building activities are intended to empower 
curriculum experts with decision-making, management, and operational functions, the ultimate 
beneficiaries of capacity building for curriculum development are learners, their families, their 
communities and wider society. 
 

The IBE Activities focusing on strengthening national capacities in the renewal of school 
curricula are of five types:  

 
i) Training: training seminars on educational policy dialogue, country-customised 

training on curriculum development and team building, graduate training seminars, 
international workshops and focused study visits. 

ii) Research & evaluation: collaborative action-research projects, assessment and 
comparative studies. 

iii) Technical advice: high-level technical advice for senior decision-makers and 
promotion of horizontal consultancy. 

iv) Development of resources for training . 
v) Networking and dialogue as transversal, all encompassing components of IBE 

activities that aim at fostering communities of practice, for example: regional 
networking seminars on curriculum development, international experts’ meetings and 
the provision of training and inter-training activities at the request of Member States. 

 
 

                                                                 
7 See for example The California Wellness Foundation. 
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2.3. Vision and approach sustaining the Curriculum Community of Practice 
 
Taken a developmental perspective, a Community of Practice can be seen as an evolutionary 

stage in the consolidation of international networking relationships, a step forward on deepening the kind 
and scope of interactions linked to common objectives and goals.  As Etienne Wenger (2004) says, a 
Community of Practice is essentially a process of collective learning based on three basic features: 
a) an identity defined by a shared domain of interest; b) build relationships that enable to learn 
form each other – engage in joint activities and discussions, help each other and share information- and 
c) develop a shared repertoire of resources  – experiences, stories, tools and ways of addressing 
recurring problems - in short a shared practice. The focus is on sustained interaction and collective 
thinking and doing towards looking for diverse solutions to common perceived problems and concerns.  
 

What is a Community of Practice? 
 
The rethinking of learning theory in the late 1980s and early 1990s gave rise to the 

model of situated learning which proposed that learning was constructed through social 
interaction embedded in everyday experiences, whether professional or otherwise. Learning was 
thus seen to imply engagement in a number of formal and informal communities of practice. In 
a broad perspective, communities of practice have been defined as “…groups of people who 
share a concern, a set of problems, a passion about a topic, and who deepen their knowledge 
and expertise in this area by interacting on an on-going basis” (Wenger, Mc Dermott & Snyder, 
20001).  

 
Three clear features of communities of practice are1: 

i) A shared interest in products, services or learning based on on-going 
processes for renegotiation. 

ii) Mutual trust and engagement that foster social integration and a collective 
spirit. 

iii) An effective array of shared resources such as sensibilities, vocabulary and 
styles. 

 
The paradigm of learning communities and the strategies of encouraging formal or less formal 
communities of practice have also become an important focus in organisational development 
(Lave & Wenger 2004). Within a professional context, a community of practice may be defined 
as “a group of professionals and other stakeholders in pursuit of a shared learning enterprise, 
commonly focused on a particular topic” ((Buyesse, Sparkman & Wesley 2003: 266). 
 
As a learning community, a community of practice in curriculum development provides 
an environment of professional enhancement in which experts can communicate 
regularly to discuss, explore and investigate common issues of interest and challenges 
with regard to the renewal of school curricula aimed at fostering curriculum capacity 
building. The computer-based communication on which a virtual community of practice 
depends presents an important advantage. It complements face-to-face experiences (wholly 
necessary) as much as possible by providing opportunities for groups to prepare before such 
events and them to extend effective connection, communication and follow-up after meetings.  

 
While computer-mediated communication does not replace the quality of face-to-face 
encounters, virtual communities of practice provide environments in which professionals may 
construct and share knowledge when face-to face experiences are too expensive or not possible. 
Through participation in a community of practice, curriculum specialists at various levels may 
find an opportunity to share experiences, to grow professionally and collaborate to identify and 
better understand and solve challenges of curriculum development. It is nevertheless important 
to note that such communication and learning excludes those professionals who do not have 
easy access to the Internet. 
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We think it is time of transforming our set of regional perspectives that have been worked 
out with curriculum developers and specialists through international networking into a worldwide 
effort of broadening the sharing and the dissemination of visions, ideas and experiences, visualize as 
a tool for empowering the national capacity of constructing and implementing a better curriculum. 
We do have a vast repertoire of regional curriculum resources and educational practices that can be 
widely shared in an inter-regional perspective, facilitating conditions and opportunities for technical 
horizontal cooperation between countries and regions. 
 

The on-going process of curriculum improvement needs to be embedded in a more 
comprehensive view based on ideas and experiences regionally generated in the period 1998-2005. 
Worldwide dissemination is our next challenge. Broad, generous and open sharing among its 
members is the basis of a good network that implies within the core theme of curriculum capacity 
building, the sharing of visions, ideas, knowledge, information, research, databases, resources 
(technical as well as material), and the experiences of doing it and discovering what works in 
different situations(an on-going process building on lessons learned) . A vivid and efficient network 
leading to the construction of a Community of Practice has the challenge of bringing curriculum 
developers together, to exchange knowledge and experience and to collaborate under a shared conceptual 
scheme. That means exploring their affinities and common concerns as well as respecting their 
differences.  
 
The Community of Practice is based upon four basic ideas: 
 

a) Pluralism as the overall concept of networking interaction by promoting the dialogue 
between and within regions. 

b) Diversity as an opportunity for collective construction in order to understand each other, 
learn from the experiences of others and explore ideas in order to cope with common 
perceived problems. The potentiality of fostering diversity depends on getting relative 
agreements and trying to avoid segmentation.   

c) The network as a potentially powerful way of moving forward on Education Quality  
within the Education for All (EFA) goals , sharing successful combinations of content, 
inputs and processes that could lead to good outcomes.  

d) The network as a potentially efficient way of trying to link more closely and wisely 
educational changes to school and classroom practices , attempting to bridge the gap 
between the framework of conceptual change and what daily happens in schools (the 
complex interrelationships between the intended and implemented curricula). 

  
Our emphasis rests on in trying to contribute to improving the dynamics of the teaching and 

learning process taking into account one of the conclusions of the EFA Global Monitoring Report 2005 
that says “Education for All cannot be achieved without improving quality”8. 
 

There are five possible factors that could contribute to establishing a Community of Practice. 
 
i) A multicultural approach, trying to progressively facilitate multiple ways of language 

communication that take into account cultural diversity as well as the need for a more 
fluent interaction between different regions and nationalities, regarding closely the 
relationship between culture and language. Multilingual access to critical material, 
mainly curriculum documents and educational practices could have a positive input in 
curriculum design and management between and within regions.  

 
ii) A solid on-line approach , that basically consists of having an on-line newsletter 

focused on fostering curriculum discussions combining theoretical thinking and sound 
empirical evidence through the gathering of international trends and national case 
studies, as well as the selection of a simple online platform for emailing, forum 
activities, documents dissemination, bibliography research, virtual library and easy 
access to IBE resources and linked activities. The basic rationale lies in that the network 
content must have a worthwhile meaning for its members. 

 

                                                                 
8 See UNESCO (2004) : EFA Global Monitoring Report 2005. Education for All. The Quality Imperative. Summary. Paris: 
UNESCO. 
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iii) A balanced approach of face-to-face and virtual activities looking for a reasonable 
and attainable equilibrium between them, taking in account their potentialities and 
their limits as well as a sound cost-effective analysis. Under this scheme, a good 
combination of information technologies can integrate face-to-face and on-line 
activities.  

 
iv) A solution problem-related approach grounded in the design and in the 

implementation of mainstream inter and intra regional projects based upon critical 
curriculum issues common to a group of countries. The project is mainly seen as a tool 
for tackling problems in curriculum management that can generate good and solid 
responses through sharing technical cooperation within countries.  Thus, the network is 
a way of encountering different national experiences based on perceived problems, 
looking for common solutions under a solid conceptual curriculum framework, getting 
inputs and results for bettering educational practices at different levels, mobilizing 
national and international resources promoting horizontal cooperation and consultancy 
and fund-rais ing for effective project implementation. 

 
v) A thematic approach seen as a dynamic online service providing curriculum 

developers relevant information related to critical issues in leading and managing 
curriculum change. This approach fits well into the UNESCO guidelines for having a 
common conceptual and operational framework for all its website offices, allowing four 
possible access points : themes, region/countries, the organization and online service.    

 
3. The star t-up seminar of the Community of Practice 
 

3.1. Objectives, participants and outcomes  
 

Between 6th and 8th of July 2005, an international seminar was organised by the International 
Bureau of Education (IBE/UNESCO, Geneva) based upon two objectives: 
 

a) Discuss, improve and agree upon a document for the implementation of a Global Network 
of Curriculum Developers as a Community of Practice within an agenda for over-all 
improvement of quality of Education for All (EFA). 

b) Establish a set of activities for the development of the Community of Practice for the years 
2005-2006.  

 
31 specialists engaged in the development of Education, participated in the seminar, coming from 

different world regions – Africa, Asia, Arab States, Europe and Latin America and the Caribbean-. They 
agreed on the creation of a Community of Practice as a Global Network of Curriculum Developers in 
order to improve curriculum change leading to a better fulfilment of the Education for All (EFA) goals. 
They concurred with the idea that the Community of Practice is a powerful way of supporting curriculum 
capacity building in issues related to leadership, change, management and evaluation within an approach 
based on genuine respect of diversity as a founding concept of the proposal.  
 

As a result of the seminar, the participants als o agreed on an agenda of activities to be developed 
during the years 2005-2006. The main activities are: a) preparation of the Newsletter of the Community 
of Practice; b) dissemination and expansion of curriculum resources between and within regions; c) 
design of the Community of Practice website; d) preparation and implementation of regional activities 
such as seminars and workshops; e) identification and description of networks specializing in curriculum 
issues; f) preparation of the 2006 IBE Forum on Curriculum change for Quality Education and g) design 
and implementation of research and comparative studies.   
 
3.2. Key issues towards the development of the Community of Practice 
 

Different expectations towards the development of the Community of Practice were discussed in 
the seminar, contributing to the formation of an agenda.  Some of the significant points outlined were :  
 
The expectations towards the development of the Community of Practice 
 

a) Establish a common and solid setting to share and communicate ideas, 
experiences  (emphasis on the tacit assumptions), expertise, resources and studies  
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so as to strengthen the building capacity of curriculum developers, giving the IBE 
not only the role of an intellectual and management facilitator between persons and 
institutions, but also the creator of interfaces between the political and technical 
process, the technicians and policy-makers.  

b) Emphasise the role of the Community of Practice as a catalyst for international 
cooperation, sharing insights on different policy options, facilitating policy-
dialogue on common challenges, helping to organise international comparative 
studies, providing training of trainers in the form of workshops, gain access to 
different kinds of curriculum models and resources and fostering a better utilization 
of databanks and other existing resources for promoting curriculum change.    

c) Analyse the network development as a Community of Practice from a perspective 
based on its potential added value for members, on a clear definition of its 
organisational framework  (roles and functions of the IBE and the Focal Points- 
see 4.3.-) and the geographical scope  of each region, a sound comb ination of 
idealism and realism.  

d) Discuss in depth the different experiences  of educational changes underway in a 
comparative perspective, especially in regard to issues linked to competencies, 
trying to achieve a comprehensive approach of what is really happening in schools 
including positive and negative processes and outcomes, and also being able to 
share experiences of how models are effectively implemented and related to all 
students basic expectations and needs.    

e) Disseminate models and experiences  of teacher training, not only including good 
and promising practices, but also the failures and their consequences.   

f) Avoid advocating and establishing a unique pathway to change, instead 
promote critical thinking and analysis about the implementation of good practices, 
talking more of virtuous cycles rather than models.  

g) Promote a worldwide dissemination and analysis of curriculum tools and 
resources  that have been elaborated between IBE and regional partners, so as to 
improve the institutional and teaching sustainability of curriculum changes seen 
essentially as a process of continuous development. 

h) Link the Community of Practice activities to assist and strengthen the 
curriculum reforms underway, especially with regard to issues such as: the 
promotion of equity in all levels of education (compulsory and non compulsory), 
secondary education and teacher education reform, decentralisation process, quality 
delivery, learn on cycles of curriculum reforms, stages of curriculum changes, 
curriculum that supports continuous learning, supply/demand driven curriculum 
change, how to translate goals in learning activities, how we can reach classrooms 
and teachers with the idea of new curriculum, sustainability of curriculum reform, 
framework for establishing standards, assessment of curriculum changes outcomes, 
raise the question of formal and informal curriculum and the risk in developing 
parallel curricula. 
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Curriculum resources available for strengthening capacity 
building 

 
a) The process of developing a curriculum resources pack such 

as the Asia-Pacific one illustrates the importance of sharing 
efforts and responsibilities between multiple partners at global, 
regional and country levels, combining and integrating different 
perspectives and stances, conceptual discussion and empirical 
evidence.  

b) The experience of training modules in competencies for school 
management in poverty situations in Guatemala 
(IIPE/UNESCO) shows the need for a reasonable balance 
between face-to-face and virtual activities embedded in a wider 
programme of education reform that could lead to the formation 
and consolidation of a Community of Practice based on 
empowerment and training of curriculum leaders.  

c) The toolbox for curriculum developers in the Gulf Arab 
States Region allows us to see the importance of fostering a 
curriculum vision, ensuring leadership and avoiding a recipe 
approach. 

d) The framework for a teacher education curriculum in 
citizenship in the Caribbean countries shows the significance 
of sharing the definition of values to be included in the initiative, 
seen as a main frame of reference for developing the curriculum 
content. 
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4. How will our Community of Practice be organised? 
 

4.1. The concept of sharing  
 

The idea of sharing as the key concept of the Community of Practice organizational framework 
has five basic dimensions:  

 
i) Shared Information – information regarding international and national curricular trends as 

well as the following up of curriculum design and management in each country. The sources 
will be mostly IBE resources, materials nationally produced and annual survey 
questionnaires about curriculum activities jointly designed and managed by IBE and the 
Focal Points . 

 
ii) Shared Experience – the very process of curriculum design and management, narrated by 

the different actors involved, could be a useful learning experience for national curriculum 
developers, knowing what happens to others, what to do or not to do, where to put the 
emphasis, how to avoid mistakes and how to profit from good potential opportunities of 
curriculum change. The narrative approach, involving the analysis of the tacit assumptions, 
could be combined with an ample and dynamic sharing of innovative experiences seen as a 
solid foundation for horizontal technical cooperation. 

 
iii) Shared Training  – educational changes are heavily dependent on training activities that 

have commonalities between countries, in regards for example to the conceptual scheme, the 
issues taught and the methodological ways of approaching them. The sharing of human and 
material resources in training programmes cannot only be cheaper and more effective but 
also be a privileged setting for deep and fruitful interaction between different actors and 
institutions.  

 
iv) Shared Consultancy – each Community of Practice member is at the same time a giver and 

receiver of technical assistance, looking for opportunities to gain and share expertise in a 
worldwide dimension. The IBE’s support of the development of training resources (see 1.1.) 
contributes to establish a solid foundation for an active consultancy process between 
members. 

 
v) Shared Projects  – mostly educational changes face universal issues in curriculum design 

and management (for example, the leadership, management and operational functions in 
educational reforms 9; the training needs of supervisors, principals and teachers; mechanisms 
for the creation and renewal of educational standards and assessment techniques of students 
academic achievements10) that could be better approached by the joint initiatives of a group 
of countries. The IBE relevant experience of supporting curriculum projects leads the way 
for an active engagement in shared projects where, for example, the inter regional 
cooperation could play a significant role in fostering curriculum resources for change design 
and implementation.  

                                                                 
9 See IBE/UNESCO; Asia and Pacific Regional Bureau for Education (2003): Building the Capacities of 
Curriculum Specialists for Educational Reform. Veintiane, Lao PDR, 9-13 September. Bangkok: Asia 
and Pacific Regional Bureau for Education. Page 64 
 
10 See IBE/UNESCO; National Institute of Education Belarus (2004): Final Report of the Regional 
Workshop held in Minsk, Belarus, 22-23 June 2003. Challenges of curriculum development in the XXI 
century. Perspectives from Belarus, Moldova, Russia and Ukraine. Geneva: IBE. Page 11  
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4.2. The structure  

 
The Community of Practice structure will be developed within the UNESCO guidelines for 

designing and maintaining websites. The selection of the software that will support the different types of 
interactions between the network members is to be based on its ease of use and on a developmental 
approach towards the consolidation of the Community of Practice.  

 
We suggest that the Community of Practice be labelled “Moving forward on Community of Practice 
and networked communication in curriculum development” with the following structure.  
 

1.Presentation 
2. Community of Practice Newsletter 
3. Scheduled activities 
4. On-line assistance service 
5. Thematic Browser  
6. Projects 
7. Curriculum resources 
8.  Links (UNESCO regions) 

 
4.3. The Chart  

 
Any person or institution that is working in curriculum, either in its study, design and 

implementation or in its follow up and evaluation, can become a member of the Community of Practice. 
In its initially organizational framework, the Community of Practice consists of a Coordinating Team, 
Regional Focal Points, National members, Associate network members and sponsoring institutions and 
persons (see chart  below).   

 
The Coordinating Team is made up of the Director of the International Bureau of Education 

(IBE) as its chairman, the IBE Community of Practice Administrator and the Regional Focal Points. The 
Coordinating Team is responsible for the management, content, follow up and evaluation of the 
Community of Practice as a whole, and in particular, they define and plan activities, develop projects, 
organize training activities as well as seminars and workshops, stimulate technical cooperation between 
regions and countries and search for resources.  The Coordinating Team is expected to hold an annual 
meeting for planning and evaluating activities called by the IBE Director. 
 

The main tasks of the IBE Community of Practice Administrator are to lead, manage and 
follow up the activities agreed between the IBE and the Focal Points within the IBE Medium Term 
Strategy 2002 to 2007.  
 

Regional Focal Points  are those persons responsible for designing, managing and following up 
activities and projects in each defined region within the framework of planned activities agreed between 
IBE and Focal Points at the seminar mentioned above (see 3.1.). We are at present in the process of 
formalizing the relationships with the focal points already identified in the seminar.  
 
Through the focal points we can cover the following regions:  
 

a) Africa: Eastern, Northern, Southern and Western Africa; 
b) Arab Gulf States;  
c) Asia: Pacific and China;  
d) Europe: Baltic States, Central Europe, Eastern Europe, Former Soviet Union and Northern 

Europe; 
e) Latin American and the Caribbean: South and Central America and the Caribbean. 

 
Within each region there are National members  who can be defined as persons and/or institutions 

belonging to public and/or private institutions, who work in such places as Ministries, curriculum 
making-bodies, universities, colleges, foundations and agencies of technical cooperation. National 
members receive all types of Community of Practice resources, and as a counterpart, they contribute 
through curriculum projects and activities. 
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IBE DIRECTOR 
 
 

IBE ADMINISTRATOR 
ANIMATES - ARTICULATES 

FACILITATES 

REGIONAL FOCAL POINT 
COORDINATES 

ANIMATES 

ASSOCIATE MEMBERS 
SPONSORING INSTITUTION 

PERSONS/INSTITUTIONS 

NATIONAL MEMBERS 
PERSONS/INSTITUTIONS 

GIVES - RECEIVES 

Associate network members  are those persons and/or institutions who work with curriculum issues from 
different standpoints, mostly in relation to design and management, development of curriculum agendas, 
technical cooperation and follow-up and evaluation research. 

 
Sponsoring institutions and persons  are those willing to endorse and support different efforts in order to 
improve curriculum design and implementation.   
 
 
 
 
 
 
  
 
 

 
 
 
 
 
 
 

THE INITIAL WEBSITE MESSAGE 
 
 “The Community of Practice as a Global Network of Curriculum Developers is our way of 
supporting curriculum capacity building issues such as leadership, change, management, follow-up 
and evaluation. Persons and institutions, both public and private, can share visions, experiences, 
information, databases, research, training and technical cooperation on how one can improve 
curriculum design and implementation. A community of curriculum practitioners is a forum where 
experts can exchange and cooperate, get insights and responses to daily inquiries about curriculum 
management, update information and documentation on curriculum trends, and facilitate access to 
curriculum resources for designing curriculum training and evaluation. Knowledge and experience 
can be shared with colleagues from all around the world who have similar wishes and concerns”. 
 


