
World Data on Education. 6th edition, 2006/07 

United Arab Emirates 
 Updated version, February 2007. 

Principles and general objectives of education 
The general objectives of education in the United Arab Emirates (U.A.E.) follow the 
directives of His Highness the President regarding human development, emphasizing 
that “Man is the most precious value and the most important element in the State.” 
The general objectives of education are based on the following principles: 

•        Education is considered a national investment. The State provides its nationals 
and expatriates with all the necessary facilities. 

•        Education is a main factor in the achievement of stability and national 
security. 

•        Education should match national and community needs, as well as 
development requirements. 

•        The efficiency of educational institutions, the performance rates and the use of 
educational resources should be improved; the development plans in the field 
of education should be expanded and the principle of equal opportunities in all 
stages of education should be adopted. 

•        The education policy should be based on scientific and objective principles 
and foster creative trends under the umbrella of comprehensive planning, 
allowing talents and gifts to emerge and distinguish themselves in all fields.  

The following general objectives of education are taken into consideration: 

•        inculcating faith in God and His prophets, as well as moral and human values; 

•        inculcating pride in Arab nationalism, the nation itself and the homeland; 

•        ensuring the student’s physical, intellectual and emotional development; 

•        training individuals about the duties of citizenship and political and 
community participation; 

•        inculcating the values and practices of work, production and perfection; 

•        preparing human beings for the future (initiation, creativity, planning and 
organization); 

•        contributing to the realization of comprehensive development and bridging the 
gap in technological achievement; 
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•        developing methodical, critical and rational thinking; 

•        eradicating illiteracy as a priority case, since it affects society and its growth; 

•        emphasizing that education is a lifelong process.  

The social objectives of education include: equal educational opportunities for all 
community members, laying stress on education for women; stressing the integration 
of humanity and openness to different nations, as well as benefiting from the 
experiences of others; emphasizing the role of the family and other institutions in the 
educational process; integrating foreign workers and minorities into the community 
culture through non-formal and private education facilities. 

The economic objectives of education stress the preparation, qualifying and 
training of national manpower in a way that facilitates the diversification of national 
income sources, in addition to offering educational opportunities to all children in 
order to develop their abilities in technological fields and to meet overall development 
requirements. 

Current educational priorities and concerns 
Education in the U.A.E. has undergone major changes and expansion since the 1970s. 
It has been the aim of educators to enable students to develop fully, by means of a 
modern understanding of the educational process that aims at bringing up learners and 
preparing them for interaction with their community. The society has witnessed major 
comprehensive developments in both structure and services under the auspices of a 
notable economic growth. This has been supported by a developed education system 
that provides all fields with their requirements for national manpower equipped with 
science and knowledge; which, in turn, will contribute to future progress and 
prosperity. 

Since the establishment of the Federation on 2 December 1971, the Ministry of 
Education has been working on improving education in the country. The number of 
government schools rose from 74 in 1971/72 to 710 in 1999/2000; the number of 
classes increased from 1,024 to 12,540; the number of students increased from 32,862 
to 314,275; and the number of teaching, technical and administrative staff rose from 
1,585 to 27,493. 

The following achievements have been attained: 

•        Kindergartens have been developed and a Kindergarten Development Centre 
was set up with the collaboration of UNICEF and AGFUND. 

•        Curricula have been developed in Islamic education, Arabic language, social 
subjects and others; textbooks for the first stage of education have been 
published. 

•        A development programme of school administration has been launched in 
coordination with the Faculty of Education, U.A.E. University (principals and 
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vice-principals of schools have been enrolled in this programme to obtain a 
diploma in school administration––whose credit hours are to be taken into 
account when carrying out postgraduate studies). 

•        English language is now taught in all grades at the primary stage and the 
English language curriculum has been developed in the remaining classes. 

•        Computer science is now taught as a subject at the secondary level and the 
syllabus for the first and second year of secondary education has been 
prepared, in addition to installing laboratories and providing them with 
equipment and programmes. 

•        Educational materials have been provided for private school syllabi (Islamic 
education and social studies textbooks in English and Arabic language books 
for foreigners). 

•        Various programmes for secondary education, school activities, special 
education, technical education and the senior master system have been 
developed. 

Much has been achieved since the early 1970s but efforts are now being made to 
improve the educational environment for all pupils, in line with a re-evaluation of the 
role of government. Today, the U.A.E. offers a comprehensive education to all male 
and female students from kindergarten to university, with education for the country’s 
citizens being provided free at all levels. There is also an extensive private education 
sector, while several thousand students, of both sexes, pursue courses of higher 
education abroad through scholarships financed by the government. Now that the 
educational infrastructure is in place, the focus is on ensuring that the youth of the 
country are ready to meet the challenges of the twenty-first century workplace. In 
addition, to ensure that there are enough jobs for these graduates, emiratisation of the 
workforce is being encouraged by the government, especially in the private sector, 
where U.A.E. nationals account for a very small percentage of the total workforce. 

            The Ministry of Education recently prepared the document Education Vision 
2020. Vision 2020 adopts seven strategic themes which serve as basis for all general 
policies, plans, executive programmes and projects pertaining to educational 
development in the U.A.E. They are: (i) education as motive for national 
developments; (ii) increasing the system's productivity and its cost effectiveness; (iii) 
quality and constant development; (iv) education as an incentive to culture and 
knowledge; (v) flexible and appropriate infrastructure; (vi) societal partnership, 
contribution and support; and (vii) restructuring and integrating educational stages. 
The Education 2020 Strategy is a series of five-year plans, designed to introduce 
advanced education techniques and improve innovative skills and the self-learning 
abilities of students. The Planning, Development and Evaluation Office devises the 
plans and uses model schools to implement them. The National Centre for the 
Development of Curriculum and Methodology reviews curricula and developments in 
educational methodology. All developments take place within the Strategy’s 
framework. 
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The Abu Dhabi Education Council (ADEC), established in accordance with 
Law No. 24 of September 2005, is an independent corporate body and enjoys full 
legal status, as well as financial and administrative independence in all its affairs. 
ADEC seeks to develop and implement innovative educational policies, plans and 
programmes that aim to improve education in the Emirate of Abu Dhabi and support 
educational institutions and staff in a manner that helps achieve the objectives of 
national development. The objectives of ADEC are the following: coordinating with 
the Ministry of Education in planning education strategies within the framework of 
the general education policy; conducting studies and making suggestions to develop 
education and vocational training and enhance the capabilities of educational 
institutions and their employees to advance with the general progress of the country; 
providing technical and material assistance to educational institutions; supporting 
relations between educational institutions and the private sector; raising the standard 
of education and vocational training for graduates, providing them with training and 
exposing them to wider employment opportunities; providing assistance, counseling 
and technical services to educational institutions and coordinate among these 
institutions to enable them to implement the education plans of the Emirate; and 
encouraging the private sector to provide quality education services according to 
existing laws. 

ADEC has already announced a new initiative to improve the quality of public 
education. The project ‘Public-Private Partnership for Public School Management’ 
enables leading local and regional private education providers to manage selected 
public schools in the Emirate of Abu Dhabi in conjunction with ADEC. Launched as a 
three-year pilot programme commencing in September 2006, selected Abu Dhabi 
schools, including kindergarten and primary schools for boys and girls in the three 
educational zones of Abu Dhabi, Al Ain and the Western Region, will be involved in 
the project. It is hoped that participating schools and their students will enjoy a richer 
educational environment, including better school facilities, efficient and less 
bureaucratic school administration systems, modern teaching and assessment 
methods, up-to-date curricula, more intensive use of information technology and 
additional extra-curricular activities. Principals and teachers, including national staff, 
will experience improved working conditions and professional development 
opportunities. 

ADEC issued a decree in 2006 abolishing fees at model schools in Abu Dhabi. 
ADEC will be responsible for all costs at the model schools, which will be directly 
involved in the development and evaluation of the educational process. ADEC has 
also entered into an agreement in which Zayed University will assist in developing the 
English language skills of elementary level students at four model schools. Thirty 
faculty members from ZU will work with the first and fourth grade students at these 
schools, observing and evaluating English language teaching methods, and designing 
modern academic programmes. The initiative will be extended to all schools at a later 
stage. 

The Ministry of Education is constantly revising its educational strategy to 
ensure that the programmes developed in schools comply with international standards, 
with particular focus on introducing the latest IT resources at all levels. For example, 
one of the goals is to provide a computer for every ten children in kindergarten, every 
five pupils in primary schools, every two students in preparatory schools and one 
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computer per student in universities. As IT education has become a major priority, the 
IT Education Project (ITEP) was launched in 2000. In addition to installing computer 
labs in all participating schools, and creating a comprehensive cutting-edge 
curriculum, ITEP also provides courses in 40 high schools (20 in Dubai, 20 in Abu 
Dhabi) and over 13,000 students benefit from the programme every year. 

A plan released by the Ministry of Education at the end of 2002 indicates a 
switch from instruction-oriented education to self-education, along with a 
comprehensive programme for student care, covering their social, psychological and 
career needs. The major challenge facing any system undergoing such a fundamental 
change is how to re-educate a teaching population that has been educated and trained 
following a different approach. A holistic approach that sees the student rather than 
the teacher as the centre of the educational process requires a total rearrangement of 
teaching values and methods. In 2003/04, an enhanced curriculum for mathematics 
and integrated science was introduced in grade 1 in all government schools, as part of 
the new educational paradigm which aims to provide a holistic learning environment, 
embracing student, family and teacher in a shared experience. Part of the Vision 2020 
strategy is to allow the educational zones more autonomy to enable them to pursue 
their own development projects, within set guidelines. Also scheduled is a switch 
from class teachers to subject teachers at primary level. 

Laws and other basic regulations concerning education 
The Ministry of Education refers to a number of laws and regulations to organize its 
work on the basis of a high performance standard. It is guided by Cabinet decrees, 
Ministerial resolutions and administrative regulations. The most important laws 
related to education are identified below. 

Federal Law No. 1-M7 of 1972 concerns specializations of ministries and 
Minister’s authority. This federal law states that the duties of the ministries are to bear 
the responsibilities of educational affairs, to supervise and improve them; to make 
education available to every citizen and make it compulsory at the primary stage; to 
draw up educational plans and prepare curricula, examination systems and literacy 
programmes; and to establish schools and institutes, license private schools and 
supervise them. 

Federal Law No. 11 of 1972 covers compulsory education. This federal law 
states that education is compulsory in the primary stage and free at all stages for 
U.A.E. nationals; that it is the duty of the state to provide school buildings, textbooks 
and teachers; that compulsory education starts at the primary stage at age 6 and lasts 
as specified by regulations and laws; and that the Ministry lays down the curricula, 
scheme of work, subjects to be taught, methods of promotion, number of school years 
and whatever else may be acquired for good performance.  

Federal Law No. 9 of 1972 deals with private schools. This law defines 
private schools that are concerned with general, technical education and vocational 
training prior to higher education. It also defines the objectives of private schools and 
the conditions for licensing them, by means of the Ministerial decree No. 454 (1980). 
It states that Islamic studies, Arabic language and social studies are compulsory in all 
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private schools in which Arab students make up more than 50% of the total 
enrolment. The syllabus for these subjects is established by the Ministry. It also states 
that special departments and supervisory bodies of the Ministry supervise private 
schools.  

. The University of the United Arab Emirates was set up in 1977 according to 
Federal Law No. 4 of 1976. In 1992, this Law was amended to stipulate the 
autonomy of the University after the creation of the Ministry of Higher Education and 
Scientific Research. 

The Abu Dhabi Education Council (ADEC) was established in accordance 
with Law No. 24 of September 2005. 

Article 17 of the Constitution of U.A.E. (1971) states that education is the 
main factor in the progress of society, that it is compulsory in the primary stage and 
free at all stages. The law delineates the necessary plans to spread education, 
generalize it in its different stages and eradicate illiteracy.  

Some of the most important organizational laws concerning education are 
decrees issued by the Cabinet. Others are Ministerial Resolutions organizing the work 
at the Ministry and defining certain tasks and responsibilities, in addition to the 
administrative circulars issued by the senior Ministry officials – dealing with funds 
allocations and work organization in the different sectors. The most important 
regulatory laws are listed below. 

The Cabinet Decree No. 1 of 5 January 1987 defines the Ministry’s objectives 
and directs the Ministry’s potentials and resources towards achieving these objectives. 
It regulates the formation of a Supreme Committee for Education Policy and defines 
its functions. It defines the functions of the Ministry’s leading figures, sectors and 
departments. It also forms educational zones and offices and defines their functions. 

The Ministerial Resolution No. 378/2 of 30 October 1988 deals with 
allocating decision-making bodies and accomplishing technical, administrative and 
financial tasks between schools, zones and the Head Office. It also defines the 
responsibilities for the preparation of follow-up, evaluation of standards and 
assessment of administrative and technical levels prior to submitting them to the 
Committee for Administrative Regulations and Development. Following this, the 
Ministerial Decree No. 345/2 of 1989 defined the course and steps of the planning 
cycle of the Ministry’s activities, as well as its various sectors in addition to the task 
of co-ordinating the activities, projects and programmes approved by the Committee. 

The Cabinet Decree No. 7 of 15 May 1991 deals with the formation of a 
permanent Ministerial Advisory Committee to study all matters dealing with 
education policies and educating a generation equipped with science, morals and 
Islamic ethics and precepts. This Committee is concerned with the study of the 
general structure of education policy, projects of agreements and conventions related 
to education, culture, manpower planning, future needs and any jobs concerning 
education entrusted to it by the Cabinet. A secretariat submits all the conclusions of 
the meetings to the general secretariat of the Cabinet which, in turn, submits them to 
the Cabinet.  
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The most important laws and regulations issued by Ministerial resolutions are 
summarized below. 

The Law issued by Ministerial Resolution No. 480/2 of 1989 and amended 
by Ministerial Resolution No. 20/2 of 1996, concerns the enrolment of students at 
schools of general and technical education; the procedures of enrolment, date and 
documents needed; and the transference of students and teachers from one school to 
another. 

The Law issued by Ministerial Resolution No. 2011/2 of 1995 deals with the 
assessment of primary stage pupils and the provision of data about primary stage 
branches, evaluation system, transference regulations, registers and cards. 

The Law issued by Ministerial Resolution No. 624/2 of 1991 concerns 
evaluation and examination regulations for the preparatory and secondary stages, after 
adopting the two-term school year. It also deals with the introduction of evaluations –
their regulations, procedure, requirements and administrative and technical 
prerequisites. 

As mentioned, Article 17 of the Constitution stipulates that education is 
compulsory in the primary stage (age group 6-11 years), and free at all stages. 

Administration and management of the education system 
The Ministry of Education is responsible for general education, literacy and adult 
education programmes. Higher education is under the responsibility of the Ministry 
of Higher Education and Scientific Research. Special education schools are under 
the responsibility of the Ministry of Education and the Ministry of Labour and 
Social Affairs. 

A new organizational structure of the Ministry of Education was adopted in 
1999, reorganizing and defining competencies of the Minister, the Under-secretary 
and his/her assistants, the various departements, committees and units. A Planning, 
Development and Institutional Evaluation Office, directly affiliated to the Minister, 
and the Center for Exams, Assessment and Educational Evaluation have been 
established. 

There are nine educational zones and offices concerned with the 
implementation of educational plans at local level. The Ministerial Resolution No. 
378/2 of 1988 defined their administrative and technical functions. 

The first article of the Cabinet decree approving the organizational chart of the 
Ministry of Education defined the main task of the Ministry as being the realization of 
its general objectives by making the best use of its human, material and financial 
resources. The Ministry is also responsible for presenting science and knowledge to 
people, wherever they reside, through a just and fair distribution of educational 
services and activities. In order to realize these objectives the Ministry has to: provide 
modern integrated educational services that correspond with the U.A.E. 
environmental requirements; participate in the presentation of all that moulds the 
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personality of citizens and inculcates values and ethics that suit the conditions of the 
society; keep a balance between the qualitative and quantitative aspects in 
administrative and technical performance; and co-ordinate between education policies 
and U.A.E. development plans under the umbrella of an integrated planning 
perspective.  

Due to the important role of education and its impact on the progress and 
prosperity of communities, several other bodies are contributing to the educational 
process. The Ministry of Defense has set up its own schools for students from the 
armed forces, although the curricula of the Ministry of Education are used. There is 
co-ordination between the two ministries in the fields of supervision, evaluation, 
examinations, textbooks and syllabi. 

The Women’s Association also plays a positive role in the educational 
process through its social and development centres; heritage revival centres; classes 
held in the Association’s centres and societies in co-operation with the Ministry of 
Education. 

As mentioned, the Abu Dhabi Education Council (ADEC), established in 
2005, is an independent corporate body that seeks to develop and implement 
innovative educational policies, plans and programmes that aim to improve education 
in the Emirate of Abu Dhabi and support educational institutions and staff in a manner 
that helps achieve the objectives of national development. 

Structure and organization of the education system 
United Arab Emirates: structure of the education system 
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Pre-school education 

Pre-school education (kindergarten) covers two years and accepts children from the 
age of 4. Pre-school education is not considered an educational stage. 

Primary education 

Primary education lasts six years and caters to children in the age group 6-11. It is 
compulsory and includes two stages: junior primary (Grades I-III, class-teacher 
system) and senior primary (Grades IV-VI, subject-teacher system). Primary 
education covers the first two cycles of basic education. 

Secondary education 

Preparatory education, or the third cycle of basic education, lasts three years (age 
group 12-14) and qualifies students for general or technical secondary education. 
General secondary education lasts for three years and is for the age group 15-17. After 
the first year of core subjects, students can choose to follow the science or literary 
stream. Technical education comprises three main streams: technical, agricultural and 
commercial. It is divided into two levels (technical preparatory education; and 
technical, commercial and agricultural secondary education), each lasting three years. 
At the end of the general and technical secondary stages, students are awarded a 
school-leaving certificate after passing the general examination held at the end of each 
academic year. This certificate qualifies a student to undertake higher studies at 
university level. 

Higher education includes the University of the U.A.E., the Zayed University 
for women, higher colleges of technology for men and women, and some other 
institutes. The duration of studies ranges from three to six years (seven years in the 
case of medicine). All students must write the Common English Proficiency 
Assessment (CEPA) test before they can be approved for admission to higher 
education. The CEPA enables higher education institutions to place students at the 
appropriate level in their preparatory courses. Students must subsequently meet 
institutional standards before they can qualify for entry into the regular bachelor’s 
degree or diploma programmes. Higher colleges of technology offer to secondary 
education graduates the following programmes: one-year foundations courses, to 
prepare students for entry into a higher diploma programme; one-, two- or three-year 
diploma programmes; higher diploma programmes, lasting three years after the 
foundations course; and bachelor’s degree programmes, lasting one or more years 
following the higher diploma for Bachelor of Applied Sciences programmes and the 
Bachelor of Education (Vocational), and lasting four years following the foundations 
year for the Bachelor of Education, Teaching English for Young Learners programme. 

The school year generally consists of 150 working days, or thirty weeks on 
average, at all levels. The length of the academic year in different stages and the 
number of periods for each subject matter in the different stages are defined each year 
by a ministerial resolution. 
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The financing of education T

The U.A.E. has recognized the role of education in achieving more prosperity and 
success for the whole society. The Ministry of Education’s budget represents a large 
portion of the federal budget. 

Allocations from the U.A.E. budget cover development projects and 
administrative and technical requirements. They also cover the Ministry’s 
requirements for personnel and equipment necessary for general, religious, technical 
and adult education. 

Women’s associations and societies provide funds to cover expenses required 
by their centres. The Ministry of Defence provides its schools and centres with 
required funds. 

Private schools are financed by resources allocated by private sources to 
construct, develop and expand them as educational/investment private institutions. 

The Ministry of Education’s budget amounted to 16.3% of the total national 
budget in the fiscal year 1995 and it was allocated as follows: salaries and wages, 
80.4%; services, 11.1%; special expenses, 0.8%; projects, 7.7%. 

There is no information available concerning the estimated budget for private 
education and the estimated budget for public higher education establishments. 

The educational process T

From 1971 to 1977 the Ministry of Education used for all educational levels the 
syllabi developed in Kuwait. In 1977, the MOE launched its first curriculum reform 
project to produce the national curricula for the elementary and intermediate levels. 
The main purpose of the project was to produce curricula that reflect the U.A.E. 
identity and the needs of society. In 1983 the ministers of education in the Arab Gulf 
Co-operation Council (GCC) namely, U.A.E., Oman, Kuwait, Bahrain, Qatar and 
Saudi Arabia decided to adopt unified curricula for mathematics and general science 
for the elementary and intermediate stages (Grades 1-9). Experts from all GCC 
countries supervised by the Arab Bureau of Education for the Gulf States (ABEGS) 
worked together in the process. Special units about GCC countries were produced and 
added to textbooks of social studies and Arabic language. In 1988, the MOE 
conducted a major curricula evaluation with the assistance of a team of experts from 
UNESCO. The evaluation process lasted two months and focused on the curricular 
documents, textbooks and teacher's books. The report served as basis for further 
reforms. 

Before 1991, the MOE used an English language curriculum produced by a 
foreign publisher. There was a need to produce a national curriculum that better 
reflected the goals of the society and cope with students' local environment. A team of 
educators from the MOE and the U.A.E. University produced the new curriculum, 
which covered Grades 4-12. One of the most significant curriculum developments that 
took place at the primary level is that of extending the English language instruction to 
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the first three grades. The teaching of English was introduced in Grade 1 in the 
academic year 1992/93. By 1994/95 the project was completed and English is now 
taught in all grades beyond kindergarten. 

In 1992, the MOE initiated its second major project for curriculum reform. It 
was a necessary step to respond to the various changes in the society occurred during 
the period 1971-1991. Dramatic changes have occurred in all sectors of the economy 
and social life, new technologies were introduced and society has become more and 
more open to many foreign cultures. This project has gone through four phases. The 
first phase (1991-92) concentrated on the evaluation of current curricula and teaching 
materials, as well as the assessment of the current needs and the teachers' and 
students' views. In the second phase (1992-94), a Development Committee, chaired by 
the Minister, approved the proposed projects and sub-committees were formed 
accordingly to develop curricular documents for the following subject areas: Islamic 
Education (grades 1-12); Arabic language (grades 1-12); social studies (grades 4-6); 
geography (grades 7-12); philosophy, sociology and psychology (grades 11 and 12). 
The joint sub-committees from the U.A.E. University and the MOE completed their 
work in 1994. In the third phase (1994-98), the new curricula (textbooks, teaching 
aids, teacher's manuals) were introduced, the new instructional materials were tested 
and teachers and inspectors received in-service training. Finally, during the period 
1994-2000, data were collected about the effectiveness of the new curricula through 
school's and supervisor's reports, analysis of examination results and field 
observations. 

Some significant innovations throughout the 1990s included: (i) the 
introduction of computer science in the first two forms of secondary school; the 
project started in 1988/89 in five schools and covered all secondary schools by the 
year 1994/95; and (ii) the introduction of the life skills course in 1999/2000: since the 
content of most curricula is subject matter-based, students do not acquire a variety of 
skills directly related to real life situations and to their lifelong needs; the new course 
was designed for grades 4 to 9, and life skills were defined as those essential skills 
used by individual in a variety of life situations (at home, school, work) to 
communicate, interact and live successfully. 

The following actors are involved in decision-making process for curriculum 
development: senior MOE officials and counsellors; the professional staff of the MOE 
Center for Curricula and Educational Materials Development; specialists in different 
subjects; educational zones, supervisors and teachers; and advisory teams from the 
U.A.E. University. Furthermore, the MOE Assistant Under-secretary for Educational 
Programmes and Curricula and the Director of the Center for Curricula play a key role 
in decision making and implementation. Proposals and preliminary studies could also 
be initiated by the Center and submitted to the MOE senior officials (the Under-
secretary and the Higher Committee for Curricula and Educational Materials 
Development). Discussions within those circles should lead to specific 
recommendations, but the final decision is the responsibility of the Minister of 
Education. Although the decision-making process looks to be highly centralized, 
educational zones, schools, teachers and supervisors take part in the decisions 
concerned with curricula. They send their suggestions and recommendations and also 
provide the Center with feedback on the curricula in use. 
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Pre-primary education 

Kindergartens offer two-year programmes not considered as an educational stage. 
However, Kindergarten Development Centres have been set up in recent years. They 
are considered a permanent scientific laboratory in the Gulf area to prepare and train 
teaching and administrative staff. They adopt a developed curriculum that depends on 
diverse educational sources and the resources library provides all the references and 
assistance that form the cornerstone of the Centres. 

            The aims of kindergarten education are as follows: 

•        Developing the children’s intuition and monitoring their moral, intellectual 
and physical growth in accordance with the principles of the Muslim religion.  

•        Helping the children to acquire the conceptual principals that match their age 
and their needs.  

•        Helping the children to acquire the proper behavioral moral rules that match 
their age by giving them a good example.  

•        Developing the national feeling by means of social and national activities 
related to the children’s life and local community.  

•        Familiarizing the children with the school, introducing them progressively 
into the school’s social life, and developing their reading and writing skills.  

•        Enriching the children’s vocabulary by teaching them the right expressions 
and the easiest syntax according to their age and related to their life and direct 
social environment.  

•        Developing the children’s intellectual development by encouraging them to 
search, discover, and invent.  

•        Encouraging the children to take decisions, express their opinions, take 
initiatives and ask questions.  

In 1995/96, the children-teacher ratio in kindergartens (public sector only) was 18:1. 
The average number of children per class was 22.9 (first year) and 23.8 (second year). 
In 2003/04, the gross enrolment ratio was 64% and the net enrolment ratio was 45%. 

Primary and preparatory education 

Primary education lasts six years and it is divided into two three-year cycles: the basic 
or junior primary stage (class-teacher system) and the senior primary stage, in which 
there are different teachers for the different school subjects. Preparatory education 
includes classes from Grades VII to IX of the basic education stage or from Forms I to 
III of the preparatory stage. 
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The Ministry of Education determines the study scheme and defines the 
number of periods for each subject, pursuant to ministerial resolutions issued every 
year which take into consideration any changes, developments and evaluation studies. 
The weekly lesson timetables for primary, preparatory and basic education are 
presented below: 
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Government schools use Arabic as a medium of instruction for all subjects, except for 
the English language classes. 

A specific period is set aside at the end of each term for examinations, and 
students are promoted to higher classes according to their marks in both the 
examinations and coursework throughout the year. In both the preparatory and 
secondary stages, a test is held at the end of each term. A coursework mark is added to 
decide the student’s final result.  

There are two regulations for evaluation and examinations, one for the primary 
stage and one for both the preparatory and the secondary stages. These regulations 
determine the assessment and evaluation procedures. The two-term academic year 
system is applied and each term is considered a separate, independent unit. At the end 
of the academic year, successful students are awarded a certificate and are promoted 
to the next class. These certificates are authenticated and verified by the school and 
educational zone.  

The table below shows the average drop-out rates at the primary and 
secondary stages in the first half of the 1990s:  

Year Males Females Average Notes 

1992/93 5.6% 3.5% 4.5% 

1993/94 5.0% 3.2% 4.1% 

1994/95 4.5% 3.0% 3.8% 

These rates include students who transferred 
abroad, those who were enrolled after the 
academic year had started and those who 
dropped out during school year. 
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The table above indicates that the drop-out rate was lower among females than males 
every year. Also among females, the rate decreases every year. Generally speaking, 
the overall drop-out rate is decreasing. The following table shows the actual drop-out 
rate for students who have left school during their studies:  

Year Males Females Average 

1992/93 2.2% 1.3% 1.75% 

1993/94 2.1% 1.5% 1.80% 

1994/95 1.9% 1.4% 1.65% 

Despite the tremendous efforts to improve the standard of teaching, students’ 
performance and the educational process, some students still need to repeat one class 
in order to raise their standard to the level required for a higher class. Data concerning 
repetition in the primary and preparatory stages from 1992/93 to 1994/95 are shown 
below: 

Year Primary stage Preparatory stage 

  Pass Fail % of 
repetition 

Pass Fail % of 
repetition 

1992/93 141,870 10,238 6.7 52,255 9,031 14.7 

1993/94 140,622 11,108 7.3 56,072 10,319 15.5 

1994/95 142,853 10,459 6.8 60,593 9,768 13.9 

The following table shows the promotion rate of pupils from primary to the following 
stages during the first half of the 1990s: 

From secondary to post-secondary 
or university studies (%) 

Year From primary 
to preparatory 

(%) 

From preparatory 
to secondary (%) 

Literary stream Science Stream 

1992/93 95.2 88.5 94.7 91.1 

1993/94 92.7 84.5 89.3 92.6 

1994/95 93.2 84.2 84.9 92.8 

In 1995/96, the teacher-pupil ratio was 1:16 for primary and 1:13 for preparatory and 
secondary education. The average number of pupils per class was 25.9 for primary, 29 
for preparatory, and 24.8 for secondary education. 

Secondary education 

The secondary stage lasts three years. In the first year, the students follow the general 
syllabus. In the second and third years, they specialize in science or literature. At the 
end of the secondary stage, successful students obtain the Certificate of General 
Secondary Education. 
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The weekly lesson timetable for general secondary education is shown below: 

 

Data concerning repetition at the secondary level from 1992/93 to 1994/95 are shown 
in the table below: 

Year Pass Fail % of repetition 

1992/93 29,792 4,347 12.7 

1993/94 31,905 5,173 14.0 

1994/95 35,902 5,187 12.6 

In technical education, English is used for technical and specialized subjects, but the 
rest of the subjects are taught in Arabic. In 1996, the Cabinet approved development 
programmes of technical education to be carried out jointly with German technical 
institutions. At the end of the general and technical secondary stages, students are 
awarded a certificate after passing successfully the general examination held at the 
end of each academic year. This certificate qualifies a student to undertake higher 
studies at university level.  

Assessing learning achievement nationwide 

A survey conducted in 1997/98 by the Ministry of Education on the effectiveness of 
assessment and evaluation methods proved that the present exams focus on the least 
levels of the cognitive aspect. They focus on memorizing the information and do not 
pay enough attention to assessing the intellectual skills of thinking, creativity and 
problem solving. Also, they do not evaluate the skills and emotional aspects. The 
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survey also found that the written forms are the most common testing method, 
especially the essay questions and few multiple-choice items. Besides, the schools 
adopt the unified testing method, which depends on model answers quoted from the 
textbook. 

Considering that evaluation plays a vital role in educational reform and 
development, the document Education Vision 2020 lays much stress on the need to 
improve evaluation policies and methods. It has also emphasized that the development 
of curricula, educational programmes and institutional evaluation in general should be 
based upon criteria such as performance, responsibility and accountability. In this 
direction, the Planning, Development and Institutional Evaluation Office, directly 
affiliated to the Minister, and the Center for Exams, Assessment and Educational 
Evaluation have been established. 

Assessment at the primary level has received due attention. The MOE started 
two projects: the first for building a set of criterion reference diagnostic tests in the 
basic subjects in order to identify pupils’ weaknesses and strengths. The second 
project aims at assessing the basic skills of pupils. 

Higher education 
The University of the United Arab Emirates was set up in 1977 in accordance with the 
Federal Law No. 4 of 1976. The Minister of Education was the Supreme Head of the 
University until 1992, when this Law was amended stipulating the autonomy of the 
University, after setting up the Ministry of Higher Education and Scientific Research. 
Higher education includes the University of U.A.E., the Zayed University for women, 
higher colleges of technology for men and women, and some other institutes. 

The open admission policy was discontinued at the beginning of the academic 
year 1995/96. Since then, all students must write the Common English Proficiency 
Assessment (CEPA) test before they can be approved for admission to higher 
education. The CEPA enables higher education institutions to place students at the 
appropriate level in their preparatory courses. Students must subsequently meet 
institutional standards before they can qualify for entry into the regular bachelor’s 
degree or diploma programmes. 

The University applies the credit hour system for all its academic programmes 
except the Bachelor Degree in Medicine and Surgery. The minimum number of credit 
hours required for graduation from any academic programme is 132 credit hours. 
There are a few exceptions, namely the Bachelor Degree in Education with Teaching 
License programme (162 credit hours), and the Bachelor Degree programme in 
Engineering (168 credit hours). The Faculty of Medicine and Health Sciences has a 
special system where a minimum of seven years are required for graduation. Courses 
are offered in two semesters (fall and spring) of 16 weeks each. The University may 
offer a summer session of eight weeks with a minimum of 15 contact lecture hours 
corresponding to each credit hour. The full-time study load of a student per semester 
ranges from a minimum of 12 credit hours to a maximum of 18 credit hours. The 
minimum allowed study period to complete the graduation requirements of the 
programmes leading to the Bachelor Degree in Education with Teaching License, and 
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the Bachelor Degree in Engineering is nine regular semesters or eight regular 
semesters and two summer sessions. 

Arabic is generally the official language of instruction in the University. The 
University Board may grant an approval, upon the recommendation of the concerned 
college, to teach one or more courses in another language. Most programmes have a 
number of courses (up to 30% of the curriculum) which are offered in English. 
Exceptions are the Faculty of Medicine and Health Sciences, the Faculty of 
Engineering and the Management Information System (MIS) Programme, where 
instruction is provided in English only. Students’ performance is assessed on a 
continuous basis during the semester. The course grade is divided into three pre-
specified parts: semester activities, mid-semester examination, and final examination. 

An applicant for any M.Sc. programme must hold a university degree with a 
grade point average of the equivalent of the letter grade C and must fulfill all the 
special admission requirements set by the particular faculty, and approved by the 
University. These may include admission or language examinations. A student must 
successfully complete a minimum of 30 graduate credit hours including up to six 
credit hours for a thesis. The normal full course load is 12 credit hours per semester. 
Upon the recommendation of the academic adviser, the dean of the faculty concerned 
may authorize the student to exceed this full course load. The University currently 
offers the following graduate programmes: Professional Diploma in School 
Administration; Master of Science in Environmental Sciences; Master of Science in 
Water Resources; Master in Materials Science and Engineering. 

Faculty members in the University are holders of doctorate degrees from 
accredited institutions. The faculty academic titles are: Professor, Associate Professor 
and Lecturer. The later is equivalent to the title of Assistant Professor in American 
Universities. The total number of faculty members in the University during the fall 
semester of 1997/98 was 556 (about 700 in 2005/06), in addition to a number of 
visiting professors. The University has positions of supporting teaching staff. 
Instructors are master’s degree holders and science assistants hold bachelor’s degrees. 
The University General Requirements Unit (UGRU) has 328 instructors who teach 
basic courses in Arabic, English, mathematics, and computer applications. National 
teaching assistants are the potential future faculty members at the University. They are 
appointed according to a definite time plan to fill faculty positions with nationals of 
the country. The University sponsors their graduate education. There were 95 national 
teaching assistants during the fall semester of the academic year 1997/98. In the same 
year, there were 14,911 students registered at the University (15,500 in 2004/05). 
Male students represented 21% of enrolment, while female students represented 79%. 

In the academic year 1977/78, the University began with four faculties 
(colleges), namely: Humanities and Social Sciences, known then as the Faculty of 
Arts; Sciences; Education; and Business and Economics, known then as the Faculty of 
Administrative and Political Sciences. In 1978, the Faculty of Shariah and Law was 
established and in 1980, the Faculty of Agricultural Sciences and the College of 
Engineering were established. The post of the Dean of Graduate Studies and Scientific 
Research and Publishing was introduced in 1981. Finally, the Faculty of Medicine and 
Health Sciences was established in 1986. The first master’s degree programme was 
established in the Faculty of Sciences in 1991. It is an interdisciplinary program in 
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environmental sciences. In 2004/05, the University was offering bachelor’s degree 
programmes in more than 70 fields of specialization, one higher professional diploma 
and four graduate programmes. 

The Zayed University (ZU) for women, with campuses in Abu Dhabi and 
Dubai, was established in 1998 with the aim of becoming a prime example of 
academic excellence throughout the region. In addition to undergraduate programmes 
in arts and sciences, business, communication and media sciences, education, and 
family sciences, the ZU offers programmes of graduate and continuing education for 
adult students. One such course is an executive MBA programme to be offered by the 
College of Business. 

Higher Colleges of Technology (HCT) were established in 1988. Twelve 
colleges offer a variety of programmes to secondary education graduates in business 
administration, accounting, banking, information systems, computers, engineering, 
aviation technology, and health sciences. Programmes include: one-year foundations 
courses, to prepare students for entry into a higher diploma programme; one-, two- or 
three-year diploma programmes; higher diploma programmes, lasting three years after 
the foundations course; and bachelor’s degree programmes, lasting one or more years 
following the higher diploma for Bachelor of Applied Sciences programmes and the 
Bachelor of Education (Vocational), and lasting four years following the foundations 
year for the Bachelor of Education, Teaching English for Young Learners programme. 

The total number of students enrolled in higher education institutions (HCT, 
ZU and the University) continues to increase. In the 1999/2000 academic year, the 
total enrolment was 27,696 students. By 2004/2005, this number grew up to 34,207 
students. The number of graduates also increased, from 4,834 in 1999/2000 to 6,632 
in 2003/2004. 

In the private sector, The Abu Dhabi University (ADU) opened its doors in 
2003 and is in a process of continued development. ADU accepted its first students 
for the academic year beginning in September 2006. Al Hosn University in Abu 
Dhabi opened in 2005. This new private university, which is supported by Abu Dhabi 
Holding Company (ADHC), started with three faculties (engineering, business, and 
arts and social sciences) and will offer a unique set of disciplines, some of which are 
being introduced for the first time in the U.A.E. An Abu Dhabi chapter of the 
Sorbonne University was also established in 2006. The University will award 
qualifications under French regulations and in accordance with academic standards set 
by the Sorbonne in Paris. Instruction will be in French and all subjects will be taught 
by tutors from the Sorbonne. The new University, which is open to students of both 
sexes and of all nationalities, will initially operate from an interim campus, but will 
move to a permanent home by early 2008. The Knowledge Village (KV), established 
in 2003, offers undergraduate, postgraduate, MBA and PhD. programmes in fields 
such as computing, technology, business management, life science, fashion and 
media. Finally, the Dubai Knowledge Universities (DKU) is being established as a 
multi-university complex. DKU is targeting students from the region who are unable 
to go abroad to study for various reasons. On completion, DKU will be able to 
accommodate 20 to 30 universities and house between 30,000 and 40,000 students 
and will be designed to provide a quality of student life and services that is 
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international, culturally diverse and dynamic. The giant campus will have two wings, 
a west campus for undergraduates and an east campus for graduates. 

Special education 
Special education caters to the gifted and students with special needs. 

A project that gives the utmost care and attention to talented and gifted 
students has been launched. This project allows those students the highest degree of 
intellectual growth, as well as social and psychological development. The project 
follows methods of homogeneous grouping of students, enrichment of the content of 
the curriculum and fast promotion from one stage to another. 

Students with special needs are not regarded as being handicapped, but rather 
as students required to participate in the building up of their country according to their 
capabilities. The Ministry aims at integrating their curricula into the general education 
curricula. Consequently, special education classes have been set up in general 
secondary schools, as well as in adult education centres. The number of special 
education classes in the academic year 1994/95 was 162. In 1995/96, there were 184 
classes accommodating 1,316 learners. 

The Ministry of Education has adopted the use of resource rooms to help 
students facing difficulties in education. These resource rooms follow educational 
methods that accommodate students with special needs. Resource rooms are readily 
accepted by both students and parents. Besides, remedial methods are the most 
suitable way to improve students’ understanding, learning and comprehension skills. 
Usually a student joins the resource room according to a programme that defines 
his/her standard and an appropriate daily time allocation. After finishing this allotted 
time, he/she returns to class and follows lessons for both special programmes and 
those of general education–given in an integrated form. 

The resource room educational service team consists of a subject teacher plus 
a number of educators, social workers, psychology specialists and specialists in 
measurement and evaluation. 

Resource rooms are equipped with specialized educational aids, games and 
wall charts for accumulative strengthening programmes that help provide a suitable 
competitive and educational environment for the students. The standard syllabus is 
taught, in order to enable the students to get an academic qualification corresponding 
to their level of education. The number of resource rooms rose from seventeen in 
1994/95 to twenty-two in 1995/96. The community also has a number of human 
services establishments to care for individuals with special educational needs. The 
educational and supervisory responsibilities are entrusted to the Ministry of 
Education. 
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Private education 
Due to its flourishing economy and social development, the U.A.E. has welcomed 
tremendous numbers of expatriates from various countries. Those incoming 
communities required a corresponding number of schools to accommodate their 
children. The number of these schools has increased, as has the number of students 
and teachers. In 1995/96, there were 209,674 students in private schools amounting to 
41.5% of the total number of students in the U.A.E. Private education has become so 
important that its activity parallels with government schools.  

Although the private schools follow the curricula of their homeland, they 
nevertheless operate under licensing and supervision of the Ministry of Education. 
The Ministry of Education has set up the Private Education Department to supervise 
private schools, providing the regulations, resolutions, circulars and follow-up to 
guarantee the sound conduct of the educational process according to national policy 
guidelines (i.e. regulations govern the private school licensing, types of school, 
curricula at the different levels, etc).  

The number of students in the private sector has risen steeply in recent years. 
In 1995/96, there were 375 private schools and 180 institutes, while the total number 
of general education schools was 615. There were 14,151 teachers and administrators 
in private schools compared with 25,289 at government schools, representing 35.9% 
of the total number of teachers. In 1999/2000, the number of private schools was 427, 
with 11,050 classes and 234,541 students enrolled. The number of staff amounted to 
16,734. 

The Ministry supplies textbooks to private schools which follow the national 
syllabus. It also sends inspectors to supervise private school teachers who are allowed 
to attend the training courses held for their counterparts working in government 
schools. The Ministry monitors the management of private schools and institutes to 
ensure that teacher salaries and privileges are the same as those in the government 
schools. The Ministry issues regulations to private school management emphasizing 
the necessity of complying with the teaching regulations load (teaching load should be 
identical to that of counterparts at government schools). In spite of this, private school 
teachers have more than 30 teaching periods per week. 

Private school teachers’ qualifications are equal to those of government school 
teachers. According to the statistical bulletin issued by the Department of Information 
and Research, in the academic year 1993/94 1,510 private school teachers had a 
master’s degree and seventy-five had a Ph.D. degree. 

Private schools syllabi are based on the curricula of their respective 
communities. These syllabi have to be approved by the appropriate departments at the 
Ministry. Article 17 of Federal Law No. 9 of 1972, concerning private schools, 
stipulates that private schools have to teach the following subjects according to the 
Ministry’s syllabus: Islamic education; Arabic language as a basic subject for Arab 
students; an additional subject for non-Arab students; and social studies. Some private 
schools (for which Arabic is not the medium of instruction) are to teach Arabic 
language to non-Arabic speakers. In this context, the Ministry has approved (in 
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conjunction with the Arab Bureau for Education in the Gulf States) the use of the 
textbook I love Arabic. If the number of Arab students at a private school is less than 
20% of the total enrolment, Islamic education and social studies will be taught in 
English by using the textbooks prepared by the Ministry.  

Means of instruction, equipment and infrastructure 
The Department for Curriculum and Educational Materials Development carries out 
evaluation and development studies for curricula, syllabi and related methodology, 
audio-visual aids and evaluation activities based on feedback and meetings held with 
educational experts, the specialized educational bureaus in the Gulf, Arab and 
international organizations. 

The learning methods are based on the interaction between teacher and 
learner. Textbooks comprise the required audio-visual aids, while classroom and 
extra-curricular activities focus on concepts, facts and information aimed at 
comprehension of the subject matter, rather than rote learning.  

A plan for producing new teaching materials for Islamic education, Arabic 
language, social studies (history, geography, economics, and civics) and philosophical 
subjects (sociology, logic, philosophy, psychology) has been implemented. Eighteen 
committees were formed for the writing and revision of the textbooks. A total of 
ninety-nine textbooks were completed between 1994 and 1996. English language, 
computer science and activity subjects have been developed in both teaching methods 
and curricula. This is also the case for physical education, art education, musical 
education and family education (for girls’ schools). The curricula for chemistry, 
physics, biology and geology have been developed and integrated with the Gulf States 
curricula, in co-ordination with the Arab Bureau for Education in the Gulf States. 
Teachers’ books have also been prepared. The number of textbooks distributed to 
schools in 1995/96 amounted to 4,484,536 copies of 199 textbooks.  

At the secondary level, language as well as computer laboratories are 
available. In 1995/96 there were 190 laboratories equipped with 3,440 computer 
terminals at 112 schools. In addition, the science laboratories at every school are 
provided with equipment and materials. 

Emirtas, a government establishment for transport, is responsible for 
transporting students to and from schools. All Ministry staff members are provided 
with accommodations and allowances. In some areas, the Ministry provides teachers 
with accommodation and in some educational zones there are special 
accommodations for women teachers in addition to special buses or minibuses that 
transport them to and from their schools.  

Adult and non-formal education 
In accordance with Article 17 of the Constitution, the Ministry of Education has set up 
Adult Education and Literacy Centres in all areas, educational zones and offices, and 
provided them with all their requirements. The number of these centres rose from 54 
in 1971/72 to 140 in 1995/96––comprising 1,160 classes. The number of learners rose 
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from 4,912 to 23,863 in the same period. In 1999/2000, there were 108 centres with 
940 classes. The number of learners was 16,553 and the number of staff was 2,541. 
The number of centres and learners is decreasing, thus indicating the success of the 
overall literacy campaign. At the end of the 1990s, the illiteracy rate was estimated at 
9%. 

Other bodies and institutions, such as the Women’s Associations, co-operate 
with the Ministry in the field of adult education and literacy programmes. Eradicating 
illiteracy has become the duty of the entire community. 

Adult education and literacy centres are located in government schools. This 
makes it easier for daily contact, supervision and provision of human and material 
resources. Study at these centres has two branches: curricula for two-year literacy 
programmes, and curricula for the next stage (i.e. from Grade V up to the end of the 
secondary stage). The syllabus is the same as that being taught at morning schools. 

The Women’s Association in the U.A.E. plays a positive role in the 
educational process through its organizations, which include social and development 
centres, heritage revival centres, classes in the Association’s centres and societies–in 
co-operation with the Ministry of Education. The Ministry of Education supplies all 
these centres with textbooks, syllabi and teachers. In 1994/95, there was a total of 
2,916 learners studying at Women’s Association centres: 668 in literacy, 430 in senior 
primary, 725 in preparatory, and 1,093 in secondary education. In 1995/96, there 
were: 831 learners in literacy, 595 in senior primary, 725 in preparatory, and 1,101 in 
secondary education (a total of 3,252 learners). In addition, there were 332 learners in 
social development centres and fifty-four learners in heritage revival centres (a total 
of 386 learners) in 1994/95. Furthermore, 501 learners in social development centres 
and eighty-seven learners in heritage revival centres accounted for a total of 588 
learners in 1995/96. 

The overall illiteracy rate is estimated at 10%. 

Teaching staff T

Teachers play a vital and indispensable role in the educational process. The training of 
efficient teachers is therefore the cornerstone of any successful education system. The 
Ministry’s plans aim at high quality teacher training for both pre- and in-service, in 
addition to endorsing a new system of salary scales and job descriptions for teachers.  

The teaching profession requires all staff to have university degrees and 
classroom experience. Expatriates applicants sit for a written examination–whether 
they are inside U.A.E. or abroad. Those who pass the written test also go for a 
personal interview to determine if they are eligible for teaching and which stage of 
education is suitable for their personal and educational qualifications. U.A.E. citizens 
have interviews only.  

Although many graduates from the University of the U.A.E. are recruited into 
the teaching profession, they are still not enough to meet the needs of the expanding 
number of classes and the increasing number of students. In order to solve this 
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problem, the Ministry of Education co-ordinates with the University to provide the 
required teaching staff in various specializations. It also qualifies nationals holding a 
GSEC (General Secondary Education Certificate) through a pre-service training 
programme which is preliminary to university study and another programme of 
external tutorial studies for the primary stage (basic, junior and senior). The pre-
service training programme has directed young men and women to the teaching 
profession. In co-ordination with the University, the Ministry prepared courses and 
established the regulations and methods of supervision. 

There are also programmes offered to kindergarten, family education and 
secretarial work trainees. From 1979 to 1984, 803 teachers (119 males and 684 
females) graduated from a pre-service training programme that was covered in two 
academic years (four hours daily). A total of 42 credit hours were earned. Graduates 
were entitled to pursue their studies at the Faculty of Education, U.A.E. University, 
and were exempted from 26 credit hours in basic subjects. During the period 1984-
1987, 1,378 teachers graduated from the pre-service training programme. The 
programme has concentrated on the primary and elementary stages. The 
specializations were kindergarten and class teachers. Since 1987, 356 teachers have 
graduated. Only students with over 60% in the GSEC were admitted to the 
programme which the University helped to implement. 

Training and preparation programmes follow special lines designed to raise 
the scientific and educational skills and cultural background of teachers. Specifically, 
the Faculty of Education collaborates with the Ministry of Education in carrying out 
in-service training programmes and courses, and practical pre-service training 
programmes. The Human Resources Development Department is concerned with this 
training through the programmes it prepares in co-ordination with other partners. 
Several MOE departments, educational zones, educational offices and the inspectorate 
take part in the training programmes. 

Training programmes and courses include: 

•        Orientation programmes and courses: held for new teachers and inspectors 
(whether seconded or contracted) who are briefed about the U.A.E., its 
educational system regulations and procedures governing process of work.

•        Inspectors  training courses: held in the educational zones and offices for new 
teachers in order to familiarize them with the educational principles in 
planning methods, evaluation, teaching aids and changes and developments in 
the curricula. 

•        Basic and structural programmes: held for new U.A.E. graduates of the 
University (apart from the faculty of education). These programmes aim at 
enhancing their teaching skills. 

•        Qualifying programmes: given particularly to candidates for supervisory jobs 
(senior teacher, supervisor principal and vice principal). This will enable them 
to perform their new jobs efficiently and successfully. 
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•        Development programmes: their aim is to train teachers and acquaint them 
with up-to-date programmes in curricula, teaching aids and methods. 

•        Activating programmes: conducted in different zones to revise previous 
programmes, update their content and make sure that work is being carried out 
properly and accurately. 

•        Remedial programmes: associated with teacher efficiency reports that include 
directives, recommendations and suggestions to cure defective aspects of 
performance. 

There are also training courses outside the Ministry of Education. Only national 
teachers are allowed to participate in training courses abroad. This is done in co-
ordination with the National Commission for Education, Culture and Science and the 
Arab Bureau for Education in the Gulf States. Some of these courses contribute to the 
preparation of standardized textbooks. 

The table below shows the average number of working hours per week for 
teachers during the year 1995/96: 

Educational stage Activities hours Teaching hours 

Kindergarten 25 35 

Primary 35 34 

Preparatory 40 36 

Secondary 40 36 

Technical education 40 40 

The salary scales for U.A.E. teachers, according to Cabinet Decree No. 316/4 for the 
year 1996, range from a minimum of 1,300 dirhams (Dhs) for teachers with a 
qualification below the GSEC, to a maximum of Dhs4,200 for university graduates. 
Holders of a M.A. degree receive an allowance of Dhs500 per month, while Ph.D. 
holders receive Dhs1,000. Teachers working in remote areas receive a remote area 
increment in accordance with the Civil Service Law. In addition to their salaries, 
teachers receive allowances for accommodation, transport and cost of living, plus a 
yearly allowance based on qualifications, as defined in the scale and increments for 
both national and expatriate teachers. A special scale for teachers’ salaries has been 
applied since 1976, following a Cabinet decree. 

A study was submitted to the Cabinet which recommended awarding a special 
allowance amounting to 30% of the basic salary to national teachers as an incentive to 
work as teachers or remain in the profession. This is aimed at counterbalancing the 
rise in salaries in other departments and establishments which attract distinguished 
teachers in search of higher salaries elsewhere away from their jobs. 

Any teacher with an “excellent” grade in his/her annual performance is 
eligible for promotion whether in administrative or technical jobs. Administrative jobs 
include administrative supervisor, vice-principal, principal and administrative 
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inspector. Technical and professional jobs include senior teacher, inspector and senior 
inspector. The educational inspection regulatory procedures included in Ministerial 
Resolution No. 315/2 of 1988 point out the terms and conditions for promotion and 
candidate eligibility. This covers U.A.E. citizens and others. Promotion takes place 
after candidates attend specialized courses where their abilities and skills are 
evaluated. Then they attend further training courses and workshops. Those who are 
promoted enjoy certain privileges. 

As far as in-service training is concerned, teachers are being trained according 
to a five-year plan jointly elaborated by the concerned MOE departments. These 
courses are compulsory for the newly-appointed teachers (whether on secondment 
from other countries or on contract) as well as for candidates for promotion to 
supervisory jobs (senior teacher, inspector, school supervisor, principal of school and 
assistant principal, administrative inspector). Teachers and inspectors attend training 
courses and workshops. Senior inspectors and university professors, as well as visiting 
experts, participate in supervising these training courses.  

The Ministry, through the Educational Innovation Programme for 
Development in the Arab Countries, strives to carry out activities that develop teacher 
training programmes along contemporary lines and enhance teachers’ status and 
abilities providing them with skills that help them in their profession. These activities 
were identified in the detailed plan of work for the 1996/97 programme as follows: 
preparing a comparative regional study of all the regulations governing the teaching 
staff, in order to submit suggestions that aim at enhancing their role and status; setting 
up regional workshops for teacher trainers to deal with methods of preparing and 
training teachers; and preparing local seminars regarding the new role of the teacher–
whose job is not only to convey knowledge, but also to facilitate investigation. 

In order to develop the educational and administrative skills of principals and 
vice-principals of schools, the Ministry, in co-ordination with the University, has 
approved a programme for higher studies called the School Administration Diploma, 
which is attended by school principals and vice-principals. Inspectors, principals and 
vice-principals join training courses when they are nominated for promotion. They 
attend these training courses pursuant to an annual training plan supervised by their 
respective departments. 

Educational research and information 
Cabinet Resolution No. 13 of 1987 stipulates that the Department of Information and 
Research of the Ministry of Education is entrusted to undertake theoretical and 
applied research and field studies, and to co-ordinate and assist other sectors in 
carrying out research. The plan of the educational research section aims at:  

•        Preparing studies concerning specific problems in certain departments, 
offering suitable solutions which help administrative work to run smoothly. 
The research topics are either suggested by the leading authorities at the 
Ministry or compiled by the Department after analyzing questionnaires. 
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•        Preparing field studies on educational problems (related to curricula, teaching 
methods, levels of achievement, and experimental projects for educational 
development) submitting proposals based on the results of questionnaires and 
objective analysis. 

•        Preparing research on topics related to social issues that might affect the 
education field and its requirements of performance and educational systems.  

Educational research is carried out through research teams, according to the 
educational research regulatory code. The professional capabilities of the research co-
ordinators in educational zones and offices should be developed; studies and trends 
related to establishing a research centre at the Ministry should be encouraged; and, 
equally, relationships involving information and research exchanges with educational 
research centres at the local, Arab and international levels should be developed.  

The Department of Information, Statistics and Research provides, in English, 
all data related to educational research. It also offers its research services to the 
educational researchers working in the Arabic language, through the annual directory 
of Arab Educational Abstracts. 
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Web resources 
Abu Dhabi Education Council: http://www.adec.ac.ae/ [In English. Last checked: 
October 2007.]

Commission for Academic Accreditation: http://www.caa.ae/ [In English. Last 
checked: October 2007.]

Ministry of Education: http://www.moe.gov.ae/ [In Arabic. Last checked: October 
2007.]

For updated links, consult the Web page of the International Bureau of Education of 
UNESCO: http://www.ibe.unesco.org/links.htm
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