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Pakistan 
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Principles and general objectives of education 
Education and training should enable the citizens of Pakistan to lead their lives 
according to the teachings of Islam as laid down in the Quran and Sunnah and to 
educate and train them as a true practicing Muslim. The national aims of education 
and their implementation strategy as outlined in the National Education Policy 1998–
2010 are as follows: 

•        To make the Quranic principles and Islamic practices an integral part of 
curricula so that the message of the Holy Quran could be disseminated in the 
process of education and training; to educate and train the future generation of 
Pakistan as a true practicing Muslim who would be able to usher into the next 
millennium with courage, confidence, wisdom and tolerance. 

•        To achieve universal primary education by using formal and non-formal 
techniques and to provide a second opportunity to school drop-outs by 
establishing basic education community schools all over the country. 

•        To meet the basic learning needs of children in terms of learning tools and 
contents. 

•        To expand basic education qualitatively and quantitatively by providing the 
maximum opportunities for free access of every child to education; imbalances 
and disparities within the system will be removed to enhance the access with 
increased number of middle and secondary schools. 

•        To ensure that all boys and girls desirous of entering secondary education will 
get this basic right because of the availability of the schools. 

•        To lay emphasis on diversification so as to transform the system from supply-
oriented to demand-oriented; to attract educated youth in the world of work is 
one of the policy objectives so that they may become productive and useful 
citizens and give their positive contributions as members of the society. 

•        To make curriculum development a continuous process and to make 
arrangements for developing a uniform system of education. 

•        To prepare students for the world of work, as well as for entering professional 
and specialized education. 

•        To increase the effectiveness of the system by institutionalizing in-service 
training of teachers, teacher trainers and educational administrators; to 
upgrade the quality of pre-service teacher training programmes by introducing 
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parallel programmes of longer duration at the post-secondary and post-degree 
levels. 

•        To develop a viable framework for policy, planning and development of 
teacher education programmes, both in-service and pre-service. 

•        To develop opportunities for technical and vocational education in the country 
for producing trained manpower, commensurate with the needs of industry and 
economic development goals. 

•        To improve the quality of technical education so as to enhance the chances of 
employment of technical and vocational education graduates by moving from 
a static, supply-based system to a demand-driven system. 

•        To popularize information technology among children in order to prepare 
them for the next century, emphasizing the different roles of computers and 
employing information technology in the planning and monitoring of 
educational programmes. 

•        To encourage the private sector to enrol a percentage of poor students giving 
them a possibility of free education. 

•        To institutionalize the process of monitoring and evaluation at the lower and 
higher levels; to identify reliable indicators in terms of quality and quantity 
and to adopt corrective measures during the process of implementation. 

•        To achieve excellence in the different fields of higher education by 
introducing new disciplines and emerging sciences in universities, and to 
create new centres of advanced studies, research and extension. 

•        To upgrade the quality of higher education by bringing the teaching, learning 
and research processes in line with international standards. 

Current educational priorities and concerns 
The National Education Policy (NEP) 1998–2010 reiterated Pakistan’s firm resolve 
and determination to intensify its attempts to achieve universalization of primary 
education––a national goal which has been eluding the nation so far. The Policy lays 
down the following guiding principles to translate into letter and spirit the aims and 
objectives relating to the promotion of basic education thereby paving the way to 
achieve a gross participation rate of 105% at the primary level by the year 2010: 

•        Universalizing primary education, eliminating drop-out, and fulfilling the 
basic learning needs by the year 2010.

•        Raising the literacy rate to 55% by the year 2003, and to 70% by the year 
2010, through extensive adult education programmes for functional literacy. 
The Prime Minister’s Literacy Commission (PMLC) will prepare a plan of 
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action in consultation with provinces for a co-ordinated effort within the 
framework of the National Literacy Movement. 

•        Tackling women’s education, and education of urban and rural poor through 
special programmes for equal access to education and for bringing them within 
the realm of literate and productive citizens.

•        Improving the quality of education by reasserting the role of the teacher in the 
teaching-learning process, by modernizing curricula and textbooks, by 
improving physical facilities, and by introducing activity-oriented new 
sciences at all levels of school education. 

•        Inviting the private sector for participation in educational programmes and 
allowing progressive investment in educational institutions. 

•        Giving teachers a prominent status in society, but at the same time subjecting 
them to accountability-based performance and evaluation.

•        Creating an overall operational framework which would enable the provinces 
to ensure effective translation of agreed policies into action, and in particular 
improve delivery services at the institutional level, thereby attaining the 
ultimate goal of enhanced quality. 

The provisions of the Eighth Five-year Plan (1993-1999) which immediately 
followed the NEP of 1992 have been equally valid for the policy statement on primary 
education given in the 1998 NEP. The formulation of the Ninth Five-year Plan (1999-
2004) is being guided by the NEP of 1998. 

The NEP of 1998 and the Ninth Five-year Plan are complementary to each 
other in the sense that both give the highest priority, importance and urgency to the 
achievement of universal primary education by the year 2010 as well as to the 
enforcement of compulsory education legislation. The NEP and the Plan vehemently 
advocate and suggest concrete steps to remove the widening gender gaps and urban-
rural disparities in the provision of basic education facilities. Moreover, 
improvements in the declining quality of primary education have equally been given 
importance. 

The goals of elementary education in Pakistan are to meet everyone’s basic 
learning needs, to provide tools necessary for people to survive and improve the 
quality of their lives through continuous learning. Major issues and challenges of 
elementary education according to the 1998 NEP are as follows: 

•        more than 5.5 million primary school age children (age group 5-9 years) are 
left out; 

•        approximately 45% of children drop-out of school without completing 
elementary education; 

Compiled by UNESCO-IBE (http://www.ibe.unesco.org/) 



World Data on Education. 6th edition, 2006/07 

•        teachers’ absenteeism is common in schools especially in rural areas; teachers  
commitment and motivation is lacking; 

•        instructional supervision is weak at the elementary level; 

•        about one-fourth of elementary school teachers are untrained and the training 
infrastructure does not appear to improve the quality of instruction; 

•        learning materials are inadequate and of poor quality; teaching methods are 
harsh, they do not motivate pupils and they do not favour learning; 

•        above all, character building––which is the basic and fundamental objective of 
education and training––is neglected, creating serious problems both for the 
individual and the nation. 

In order to increase access and improve quality of elementary education, the 
1998 NEP provides for the following additional facilities and services: 

Quantitative targets in elementary education 

  Benchmark  1996/97 Policy targets  2010 

New formal primary schools 145,000 190,000 

Mosque schools 37,000 57,000 

Double shift in existing 
primary schools 

- 20,000 

Non-formal basic education 
schools 

7,177 250,000 

Upgrading primary schools to 
middle / elementary schools 

15,000 60,000 

Additional teachers for 
primary schools 

339,500 439,000 

Source: National Education Policy, 1998-2010.  

Primary/elementary education, being essential to improving the national 
literacy rate, has received foremost attention in the 1998 NEP and all other 
development plans. The PMLC, which is the apex body entrusted with the task of 
raising the literacy rate, will be strengthened as a statutory body to enable it to 
discharge its functions effectively in the shortest period. 

Major areas of concern at the secondary level are the following: 

•        Adequate preparation to enter the world of work as well as to pursue higher 
education. 

•        Greater access to secondary education especially for women, meeting the 
requirements of elementary education graduates. 
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•        Improving the quality of teachers in terms of both academic and professional 
accomplishment; this will also increase the supply of improved teaching-
learning materials and improved methods of training. 

•        Creating a balance between science and humanities teachers, especially in 
female institutions by amending the recruitment rules and providing other 
incentives, wherever necessary. 

•        Removing the existing discrepancies in secondary and higher secondary 
schools in terms of staff and budget. 

•        Integrating secondary education with technical and vocational education. 

According to the 1998 NEP, the participation rates at the middle, secondary 
and higher secondary levels are 45.8%, 30.8% and 11% respectively, which will be 
raised to 85%, 70% and 18.4% by the year 2010 by providing new teachers and 
increasing the number of schools. 

The process for formulating the Education Sector Reforms (ESR) was initiated 
by the Federal Minister of Education with the holding of an Inter-Provincial 
Ministerial Meeting in December 1999. In January 2000, an Education Advisory 
Board was constituted at the national level to look at various sub-sectors of education 
in a sector-wide perspective. The mandate of the Board was to develop an Action Plan 
for implementing the 1998-2010 National Education Policy. Following the meeting 
with the Chief Executive, the Ministry of Education entered into a series of 
consultations with all stakeholders, both at the federal and provincial levels to ensure 
the development of implementation strategies for the ESR Action Plan 2001-2004. 
The finalization of legislative, financial, administrative and institutional mechanisms 
for implementing the Action Plan required intensive consultations. The vision for 
ESR is as follows: (i) quality education enabling all citizens to reach their maximum 
potential; (ii) produce responsible, enlightened and skilled citizens; (iii) integrate 
Pakistan into the global framework of human-centered economic development. The 
strategies are: 

•        Sector-wide reform, based on efficiency and equity.

•        Political will. 

•        Poverty Reduction Strategy Programme.

•        Resource mobilization, including Debt Swap for Education.

•        Decentralization under the Devolution Plan. 

•        Public-private partnership and community participation.

•        Education for All Action Plan and Ordinance for Compulsory Primary 
Education.
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•        Outcome-based planning, budgeting and audit.

The objectives include: (i) improvement in literacy rate and universalization of 
primary education; (ii) improvement in the quality of education through better 
teachers, reformed curriculum and efficient examination system; and (iii) introducing 
a third stream of gender and area specific technical and vocational education at Tehsil 
and District levels. The policy statement is as follows: 

•        Education of women and men is vital for socio-economic development in 
Pakistan and educational opportunities shall be enhanced in a phased manner. 

•        Service delivery shall be improved through quality assurance to attract 
additional enrolments and retention/completion of suitable qualifications, 
preferably at Secondary School Certificate level. 

•        Technical and professional education shall be strengthened to increase the 
value of qualifications in labour market. 

•        College education and higher education shall be linked to national and 
international research and training institutions. 

•        The Devolution Plan shall be the main strategy for implementation of 
Education Sector Reforms. Governance of educational institutions shall be 
strengthened and Public Private Partnership will be introduced to improve 
management, financing and planning at institutional level. 

•        The public expenditure on education shall be increased to 3% of GNP. 

•        Cost shared education shall be introduced in a selected manner and the 
receipts shall be retained and utilized by the public sector institutions to bridge 
the gap between income and expenditure. Scholarship and self-finance 
schemes, students’ loans and vouchers shall be implemented in selected 
institutions on pilot basis. 

•        Performance-based audit shall be introduced to maintain transparency and 
accountability in education system. Suitable rewards and accountability 
schemes shall be introduced and implemented on national level. (Government 
of Pakistan, 2002).

The six Education for All (EFA) goals are the basis for planning goals of the 
EFA National Plan of Action (2001–2015). The main objectives of NPA are: (i) to 
reach the disadvantaged population groups in rural and urban areas with emphasis on 
out of school girls and illiterate girls and women; (ii) to promote community 
participation and ownership of basic education programmes at the grass root level; 
and (iii) to improve relevance and quality of basic education through enhancing 
learning achievements of the children, youth and adults. The order of priorities of the 
plan is as follows: elementary education, adult literacy, and early childhood 
education. 
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A sub-plan for each of the above EFA target/area has been separately 
developed and integrated into a consolidated plan. Each sub-plan covers three main 
aspects/components of project cycle i.e. future strategies and action, implementation 
and monitoring/evaluation. The NPA has been developed within a sustainable and 
well-integrated sector framework, clearly linked to poverty alleviation and 
development strategies. It aims at establishing a link between basic education and 
development strategies focusing on skills development. 

Laws and other basic regulations concerning education 
The Constitution (1973) ensures equality and well-being of all citizens, and no 
discrimination on the basis of sex, caste, creed or race. Article 37 indicates that: “The 
State shall: (a) promote with special care the educational and economic interests of 
backward classes or areas; (b) remove illiteracy and provide free and compulsory 
education within the minimum possible period; and (c) make technical and 
professional education generally available and higher education equally accessible to 
all on the basis of merit.” 

The government’s commitment to enforce the compulsory education 
legislation to achieve universal primary education by the year 2010 is amply 
manifested in the provisions incorporated both in the NEP of 1998 and the Ninth 
Five-year Plan (1999-2004). 

Full utilization of existing capacity at the basic level has been ensured by 
introducing a double shift in existing schools. It is envisaged that the expansion of 
basic education at unprecedented rate shall enable the government to promulgate and 
implement the Compulsory Primary Education Act. It is expected that the gross 
participation rate will rise to 105% by the year 2010. Consequently, the promulgation 
and enforcement of the Compulsory Primary Education Act should be possible in a 
near future. 

In pursuance of the 1979 Education Policy measures to encourage 
participation of the private sector in educational development, the Punjab Private 
Institutions (Promotion and Regulation) Ordinance No. II was adopted in 1984. 
Similar Ordinances were adopted by the Governments of Northwest Frontier Province 
(NWFP) and Sindh. These Ordinances provide for the registration of all private 
institutions with the Registration Authority. The constitution of a managing body for 
each institution spells out the conditions for registration. 

Administration and management of the education system 
The country is a federation of four provinces, each with a parliamentary system 
(Punjab, Sindh, Northwest Frontier Province––NWFP, and Balochistan), and other 
territories under the direct administration of the federal government (Federally 
Administered Northern Areas––FANA, and Federally Administered Tribal Areas––
FATA). The division of responsibilities between the provinces and the centre has been 
defined by the 1973 Constitution and subsequent agreements. 
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Education has been and is primarily a provincial matter, under the Federal 
Ministry of Education (MOE). The federal government continues to be the overall 
policy-making, coordinating, and advisory authority on education. Educational 
institutions located in the federal capital territory, the centres of excellence, the area 
study centres and other institutions in various parts of the country are administered by 
the MOE. The Federal Board of Intermediate and Secondary Education (FBISE), 
established under the FBISE Act of 1975, is an autonomous body of the Ministry of 
Education. It is empowered with administrative and financial authority to organize, 
regulate, develop and control intermediate and secondary education in general, and 
conduct examinations in the institutions affiliated with it. Universities located in 
various provinces are administered by the provincial governments, but are funded by 
the federal government through the University Grants Commission (UGC). 

The executive authority in the MOE, headed by the Minister, is vested in the 
Secretary who ensures policies implementation in close collaboration with provincial 
education departments. The Provincial Education Departments are headed by the 
Ministers of education of the respective provinces and the executive authority is 
vested in the Secretaries of Education. 

Each province is divided into regions/divisions for educational administrative 
purposes. Each Regional/Divisional Office is headed by a Director. The 
regions/divisions are further divided into Districts and the officer in charge of a 
district is the District Education Officer (DEO). The structure is moving towards a 
three-tier education system, namely elementary, secondary and higher education. In 
the provinces of Punjab and NWFP separate Directorates of Elementary, Secondary 
and College Education have been created. Problems pertaining to the new system 
have been addressed. The supervision of primary and elementary (middle) schools 
falls under the jurisdiction of the Directorate of Public Instruction (DPI)––
Elementary––through Divisional Directors and District Education Officers. Secondary 
schools are under the administrative control of the Directorate of Public Instruction 
(DPI)––Secondary––through Divisional Directors and District Education Officers. A 
separate Directorate of Public Instruction (DPI)––Colleges––through Divisional 
Directors is responsible for the administration of colleges. The Provinces of Sindh and 
Balochistan and the Federal Capital Territory are still exploring the possibility of 
introducing the three-tier education system of education. The NEP of 1998 has been 
developed on the assumption of this three-tier system. 

Under the Local Government Ordinance 2001, the Provincial Governments 
have established District Governments, which are responsible for the management and 
control of offices of the departments, which are decentralized to it or may be set up 
under the Ordinance, provided that the District Governments shall exercise such 
authority within the district in accordance with the general policy of the government. 
Under the Ordinance, education up to the college level (except professional colleges) 
and technical education has been devolved to the Districts. 

Universities are autonomous bodies supervised and controlled by their own 
syndicates which are appointed by the Governors of the respective provinces. Each 
syndicate is headed by a vice-chancellor who is the academic and administrative head 
of the university, and who also heads the syndicate and the various academic and 
administrative bodies of the university. The Governors of the respective provinces are 
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ex-officio chancellors of the universities in their domains. Universities located in the 
federal area have the President of Pakistan as ex-officio chancellor (Ministry of 
Education, 1992; Ghafoor & Farooq, 1995). 

 “The Literacy and Mass Education Commission was established in 1981 
for the purpose of carrying out surveys of the status of literacy in the country, 
developing plans for literacy and non-formal mass education suited to the needs of 
target population, making recommendations to the Federal Government for the 
integration of indigenous skills and vocational know-how in the literacy programmes, 
and review of the effectiveness of the on-going programmes of literacy and mass 
education. [...] Each province has its own Literacy and Mass Education Council 
constituted through provincial legislation/ordinances. The provincial councils are the 
main agencies for planning, co-ordination, securing and disbursement of funds in the 
respective provinces, and serve as the working arms of the Literacy and Mass 
Education Commission for the implementation of all its literacy programmes. The 
Councils plan, manage and monitor programmes for literacy in the provinces” 
(APPEAL, 1991, p. 79). 

 “The National Co-ordination Council for Literacy and Mass Education, 
established in 1983, is the highest co-ordinating organ in the country, with the 
President of Pakistan as its Chairman. [...] The Council was constituted to oversee and 
co-ordinate the national effort in the field of literacy, assess the effectiveness and 
impact of literacy programmes and generally function as the highest decision-making 
forum in the field” (ibid., p. 81). 

The Literacy and Mass Education Commission has been recently renamed as 
Prime Minister’s Literacy Commission (PMLC), whose task is to raise the literacy 
rate in the country. 

The establishment of the Academy of Educational Planning and 
Management (AEPAM) was recommended within the framework of the 1979 NEP 
for the training of educational planners, administrators and supervisors. Accordingly, 
the AEPAM became functional in 1982 as an autonomous organization of the 
Ministry of Education with the following objectives: to identify and evaluate various 
projects based on modern planning and management techniques; to collect and 
consolidate educational statistics and information; to provide in-service training to 
planners and administrators so as to enhance their capabilities in planning, 
management and use of computers; to offer pre-service training to those educators 
who are being considered for appointment as educational administrators and planners 
at various levels; to contract and carry out action-oriented research in order to 
facilitate the effective implementation of the Action Plan and the National Education 
Policy formulation; to provide expert advisory services to the provincial education 
departments and other institutions in the country when required.

Since its inception, the Academy has conducted a number of in-service 
training programmes in educational planning and management and several research 
studies, surveys and reports in areas such as: primary, secondary, higher, vocational, 
and women education; teacher education; structure and organization of the education 
system; financing of education; educational statistics; educational information; 
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educational policy and planning. The Academy has also developed professional 
linkages with several international agencies. 

Established in June 2002, the National Commission for Human 
Development (NCHD) is a public private partnership created under the directive of 
the President of Pakistan with a mission to promote development in the fields of 
health, education and micro-finance. It is funded through the Pakistan Human 
Development Fund registered under the Company’s Ordinance 1984. In the field of 
education, the NCHD aims to support the government in achieving EFA objectives by 
2015 by providing technical assistance in teacher training, syllabus development and 
instruction in practical life skills, as well as securing the participation and 
commitment of communities. Currently, the NCHD is operating in 32 districts and its 
core strategy consists of: (i) public private partnership; (ii) capacity building of 
government’s line departments, community organizations and selected officials; and 
(iii) community ownership and participation. 

Structure and organization of the education system 
Pakistan: structure of the education system 
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Pre-school education 

Early Childhood Education (ECE), termed katchi or pre-primary classes, is defined as 
formal and informal as well as public or private education services for children aged 
above 3 years and below 5 years. Besides the katchi classes in government schools, 
several private schools also conduct pre-primary classes. Nursery, kindergarten or 
Montessori style education are offered in profit-making private schools, usually 
operating in urban localities; and enrolling children aged 2-5 years taught in proper 
classrooms by well-trained teachers using proper ECE materials. 

Primary education 

Primary education lasts five years; children are admitted to primary/elementary 
schools at the age of 5+. 

Secondary education 

Secondary education is currently divided into three stages: a three-year stage (Grades 
VI-VIII)  is offered in middle schools, a two-year stage (Grades IX and X) in high 
schools, and a further two-year stage (Grades XI and XII) in higher secondary schools 
and intermediate and degree colleges. The higher secondary stage (Grades XI and 
XII) is also called the ‘intermediate stage’ and is considered a part of college 
education. Under the three-tier education system model which is being implemented, 
elementary education will include Grades I-VIII, secondary education Grades IX-XII, 
and higher education Grade XIII and above (colleges, universities and other 
institutions at graduate and post-graduate levels). 

Vocational institutes offer one-year certificate and two-year diploma courses 
in various trades. Commerce education to train manpower for the business sector is 
provided in commercial training institutes, which offer one-year certificate in 
commerce (C.Com) and two-year diploma in Commerce (D.Com) programmes.

Technical education is an independent stream started in the mid-1950s with 
the establishment of two polytechnic institutes in Karachi and Rawalpindi. 
Mono/polytechnic institutes and colleges of technology (including private sector 
institutes) offer three-year diploma programmes (Associate Engineer) in over twenty 
technologies. 

College education provides instruction from Grade XI onwards at two levels: 
intermediate colleges, imparting instruction both in humanities and sciences (Grades 
XI and XII); and Grades XIII-XIV degree colleges, offering a four-year course 
(including Grades XI and XII) leading to the bachelor’s degree. In order to complete 
an honours course, an additional one year of study is required. A bachelor’s degree in 
medicine requires five years of study after the intermediate stage (Grade XII). 
Bachelor’s degree courses in engineering and veterinary medicine are of  four years’  
duration after the intermediate stage. A further two years of study after the bachelor’s 
degree are required to obtain a master’s degree. A doctoral degree usually requires 
three years of study after the completion of a master’s degree course. 
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 “Madrassahs, Makhtabs, Jamias and Dar-ul-Ulooms, the institutions which 
aim at the dissemination of Islamic thought, mainly through the study of the Holy 
Quran and Holy Prophet’s teachings, constitute a system of education running parallel 
to the prevalent system of modern education. [...] Makhtabs are institutions at the 
preliminary level teaching Hifz (memorization) and Nazra Quran (recitation). The 
terms Madrassah, Dar-ul-Uloom and Jamia are used more or less synonymously for 
institutions which are engaged in teaching Dars-e-Nizami (Nizami School of 
Learning) in its original or modified form. The curriculum of these institutions 
includes the Quran, Tafsir, Hadith and Fiqah with some elements of logic and 
philosophy. According to estimates, there are 1,200 Madrassahs in the country having 
an enrolment exceeding 58,000. Most of these Madrassahs award sanads 
(certificates) either on their own or through one of their affiliating organizations. Most 
of these Madrassahs have regular classes, examination system and (generally) a nine-
year course. They have their own libraries and hostel facilities. Nearly 50% of the 
students live in hostels and are provided free boarding and lodging. Madrassahs use 
Urdu as language of instruction and conduct all their educational activities on self-
financing basis by raising donations” (APPEAL, 1991, p. 16-17). 

There is no research study available concerning the average number of school 
days per year. An estimate was made with the help of some headteachers and 
principals in Islamabad and further discussed with headteachers coming from 
provinces attending a National Training Workshop at the Academy of Educational 
Planning and Management in Islamabad. On the average, classroom instruction in 
primary/elementary and secondary schools takes place for about 180-190 days per 
year. At the primary/elementary level, pupils receive an average of twenty-six hours 
of instruction per week (780 hours per year); at the secondary level, students receive 
an average of thirty hours of instruction per week (900 hours per year). This 
information is based on the official records. The average number of working hours 
and days has been calculated on the basis of the Scheme of Studies (not including 
holidays, examinations and extra-curricular activities). However, there may be 
differences in actual classroom practices in different areas and schools. 

The financing of education T

The federal government provides funds to provinces for capital expenditure. 
Recurring expenditure on education is borne by the respective provincial 
governments. Allocation to the education sector has been in the range of 1.68% to 
2.4% of the Gross National Product (GNP) during the last decade. An analysis of 
Five-year Plans from 1955 onwards reveals the following: 

•        the allocation of funds for education has been incongruent with the plan 
provisions; 

•        the utilization of funds in primary education has been dismally low compared 
to other sub-sectors; 

•        the utilization of funds for the university sub-sector has favourably matched 
with the plan allocations; 
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•        the highest utilization of funds has occurred during the Non-plan Period 
(1970-78). 

For example, out of 51.4 million rupees (Rs) allocated to the primary sector in 
accordance with the First Plan (1955-60) only Rs21.2 million or 41.2% were spent; 
similarly, Rs7,000 million were allocated for primary education in the Sixth Plan 
(1983-88) and the expenditure was Rs3,172.4 million or 45.3%. The total allocation in 
the Eighth Plan (1993-98) was Rs69,031.7 million out of which Rs38,367.47 million 
were spent (or 55.6%). These differences are a major obstacle for efficient 
achievement of plan targets. 

Total allocation on education in the 1997/98 budget amounted to Rs65,622 
million (Rs9.108 million for development and Rs56,514 million for current 
expenditure). The following tables show the budget allocation for education per year 
and by purpose during the 1990-98 period: 

Annual budget allocation for education (in millions of rupee) 

Year Total 
national 
budget 

Total 
education 

budget 

of which 
current 

of which 
development

as % of 
national 
budget 

as % of 
GNP 

1990/91 301,511.300 22,272.655 18,012.262 4,260.693 7.37 2.13 

1991/92 432,318.360 26,190.982 22,256.570 3,932.412 6.60 2.14 

1992/93 447,203.904 29,197.262 25,025.290 4,171.972 6.71 2.16 

1993/94 442,476.588 34,872.034 30,593.999 4,278.035 8.31 2.21 

1994/95 599,446.173 44,096.396 37,799.188 6,297.208 7.39 2.33 

1995/96 736,890.963 52,643.585 45,125.701 7,517.884 7.08 2.44 

1996/97 794,224.747 64,425.616 51,803.901 12,621.715 7.65 2.70 

1997/98 928,311.488 65,622.780 56,515.252 9,108.528 7.09 2.39 

Source: Planning, Science and Technical Education wing, Ministry of Education, Government of 
Pakistan.  
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Annual percentage distribution of education budget allocation by purpose 

  90/91 91/92 92/93 93/94 94/05 95/96 96/97 97/98 

Primary 
education 

41.86 43.98 44.32 46.67 48.08 47.09 51.72 … 

Secondary 
education 

24.11 24.30 23.00 24.03 23.83 23.67 21.52 … 

Teacher 
education 

2.17 1.33 1.39 1.98 2.02 1.96 2.40 … 

Technical 
education 

3.07 3.22 3.36 3.16 2.54 3.56 3.25 … 

College 
education 

9.89 8.11 9.12 8.72 8.77 8.69 7.74 … 

Scholarships 0.91 0.76 0.56 0.51 0.51 0.65 0.43 … 

Special 
education 

0.9 0.4 0.6 0.3 0.2 0.2 0.2 … 

Literacy & 
mass education 

0.27 0.1 0.09 0.09 0.03 0.13 0.32 … 

Libraries & 
textbooks 

0.18 0.15 0.10 0.19 0.12 0.12 0.03 … 

University 
education 

7.51 7.67 6.66 5.7 5.1 4.7 4.1 4.4 

Miscellaneous 3.9 4.8 4.2 5.4 5.9 6.2 5.7 … 

Federal 
divisions 

5.0 7.5 6.2 3.2 2.8 3.1 2.6 … 

Source: Planning, Science and Technical Education Wing, Ministry of Education, Government of 
Pakistan; […] data not available. 

The Social Action Programme (SAP) was conceived in 1992/93 and its Phase 
I was formally undertaken with donor’s assistance during the period 1993-96. The 
government has initiated the Five-year SAP Phase II with a total allocation of Rs498.8 
billion. The overall focus of SAP Phase II is on five priority areas: 
primary/elementary education; primary and preventive health care; nutrition; rural 
water supply and sanitation; and family planning. Primary/elementary education 
constitutes 65.8% of the entire SAP allocation focusing on the expansion and 
promotion of girls’ education. 

The federal government, taking cognizance of the financial burden of higher 
education on provincial governments and their low spending on primary education, 
decided to assume the responsibility for funding of universities from July 1979. After 
that year, there has been a continuous increase in the amount of grants to universities. 
For 1996/97, grants amounted to Rs2,492.2 million for current and Rs426.3 million 
for development expenditure. 
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The most commonly charged tuition fee in public universities and colleges is 
about Rs200 per month for a master’s degree course. Compared with fees in the 
private universities (Aga Khan University: Rs146,000 per year for a bachelor’s degree 
course in medicine; Lahore University of Management Resources: Rs65,000 per year 
for a master’s degree course), those in the publicly funded institutions are frightfully 
low. An examination of the current expenditure and the resources generated by public 
universities from their tuition fees indicates that students are not paying even 1% of 
the cost of their higher education. 

The financial shortfall in education sector of up to 25-30% is supplemented 
through foreign assistance. In 1993/94, about eighteen international, multilateral and 
bilateral agencies were providing assistance for improvement and expansion of 
educational facilities in Pakistan. There were about thirty-five projects sponsored by 
the foreign donor agencies with total commitment of Rs19 million. 

The GDP in 2001/02 was Rs3,988 billion. The allocation for education 
represented 1.98% of the GDP. In the following financial year the GDP rose to 
Rs4,193 billion and allocation for education was 2.14% of the GDP. The GDP in 
2003/04 was projected at Rs 4,445 billion and allocation made for education 
amounted to 2.7% of the GDP. Notwithstanding the increased allocations for 
education made by the provincial governments, the district governments are 
constrained by limitation of resources as also the capacity to utilize them. Many 
district governments have only a modest understanding of the need to allocate higher 
resources for non-salary expenditure. Current data indicates that the district 
governments are allocating less than 5% of the salary expenditure for non-salary 
expenses. The allocation of development funds for education by the district 
governments presents an uneven picture. Most of the district governments in 
Balochistan have been unable to allocate any development funds for education during 
the year 2003/04 claiming paucity of resources. Many district governments in NWFP 
have made nominal allocations in the development budget for education. Some 
district governments have ignored the education sector altogether as their priorities lie 
elsewhere. (MOE, 2005).

The educational process T

The Ministry of Education, Curriculum Wing, approves the curriculum for uniform 
implementation across the country. In order to assist the Curriculum Wing, four 
federating units have set up a Bureau of Curriculum and Education Extension Centres. 
Their task is to collect opinions from the stakeholders, prepare the draft curriculum 
and submit it to the Curriculum Wing, where national curriculum development 
committees (consisting of experts, teachers, teacher educators, subject experts, 
textbook authors and researchers) analyze the drafts and produce a mutually agreed 
draft of the national curriculum, which is circulated for comments before its universal 
adoption. Before implementation, the curriculum is tested at micro and macro levels. 
In order to translate the curriculum into text, each federating unit has established a 
Textbook Board which develops the manuscripts with public and private partnership. 
Master trainers are trained in the contents and methods by the Ministry of Education 
in order to replicate the training in the provinces. The selection of subjects is made 
taking into account societal and global needs and standards and a National Scheme of 
Studies for Grades I-XII is finally adopted. 

Compiled by UNESCO-IBE (http://www.ibe.unesco.org/) 



World Data on Education. 6th edition, 2006/07 

The curriculum is revised every 5-10 years. The process of curriculum 
development follows a cyclic order: (i) identification of societal needs and framing of 
aims and objectives accordingly; (ii) selection of contents; (iii) translation of contents 
into textbooks; and (iv) evaluation. A major change has been the recent introduction 
of integrated curricula for Grades I-III concentrating on: basic language skills 
(listening, speaking, reading and writing); mathematics; social studies, science, 
Islamiyat (Islamic education) and subject matters of arts, etc. (concepts, skills and 
activities), presented in one textbook meant for each grade as a language book. 
(Ministry of Education, 2001).

Pre-primary education 

Early childhood education (ECE) had been well organized until the 1970s. Katchi or 
pre-primary classes were organized in formal primary schools. However, officially 
this practice was almost discontinued during 1980s. Realizing the role and 
significance of early childhood education especially for improving learning 
achievement, provision has been made in the National Education Policy 1998-2010 to 
reintroduce katchi as a formal class in primary schools. 

As mentioned, ECE is defined as formal and informal as well as public or 
private education services for children aged above 3 years and below 5 years. Besides 
the katchi classes in government schools, several private schools also conduct pre-
primary classes. Nursery, kindergarten or Montessori style education are offered in 
profit-making private schools, usually operating in urban localities; and enrolling 
children aged 2-5 years taught in proper classrooms by well-trained teachers using 
proper ECE materials. In general, the main objectives of ECE are to: help the child 
develop his or her potential to learn and grow; provide an appropriate environment to 
ensure his or her safety and holistic development; use play way method and concrete 
experience in teaching and learning; prepare a child for formal schooling; develop 
awareness of basic cultural values and norms. 

In public primary schools, especially in rural areas, children below 5 years of 
age attend school informally and learn basic concepts of literacy and numeracy. But 
their number is still limited as compared to the total population in the age group 3-5 
years. In private schools, pre-primary education is well organized being an essential 
part of primary education. Almost all such schools arrange pre-primary education in 
the form of pre-nursery, nursery, or kindergarten I and II classes. 

As various ministries/departments are responsible for a variety of services 
addressed to various age groups, there seems to be no clear-cut division in the 
ministerial responsibility of providing early childhood services on the basis of age. 
For example, children between the ages 0-3 years are not only served by health care 
services (post-natal care, immunization, etc.) in public units such as basic health units 
(BHUs) and rural health centres (RHCs) and public hospitals run by the Ministry of 
Health but also by the government’s Lady Health Workers (LHWs) who visit homes 
in rural areas and the frequent polio drives organized all over the country. In addition, 
there are the day-care facilities provided for working mothers by the Ministry of 
Women Development, Social Welfare and Special Education. Child care also extends 
beyond 3 years of age, when early childhood education, implemented by the Ministry 
of Education, begins for pre-school learners. 
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In private schools, the ECE teachers are usually qualified and well-trained in 
relevant methods. Other staff include non-teaching staff such as the ayas (maids), 
hired for assistance with young children. In public schools, the qualification required 
for teaching in katchi class is the same as that for primary school, i.e. higher 
secondary education certificate plus one-year teaching certificate. The provinces 
usually adopt the same criteria except where suitable staff is not available and 
relaxation of criteria is exercised. 

In 1999, it was estimated that the number of children aged 3-5 enrolled in pre-
primary education was only 0.73 million or 8.5%. In Sindh and Balochistan the gross 
enrolment ratio was only 3-4%. The highest enrolment rate was in FATA and FANA–
–33% and 29%, respectively (MOE, 1999). In 2003/04, there were 3,531,907 children 
(487,598 in urban and 3,044,309 in rural areas; 44.1% girls and 55.9% boys), enrolled 
in katchi or pre-primary classes in government schools. In urban areas, 52% were girls 
and 48% were boys. In rural areas, 43% were girls and 57% were boys. 

Primary/elementary education 

Children are admitted to primary schools at the age of 5+ and this cycle lasts five 
years. The curriculum for primary classes is practically the same throughout the 
country. Instruction is imparted in the national language or in the regional languages 
of the area concerned. 

Primary education suffers from several deficiencies and shortcomings. Most 
primary schools, especially in rural areas, do not have proper physical facilities and 
their retention rate is very poor. It is estimated that only 71.3% of the primary school 
age children (age group 5-9) are enrolled in schools and about 50% of these drop-out 
before completing the five-year cycle. 

 “The highest rate of drop-out occurs between Grades 1 and 2. Twenty-five per 
cent of boys and 40% of girls stop attending schools before reaching Grade 2. The 
urban drop-out rate at the national level is 32%, and the rural drop-out rate is 
estimated to be 59%. The male rural drop-out rate is 54% and the male urban drop-out 
rate is 26.5%. As compared to the male drop-out rates, the rural female drop-out rate 
is 67% and the urban female drop-out rate is 38%. The drop-out rates in the provinces 
vary sharply. In the Punjab the rural drop-out rate is 54% and the urban drop-out rate 
is 47%; in Sindh the rural drop-out rate is 75% and the urban rate is 40%; in NWFP 
the rural drop-out rate is 72% and the urban rate is 63%, and Balochistan has a rural 
drop-out rate of 78% against a 68% urban drop-out rate” (APPEAL, 1991, p. 21). 

As already mentioned, the structure of the education system is moving towards 
a three-tier model, which means that the elementary stage will consist of eight years 
of education including middle classes (Grades VI-VIII). 

According to the study plan prescribed by the Curriculum Wing of the 
Ministry of Education in 1996, the following subjects were taught at the primary and 
middle levels: 
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Primary (Grades I-V) Middle (Grades VI-VIII) 

1. First language 1. Languages 

   a. First language  

   b. Second language 

   c. English (compulsory) 

2. Second language 

   d. Arabic 

3. Mathematics 2. Mathematics 

4. Islamic/Moral education 3. Science 

5. Physical education 4. Pakistan/social studies 

6. Science 5. Health and Physical education 

7. Arts 6. Islamic/Moral education 

8. Pakistan/social studies 7. Drawing/Persian/Agro. Tech. 

9. Tree plantation/ manual work 8. Tree plantation/manual work 
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During the week, schools operate for five full working days (4 hours and 40 minutes 
divided into seven periods) and one half day (2 hours and 40 minutes divided into four 
periods). Working hours exclude time for daily assembly (ten minutes) and breaks 
(thirty minutes on full days and fifteen minutes on half day). 

At the middle stage, schools operate five full working days (5 hours and 20 
minutes) and one half day (3 hours and 20 minutes); total weekly periods are expected 
to be forty-five. Working hours exclude time for daily assembly and breaks (thirty 
minutes on full working days and a short break of fifteen minutes on half working 
day). Provinces may have the choice to utilize the time allocated for provincial 
language (first language). Two periods per week are at the disposal of the head of the 
institution to adjust co-curricular activities according to local needs. Arabic is not 
compulsory for non-Muslim students. Non-Muslim students study moral education 
instead of Islamic education. In addition, schools have the option to teach one trade 
out of electricity, woodwork, metalwork and agriculture; or may add new trades 
relevant to the local employment market. The study plan for middle classes is shown 
in the table below: 
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The official pupil/teacher ratio (PTR) is 40:1 for both rural and urban areas. However, 
the actual overall PTR is 48:1. A typical primary school is officially envisaged as a 
two-teacher school for approximately 80 pupils. In practice, the PTR may vary from 
over 80 pupils per teacher in urban Sindh to less than 10 pupils per teacher in some 
rural schools. In NWFP, this ratio varies across districts as well as between rural and 
urban regions—from 50 pupils per teacher in some districts to less than 15 pupils per 
teacher in others. In most rural schools for boys the ratio is close to 40:1, but in urban 
schools for boys it could be as low as 7:1 and as high as 72:1. Overall, the PTR for 
girls is higher than that for boys (MOE, 1999). 

In 2003/04 there were 154,970 primary schools in the country with an 
enrolment of 19.794 million pupils and 432,222 teachers. A total of 133,952 schools 
were under the Ministry of Education, 3,397 schools were under other ministries, and 
17,621 schools in the private sector. A total of 133,022 schools were in rural areas 
with an enrolment of 13.09 million pupils and 297,376 teachers. In the same year, 
there were 28,728 middle schools with an enrolment of 4.318 million students and 
239,351 teachers. A total of 13,668 middle schools were under the Ministry of 
Education, 60 schools were under other ministries, and 15,000 schools in the private 
sector. A total of 17,918 middle schools were in rural areas with an enrolment of 
2.167 million students and 133,606 teachers. (MOE, 2005).
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Secondary education 

Under the three-tier system, secondary education in Pakistan consists of two stages: 
Grades IX and X in high schools, and Grades XI and XII in higher secondary schools 
and intermediate and degree colleges. 

A significant expansion has taken place in secondary education during recent 
years, but the distribution of facilities is uneven. The long distances involved in the 
accessibility of elementary (Grades I-VIII) or high school facilities are an important 
factor for low enrolment especially in the case of girls. The 1998 NEP has fixed the 
following targets: 

Targets concerning secondary education as given in the 1998 NEP 

Level of education Benchmark 
1996/97 

Targets 2001/02 

Participation rate at middle level 31.6% 60.0% 

Participation rate at secondary level 29.7% 49.8% 

Participation rate at higher sec. level 10.0% 20.0% 

No. of middle schools 14,595 29,090 

No. of middle school teachers 95,800 125,280 

No. of secondary schools 9,810 19,410 

No. of secondary school teachers 160,600 213,310 
Source: National Education Policy 1998-2010.  

The Sixth and the Seventh Five-year Plans emphasized the diversification and 
vocationalization of secondary education, but 98% of students are still enrolled in the 
academic courses of several natures. Taking into account that for the large majority of 
students the eighth and the tenth grades are terminal stages, they do not acquire 
suitable skills for absorption in the national economy. The classroom instruction is 
pivoted around the external examinations which encourage rote memorization. A 
large number of secondary schools face serious shortages of laboratories, science 
equipment and qualified science and mathematics teachers. 

The study plans for secondary and higher secondary education as prescribed 
by the Curriculum Wing of the Ministry of Education are shown below: 
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“Y” List of Subjects (100 marks each): 

1.     Physical physiology and hygiene 
2.     Geometrical and technical drawing 
3.     Geology 
4.     Astronomy and space science 
5.     Arts and model drawing 
6.     Environmental studies 
7.     Islamic studies or Islamic history 
8.     History of Indo-Pak. sub-continent 
9.     Arabic 
10.     Persian 
11.     Geography 
12.     Economics 
13.     Civics 
14.     Food and nutrition 
15.     Related art 
16.     Household accounts and related problems 
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17.     Elements of home economics 
18.     Management for better homes 
19.     Clothing and textile 
20.     Child development and family living 
21.     Military science 
22.     Commercial geography 
23.     Computer science 
24.     Music 
25.     Urdu literature 
26.     English literature 
27.     Sindhi 
28.     Punjabi 
29.     Pashto 
30.     Balochi 
31.     Gujrati 
32.     Turkish 
33.     Bangali
34.     Chinese 
35.     French 
36.     Russian 
37.     German 
38.     Japanese 
39.     Spanish 

“Z” List of vocational subjects (100 marks each): 

General Stream: 

If a student opts for only one subject from the Y list, he/she has to opt for the second 
subject from the Z list. In case a student has already opted for two subjects from the Y 
list, no subject is to be taken from the Z List. 

1.     Education 
2.     Health and physical education 
3.     Elementary nursing and first aid 
4.     Calligraphy 
5.     Photography 
6.     Local (community) crafts 
7.     Computer education 

Commercial Stream: 

Students may take “Typewriting”, which is compulsory, carrying 50 marks and one 
subject from No. 2 to 8, each carrying 50 marks. 

1.     Typewriting (compulsory) 
2.     Bookkeeping and accounting 
3.     Secretarial practice 
4.     Business methods 
5.     Salesmanship 
6.     Insurance 
7.     Banking 
8.     Import and export procedures 
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Agriculture Stream: 

Students may take “General Agriculture”, which is compulsory, carrying 50 marks 
and one subject from No. 2 to 7, carrying 50 marks each. 

1.     General agriculture (compulsory) 
2.     Farm education 
3.     Crop production 
4.     Livestock farming 
5.     Animal production 
6.     Productive insects and fish culture 
7.     Horticulture 

Industrial Stream: 

Students may select any one subject from one of the following trade groups except the 
mechanical trade group, for which separate instructions are given below. Each subject 
carries 100 marks including 50 marks for technical drawing. 

1. Mechanical Trades Group: (Fitting will be compulsory in Grade IX for all students taking 
this group. In Grade X, students will opt for one of the remaining trades or continue fitting). 

i)  Fitting  ii) Turning 

iii) Plumbing  iv) Welding 

v) Electro-plating vi) Meulding & casting 

2. Electrical Trades Group: 

i) Electrical Wiring  ii) Electrical Winding 

iii) Household Appliances iv) Radio Servicing 

3. Wood Trades Group: 

i) Furniture and cabinet making ii) Wood carving and Inlay work 

iii) Joinery  iv) Wood turning and Lacquer work 

4. Drafting Trades Groups:

i) Mechanical Drafting  ii)  Civil Drafting 

Home Economics Stream: 

Students may take principles of home economics, which is a compulsory subject 
carrying 50 marks, and any one of the subjects from No. 2 to 10, each carrying 50 
marks. 
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1.     Home economics (compulsory) 
2.     Related art 
3.     Hand and machine embroidery 
4.     Drafting and garment making 
5.     Hand and machine knitting and crocheting 
6.     Stuffed toys and doll making 
7.     Confectionery and baking 
8.     Preservation of fruits, vegetables and other foods 
9.     Care and guidance of children 
10.     Farm household management 

Study plan for higher secondary classes (Grades XI and XII) in 1996 

Subject Marks Papers 

1.Urdu (compulsory) 200 2 

2. English (compulsory) 200 2 

3. Pak. Studies 50 1 

4. Islamic education 50 1 

5-7.   Science Group (600 Marks)     

a. Pre-Medical 

      Physics, Chemistry and Biology 200 each subject 2 each subject 

b. Pre-Engineering 

      Physics, Chemistry and Mathematics 200 each subject 2 each subject 

c.   General Group 

    1. Physics, Mathematics, Statistics 200 each subject 2 each subject 

    2. Mathematics, Economics, Statistics     

    3. Economics, Mathematics, Computer Studies     

    4. Physics, Mathematics, Computer Studies     

    5. Mathematics, Statistics, Computer Studies     

5-7.   Humanities Group (600 Marks) 

One Subject from Set I, Set II and Set III 200 each subject 2 each subject 

5-7.  Medical Technology Group (600 Marks) 

    1. Elementary Anatomy and Microtechniques 100 1 

    2. Haematology and Blood Banking 100 1 

    3. Microbiology I 100 1 

    4. Microbiology II 100 1 

    5. Clinical Pathology and Serology 100 1 

    6. Elementary Chemistry and Chemical Pathology  100 1 
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5-7. Home Economics Group (for girls) (600 marks) 

     1. Food and Home Management 200 2 

     2. Clothing and related Arts 200 2 

     3. Child Development and Group behaviour, Child 200 2 

Care and Home Nursing     
Source: Curriculum Wing, Ministry of Education, Government of Pakistan. 

  Set-I Set-II Set-III 

1. Mathematics Statistics Psychology 

2. Mathematics Statistics Geography 

3. Economics Statistics Geography 

4. Economics Islamic Studies Civics 

5. History Islamic Studies Civics 

6. History Islamic Studies Arabic/ Persian 

7. Economics Islamic Studies Psychology 

8. Islamic Studies Health & Phys. Ed. Urdu (advanced)/Arabic 

9. Library Science History Civics 

10.  Any other combination adopted by the respective examining boards. 

In pursuance of Ministry of Education letter No. F.1-7/2002-TB dated 22 April 
2002, and in partial modification of FBISE Notification No.3-
14/FBISE/RESH/CC/679 dated 18 May 2001, the distribution of subjects for the 
academic session 2002-04 for classes IX and X will be as follows: 

Distribution of subjects for part wise at SSC level 

SSC – I (Class IX) SSC – II (Class X) 
Subject Marks Subject Marks

English – I 75 English – II 75 
Urdu – I/English Lit.-I /Geography of 
Pakistan-I  

75 Urdu – II/Urdu Salees/ Geography 
of Pakistan-II 

75 

Islamiyat (Comp.)/Ethics 75 Pakistan Studies 75 
Chemistry/General Science 100 Mathematics 100 
Biology/Computer Science/One 
subject of General/One Tech. Subject 

100 Physics/One Subject of General/One 
Tech. Subject 

100 

Total Marks 425 Total Marks 425 
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Division of remaining subjects of the general group 

SSC – I (Class IX) SSC –I (Class X) 
1. Islamic Studies or Islamic History 

2. Economics 

3. Urdu Adab/ Arabic/ Persian/Pashto/Punjabi 

4. Computer Science 

5. Food & Nutrition 

6. Clothing & Textile 

7. Physiology & Hygiene 

8. Geology 

9. Art & Model Drawing 

10. Related Art 

11. House Hold Accounts & Related Problems 

12. Music 

1. History of Pakistan  

2. Geography 

3. Civics 

4. Elements of Home Economics 

5. Management for Better Home 

6. Child Development & Family Living 

7. Geometrical & Technical Drawing 

8. Astronomy & Space Science 

9. Environmental Studies 

10. Military Science 

11. Commercial Geography 

12. Health & Physical Education 

Part wise scheme of studies at SSC level 

Science group 

SSC – I (Class IX subjects) Marks SSC – II (Class X subjects) Marks

        
English – I 75 English – II 75 
Urdu – I  75 Urdu – II 75 
Islamiyat (Comp.) 75 Pakistan Studies 75 
Chemistry/General Science 100 Mathematics 100 
Biology/Computer Science/One Tech. Subject 100 Physics 100 
Total Marks 425 Total Marks 425 
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Humanities group 

SSC – I (Class IX Subjects) Marks SSC – II (Class X Subjects) Marks 
        

English – I 75 English – II 75 

Urdu – I  75 Urdu – II 75 

Islamiyat(Comp.)/Ethics 75 Pakistan Studies 75 

General Science 100 Mathematics 100 

One Art/Tech Subject 100 One Art Subject 100 

        

Total Marks 425 Total Marks 425 

Technical group 

SSC – I (Class IX Subjects) Marks SSC – II (Class X Subjects) Marks 

        

English – I 75 English – II 75 

Urdu – I  75 Urdu – II 75 

Islamiat(Comp.)/Ethics 75 Pakistan Studies 75 

General Science 100 Mathematic 100 

One Tech. Subject 100 One Tech. Subject 100 

        

Total Marks 425 Total Marks 425 

Assessing learning achievement nationwide 

The Boards of Intermediate and Secondary Education (BISE) conduct external 
examination at the secondary and higher secondary levels. There are twenty-one BISE 
and three Boards of Technical Education in the country. 

The Inter-Board Committee of Chairmen (IBCC) is an autonomous body 
under the Ministry of Education. The main objective of the IBCC is to regulate and 
maintain uniformity in the examination policies of BISE and Boards of Technical 
Education throughout the country. IBCC also equates all foreign qualification up to 
the higher secondary level into the local education system. 

Examinations are held annually at the school level, and they are the sole 
criterion to promote pupils to higher grades or to retain them in the same grade. 
However, a system of automatic promotion up to Grade III has been recently 
introduced in some schools. At the end of Grade V, a public examination is held by 
the Education Department for promotion to the next level and the award of merit 
scholarships. Only outstanding pupils compete for merit scholarships. Similarly, 
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examinations in middle schools are held by the concerned school and there is a public 
examination at the end of Grade VIII conducted by the Education Department for 
award of scholarships. Public examinations are also held at the end of Grades X and 
XII. 

The first systematic attempt to assess learning achievement in primary schools 
on an on-going basis using the results in a well-planned manner was made by the 
Northwest Educational Assessment Programme (NEAP) of the NWFP Directorate of 
Primary Education. The main objective of the NEAP is to develop, collect and report 
on pupils  achievement in primary schools and to use the results to examine the 
quality and appropriateness of the curriculum, textbooks, and instructional 
methodology, with a view to remedying weaknesses identified. Grades III and V 
science, mathematics, and Urdu/Pashto tests have been administered to a 
representative sample of primary school pupils since 1992/93. The Programme 
provides feedback to supervisory staff on the quality of teaching and learning in the 
schools, and information from NEAP has been used to prepare district-based, in-
service teacher and supervisor training materials and programmes. 

Recently, some national research studies based on standardized achievement 
tests, few case studies and surveys for monitoring learning achievement at the primary 
level have been conducted. A national study on monitoring learning achievement at 
Grade IV level has been conducted by the Academy of Educational Planning and 
Management in collaboration with UNESCO in 1999. The main objectives of the 
study were to measure the learning achievement of Grade IV pupils in the subjects of 
science, mathematics and Urdu language as per prescribed curriculum. 

The study was based on standardized tests and instruments developed in 
consultation with the experts of all provinces/regions. The sample comprised a total of 
2,794 pupils (1,411 boys and 1,383 girls) from 145 primary schools (75 for boys and 
70 for girls) in twenty-eight districts, covering about 20% of the area of the country. 
Out of these pupils, 1,345 (or 48%) were in urban areas and the remaining 1,449 were 
in rural areas. 

The best scores in the three subjects––science, mathematics and Urdu––were 
recorded in Sindh followed by Punjab and NWFP, while the lowest scores were found 
in the federal areas (Islamabad, FATA and FANA) and Balochistan. It is interesting to 
note that in all the provinces girls outscored boys in science, except in Punjab. It was 
also observed that in most cases urban girls outperformed their male counterparts in 
science, except in Sindh, and in all the provinces girls outperformed boys in Urdu. In 
all the provinces with the exception of Punjab and Sindh, boys performed better than 
girls in mathematics. 

In general, pupils are weak in the competencies/skills of writing and 
comprehension in languages, problem-solving and sums involving use of currency 
and conversion in the subject of mathematics, and life skills knowledge in the subjects 
of science/general knowledge. Pupils’ performance was found better in rote reading, 
reading of Holy Quran, writing from dictation, general science and mental arithmetic, 
and especially in the cognitive areas which mostly involve rote memorization and 
mechanical reproduction. The performance in private schools was better than in 
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public schools. Urban boys are the highest and rural girls the lowest achievers (MOE, 
1999). 

The Education Policy 1998-2010 and the Education Sector Reforms (ESR) 
Action Plan 2002-2006 recognize the fact that quality of education is an important 
factor contributing to national development. Monitoring students’ learning 
achievement is, therefore, one of the key components to assess and improve the 
quality of education. The National Education Assessment System (NEAS) is one of 
the key programmes under the Education Policy. This programme aims to develop 
national capacities for monitoring pupils’ learning achievement at the elementary 
level in order to improve the quality of services (curriculum, textbooks, teachers’ 
delivery, policy formulation, etc.). The basic objective of the NEAS is to establish a 
system of student assessment in the Ministry of Education and to develop capacity for 
conducting assessments periodically. (MOE, 2005).

Higher education 
Degree colleges offer four-year courses (including Grades XI and XII) leading to the 
bachelor’s degree. In order to complete an honours course an additional one year of 
study is required. A further two years of study after the bachelor’s degree are required 
to obtain a master’s degree. A doctoral degree usually requires three years of study 
after the completion of a master’s degree course. A bachelor’s degree in medicine 
(MBBS) requires five years of study after the intermediate stage (Grade XII). 
Bachelor’s degree courses in engineering and veterinary medicine are of four years’ 
duration after the intermediate stage. 

All degree colleges are affiliated to the universities of their jurisdiction. 
Universities are the degree awarding authorities. All degrees at the graduate and post-
graduate levels are awarded by universities. 

The Higher Education Commission (HEC) has been set up to facilitate the 
development of the universities of Pakistan. The mandate of the HEC encompasses all 
degree granting universities and institutions, public and private, including degree 
granting colleges. The Commission supports the attainment of quality education in 
these institutions by facilitating and coordinating self-assessment of academic 
programmes and their external review by national and international experts. The HEC 
also supervises the planning, development and accreditation of public and private 
sector institutions of higher education. 

According to the most recent list of recognized universities and degree 
awarding institutes maintained by the HEC, in 2004/05 there were 47 universities and 
eight degree awarding institutions in the public sector, and 34 universities and 19 
degree awarding institutions in the private sector. In 2003/04, the total enrolment at 
the tertiary level was 806,480 students, of whom 744,594 in the public sector. Female 
enrolment represented 46% of the total enrolment. Faculty staff (full- and part-time) 
in the public sector amounted to 53,578 (7,177 in privately owned institutions). 
(MOE, 2005).
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Special education 
“Special education is a new and developing field in Pakistan. The non-availability of 
trained staff was the main hurdle in the speedy expansion of educational services. The 
Allama Iqbal Open University (AIOU) Islamabad, and the universities of Karachi and 
Islamabad started courses leading to a master’s degree in special education. A 
National Mobility and Independence Training Centre has been established at 
Islamabad for providing training to teachers and visually handicapped persons. 
Collaborative links with international agencies such as ODA, WHO, UNICEF, 
UNESCO, and UNDP/ILO were established to plan and develop projects in the fields 
of labour force training, equipment support, consultancy services, development of 
national programmes, and orientation visits and training fellowships to foreign 
countries. The National Institute for the Handicapped at Islamabad was strengthened 
during 1989 and 45 special education centres enrolling 3,500 children were 
established. A National Training Centre for the Disabled was established at 
Islamabad. In order to spearhead pioneering work in the area of special education and 
rehabilitation of disabled persons, the office of Director General Special Education 
was established under the Ministry of Health, Social Welfare, and Special Education 
in 1985.” (Ghafoor & Farooq, 1995, p. 754).

            The National Census 1998 indicates that 2.5% of the population suffers from 
different types of disabilities. The disabilities distribution includes physically 
handicapped (19%); mentally handicapped (14%), multiple disabilities (8.2%), 
visually impaired (8.6%), hearing impaired (7.4%), and unclassified (43.3%). The 
federal, provincial and district governments are concentrating their efforts on: 
prevention and detection of disability through early intervention; education and 
training; integration and mainstreaming; and vocational training, employment and 
rehabilitation. 

The mainstreaming of children with special needs will be ensured through 
aligning of policies at all levels of the government, changes in curriculum, and 
provision of specialized aids and equipment. The strengthening, upgrading and 
revitalization of special education centers will be accorded high priority over the 
medium term. Vocational training centers including sheltered workshops are also 
planned for disabled persons. The National Institute of Special Education will further 
strengthen its programme of teachers training and research for improved service 
delivery. The programme will also promote the use of computers for education and 
training of persons with disabilities in the federal and provincial special education 
centers. The private sector and donors will also be engaged in this system. Efforts are 
also being made to develop a National Action Plan for implementation of national 
policy for disability management. The government has already promulgated the 
Disabled Persons (Employment and Rehabilitation) Ordinance, 1981, reserving 1% 
employment quota for persons with disabilities. This is proposed to be increased to 
2%. Several agencies and civil society organizations are providing support to 
programs that advocate vocational training and rehabilitation of disabled persons 
through community participation. (MOE, 2005).
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Private education 
In 1972 the Government decided to nationalize all privately managed educational 
institutions, which included 18,926 schools, 345 madrassahs, 155 colleges and five 
technical institutions. The nationalization of private institutions temporarily 
eliminated (until 1979) the role of the private sector. After 1979 there has been a 
multiplication of private schools, mostly in urban areas. One trend of the 1998 NEP is 
to encourage the private sector to play a larger role in basic education. 

According to a 1990 survey for the Planning and Development Division, there 
were 8,380 non-governmental organizations (NGOs) in Pakistan. It is estimated, 
however, that only 20% of them were even partially active. The government policy 
towards NGOs since 1988 has been more explicit and it has now been realized that 
this resource should be fully utilized. In the field of education, NGOs are basically 
dedicated to non-formal programmes for drop-outs, adolescents and adults as well as 
primary school children. 

There are now official plans to formalize social participation and community 
involvement in primary education. The Social Action Programme (SAP) emphasizes 
the role of NGOs and local committees. It is envisioned that NGOs will create a Local 
Social Action Committee to help provide a package of different basic services under 
the SAP, and administer a community services fund which will come from a variety 
of community and government sources. This fund, with regard to education, will pay 
for construction and maintenance of schools, textbooks and other supplies, and for 
salaries of teachers appointed from within the community. 

The official inclusion of NGOs in the promotion of education services is rather 
new. The autonomous education foundations established in all the provinces with the 
mandate to assist the private sector in establishing educational institutes, including 
primary schools, are also expected to inject new dynamics into the system. 

Several policy measures have been adopted in order to encourage private 
enterprises, individuals and organizations to establish educational institutions, 
particularly in rural areas. It is estimated that about 30,000 private educational 
institutions at all levels with approximately 3 million students are functioning in the 
country. Most of these institutions impart education from playgroup to postgraduate 
level. Some schools have been established on a community basis, others by 
individuals or private organizations. It is estimated that in 2004 enrolment in private 
schools represented 42% of total enrolment at the primary level, 37% of total 
enrolment at the middle school level, 30% at the secondary level, and 64% at the 
higher secondary level. (MOE, 2005).

Means of instruction, equipment and infrastructure 
“The development of curricula is initiated by the provincial bureaus, but is finalized 
jointly by the national and provincial bureaus. [...] Textbooks are produced by the 
provincial textbook boards. Writers are appointed in consultation with the curriculum 
bureau. At the higher education level, particularly in scientific and technical fields, 
foreign textbooks are usually prescribed. Since the cost of foreign books is 
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prohibitive, most students can never own a book for intensive study. A National Book 
Foundation (NBF) has been established by the government to reproduce such books 
locally and make them available for students. Book banks have also been established 
on the campuses of the universities. Side by side with the National Book Foundation, 
a National Book Council has been established as an autonomous body. This council 
encourages local scholars to write books in various disciplines and ensure their 
nationwide distribution” (Ghafoor & Farooq, 1995, p. 756).

 “On account of serious financial constraints, even basic physical facilities are 
lacking in 60% of the primary schools in the country. More than 40% of schools are 
without buildings. [...] According to different studies undertaken at different times, 
41% of the existing schools in the Punjab, 38% in Sindh, 35% in Balochistan and 3% 
in NFWP are shelterless. Again in the Punjab 21%, in Sindh 55%, in Balochistan 
10%, and in NWFP only 2% of the existing schools are one-room schools. [...] In 
rural areas more than 50% of girls’ schools are shelterless. [...] Schooling facilities for 
boys are twice the facilities provided to girls, and the physical facilities provided for 
girls  schools, which are quantitatively less than one half of the schools for boys, are 
so poor that a regeneration of the female primary sector will require building up 
facilities from scratch” (APPEAL, 1991, p. 25 and 30). Many primary schools are 
single-teacher schools. Multi-age and multigrade teaching is common, especially in 
rural areas. 

In 1993/94, additional 5,232 primary schools and 976 Mosque schools were 
opened and the buildings of 1,447 shelterless primary schools were reconstructed. 
Moreover, 834 Mosque schools were converted into primary schools. Additional 
classrooms in existing 2,877 overcrowded primary schools were constructed, and 
3,758 primary schools were consolidated and improved. At the secondary level, 716 
schools were upgraded and 369 new middle schools were opened. In order to reduce 
pressure of enrolment in colleges, intermediate level classes were added in 52 high 
schools, three new high schools were established and the buildings of 82 middle and 
high schools were reconstructed. Additional classrooms in 699 overcrowded 
secondary schools were added to alleviate pressure. Among the existing secondary 
schools, 145 were consolidated. 

The Economic Survey 1997/98 indicates the following expected achievements 
for the fiscal year 1997/98: 

– opening of new primary schools 1,514 

– reconstruction of buildings in shelterless schools 1,718 

– conversion of Mosque schools to primary schools 728 

– addition of one room in existing primary schools 4,388 

– consolidation and improvement of primary and middle schools 3,486 

– upgrading of primary schools to middle schools 1,086 

– upgrading of middle schools to secondary schools 185 

– upgrading of secondary schools to higher secondary schools 131 
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– establishment of new secondary schools 31 

– reconstruction of middle and secondary school buildings 85 

– addition of classrooms in existing secondary schools 179 

– consolidation and improvement in existing middle and secondary 
schools 

  92 

Quality learning cannot be expected without quality inputs. In the context of 
public primary education about 71% of schools are located in rural areas. The 
following table shows data on missing facilities in government primary, middle, 
secondary and higher secondary schools in case of Punjab—which has half of the 
country’s total population (source: MOE, 2005). 

 

        The situation may even be worse in case of the rural areas of other Provinces. In 
a preparatory document prepared by the Ministry of Education in collaboration with 
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UNESCO in May 2003, a general picture of inputs in public schools has been 
portrayed as follows: 

•        Provisions in primary schools particularly the rural primary schools are very 
poor. 

•        Nearly 1/6 of the primary schools are shelterless. 

•        The schools with building have insufficient accommodation—two rooms and 
a veranda. 

•        Students mostly sit on mats/tat. 

•        Per school average number of teachers is 2.35. 

•        In mosque schools the average number of teachers is 1.3 per school. 

•        Textbooks for teachers: Never provided. 

•        Teaching kit: Supplied in mid 1970s, never updated or repaired. Teachers 
hesitate to use it due to fear of breakage. 

•        Copy of curriculum: never provided. 

•        Resource materials: never provided. 

•        Community support is very low, but is being sought through various modes. 
(MOE, 2005). 

Adult and non-formal education 
Pakistan has one of the lowest literacy rates among developing countries. Illiteracy is 
more dominant in rural areas and especially amongst rural females. According to the 
1981 Population Census the literacy rate was 26.2% (male 35.1% and female 16%). 
According to the Economic Survey 2000/01, the literacy rate was estimated at 49% 
(male 61.3% and female 36.8%). The literacy rate in rural areas was estimated at 37% 
and in urban areas at 68%. 

Allama Iqbal Open University (AIOU) is an institution of non-formal 
education and distance learning established under the Open University Act of 
1974. “The main objectives of the University are to: (a) provide facilities for those 
who cannot leave their homes and jobs; (b) provide facilities for educational 
improvement for the masses; (c) provide facilities for educational improvement for 
the masses; (c) provide facilities for the training of teachers; and (d) hold 
examinations and award and confer degrees, diplomas, certificates, and other 
academic distinctions to persons who have been admitted to the University and have 
passed its examination under the prescribed conditions. The AIOU provides a wide 
range of courses at different levels allowing students a fairly wide choice of subjects 
which can be clustered together to form major areas of study. The main clusters are 
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humanities, teacher education, technical education, business management, commercial 
education, social sciences, Arabic, Pakistan studies, Islamic studies, home economics, 
and women’s education. The University offered as many as 204 different courses 
through its media-based and tutorial supported non-formal/distance education system 
during the academic year 1989-90. These courses have an extremely wide range, from 
literacy to M. Phil. levels. The University had a total enrolment of 235,259 during the 
academic year 1989-90.” (Ghafoor & Farooq, 1995, p. 754-55).

As far as the literacy rate is concerned, the 1998 NEP has proposed the 
following targets: 

  1996-97 2002-03 2010 

Male  50% 70% 85% 

Female 25% 40% 55% 

Total 38% 55% 70% 

According to the Labour Force Survey conducted by the Bureau of Statistics, 
the literacy rate (population aged 10 years and above) in 2003/04 was estimated at 
51.6% (69.7% urban and 41.6% rural) with male literacy rate at 63.7% (76.5% urban 
and 41.6% rural) and female literacy rate at 39.2% (62.5% urban and 26.6% rural). 

The trends in respect of male and female literacy rate from 1998 to 2004 for 
various provinces of Pakistan indicate that the male literacy rate in Punjab has 
increased from 57.2% in 1998 to 63.6% in 2004 against a rise in the female literacy 
rate from 35.1% to 42.9% during the same period. In case of the Province of Sindh, 
the male literacy rate has increased from 54.5% in 1998 to 66.9% in 2004, while in 
the same province the female literacy rate has increased from 34.8% to 42.2%. In 
NWFP, the male literacy rate has increased from 51.4% to 61.8%, whereas the female 
literacy rate has increased from 18.8 to 25.2% during the above period. In 
Balochistan, the increase in the male literacy rate is from 34 to 52.1% and for females 
from 14.1 to 17.6% for the same period. (MOE, 2005).

Teaching staff T

“Teacher education both pre-service and in-service is conducted in institutions under 
the control of Provincial Education Departments and Education Extension Centres. 
Teacher education is conducted in Government Colleges of Elementary Teachers 
(GCETs), Government Colleges of Education (GCEs), Institutes of Education and 
Research, and Departments of Education in the Universities. The table below gives 
detail of different training programmes available for teachers with educational 
requirements and duration to prepare them to teach or supervise at different levels of 
school education: 
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Programme of 
training 

Qualification for 
admission 

Duration of 
training 

Classes to teach 

PTC Matriculation 1 academic year I to V 

CT Intermediate 1 academic year VI to VIII 

B.Ed. (14+1) B.A./B.Sc. 1 academic year IX to X 

B.Ed. (12+3) F.A./F.Sc. 3 academic years IX to X 

M.Ed. B.Ed. 1 academic year IX to XII + Supervision 

M.A. Education B.A./B.Sc. 2 academic years IX to XII + Supervision 
Source: Khalid, 1996, p. 79.  

“At present, teacher training courses lasting one academic year like Primary Teaching 
Certificate (PTC) and Certificate in Training (CT) are being offered in GCETs. The 
PTC programme is meant for the teachers who are trained to teach the primary classes 
I-V and CT qualified teach classes VI-VIII. Basic qualification required for admission 
to PTC programme is matriculation or matric (10 years of schooling) and for CT 
programme intermediate (12 years of education). [...] Teacher education programmes 
in Pakistan comprise four main components: (a) education with inputs of knowledge 
of educational philosophy, child psychology and in some cases sociology; (b) study of 
subjects for academic purpose to develop trainees  knowledge in subjects they will 
teach in schools; (c) pedagogical knowledge about different teaching methods to 
develop classroom competencies and school management skills; (d) practice teaching 
to enable trainees to translate their knowledge of subjects, teaching methods and 
education into lessons for some period in schools” (Khalid, 1996, p. 79-80). 

 “According to the data from Central Bureau of Education, there were 110 
GCETs of which 67 were for male and 43 for female in 1990-91. GCEs prepare 
secondary school teachers and offer advanced professional training leading to 
Master’s degrees. This is conducted in four Institutes of Education and Research 
(IERs) and Departments of Education, affiliated or attached to general universities in 
the Provinces. In theory there exist two programmes for the training of secondary 
teachers: one-year B.Ed. (14+1) and three-year B.Ed. (12+3). In practice, B.Ed. 
(14+1) is offered in all GCEs and the 12+3 programme was introduced in only three 
selected GCEs on experimental basis with science group specialization only” (ibid., p. 
81-2). 

 “According to the curriculum booklets, practice teaching is a very important 
component of all teacher education programmes. It provides an opportunity to 
prospective teachers to put theory into practice and experience the teaching learning 
situations and processes in real classrooms. In the curriculum documents the duration 
of teaching practice period is mentioned as six weeks divided into short-term (two 
weeks) and long-term (four weeks) periods. The short-term practice teaching is 
supposed to commence at the end of the first term, while long-term follows the second 
term” (ibid., p. 84). The placement of teachers for practice teaching remains a 
problem and this component of the programme is weak. 

 “Education Extension Centres work under the direct control of respective 
Provincial Education Departments. There are six such centres, plus seven pre-
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service/in-service training centres in the whole country. They are responsible for 
arranging in-service training programmes either at the provincial headquarters or at 
regional centres established for the purpose. The duration of courses may range from 
one to four weeks in accordance with the nature of training provided and the facilities 
available. [...] A wide range of topics is covered in these courses which may include 
lesson planning and presentation, the use of textbooks, class and home assignments, 
evaluation, guidance, discipline and co-curricular activities. [...] The estimated 
number of teachers attending in-service courses indicate that the existing facilities 
hardly cater to the needs of only 27% of the total teachers” (ibid., p. 86-7). 

 “Allama Iqbal Open University (AIOU) has launched various programmes of 
teacher training through distance education for quantitative expansion and qualitative 
improvement of the teacher population in the country. [...] The PTC programme of 
AIOU is very popular among untrained teachers working in primary schools in widely 
differing parts of the country. [...] Training is mainly imparted through 
correspondence lessons supplemented by radio programmes and guidance by part-
time tutors and through meetings in local and regional ‘study  centres housed in local 
high schools. [...] By 1990-91 AIOU was offering 42 programmes in the area of 
teacher education for different level teachers” (ibid., p. 87-8).

 “There is a special need for science teachers, especially women to teach 
mathematics and physics in secondary schools. Many urban secondary schools, 
especially those for girls, had vacancies for science teachers. The availability of 
teachers in a range of core subjects like mathematics, chemistry, physics and English 
is even more a problem in rural areas. Many girls’ secondary schools in rural areas do 
not offer science subjects at all because of the non availability of science teachers, or 
general science teachers attempt to teach those specialist subjects. The shortage of 
local female teachers in rural primary, elementary and secondary schools is serious, 
because when female teachers working in rural single teacher schools are transferred, 
the school closes down” (ibid., p. 91). 

 “The curriculum of teacher training has not been revised for many years. 
Even changes in the school curriculum, social needs of students and other new 
developments have not been incorporated. [...] It is true that some of the GCETs and 
GCEs and university departments have deviated from the original draft of curriculum 
and have developed their own courses to meet their immediate demands, but 
additionally, the quality of textbooks is poor and teacher educators have pointed out 
language difficulties and lack of sequencing in prescribed texts. [...] Academic and 
professional qualifications for the recruitment of teacher educators were fixed by the 
National Curriculum Committee for Teacher Education (1973 and 1975) as being a 
Master’s degree in subject areas with a M.Ed. Degree. Teacher educators with 
specified qualifications are recruited through Public Service Commissions. Most 
teacher educators recruited after 1975 possess the required qualifications, but teacher 
educators receive no training regarding their work. The professional degrees of M.Ed. 
prepare a person to teach in secondary schools or to work in educational 
administration and supervision, but hardly any orientation is given to the training of 
teachers” (ibid., p. 92-3). 

 “An Institute for the Promotion of Science Education and Training (IPSET) 
has been established at Islamabad to train science teachers and to develop research-
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based curricula and teaching kits for the improvement of science education. There is a 
National Technical Teachers Training College (NTTTC) at Islamabad which trains 
junior and senior instructors at polytechnics and colleges of technology. There are no 
separate programmes for pre-service or in-service training of college teachers. There 
is a National Academy of Higher Education (NAHE) at the University Grants 
Commission which provides in-service training facilities to university teachers. The 
Academy of Educational Planning and Management (AEPAM) at Islamabad trains 
supervisory personnel such as principals of colleges, sub-divisional and district 
education officers, divisional and regional directors, and planning directors in the field 
of educational planning and management” (Ghafoor and Farooq, 1995: p. 756). 

Efforts are continuing to overcome the existing deficiencies in the policies and 
instruments to be used for pre-service and in-service training of teachers and 
educational managers. The Ministry of Education in consultation with the Provincial 
Governments is undertaking upgrading and revamping of teachers training institutions 
at the federal and provincial levels. The programme is due to be launched in 2005/06 
covering a period of five years. (MOE, 2005).

Educational research and information 
Both the federal and provincial governments are responsible for undertaking research 
studies in their domain of responsibilities. Educational research in Pakistan is 
conducted in the following institutions: 

•        Research Institutes/Departments of Education in the Universities. The major 
Institutes/Departments of Education are located in Islamabad, Peshwar, 
Lahore, Multan, Quetta, Karachi and Hyderabad. Individual studies are 
undertaken by the students in those institutes as a requirement for their 
Master/Doctoral degree. 

•        The Academy of Educational Planning and Management. The Academy has 
been involved in several programmes of research and evaluative studies 
related to education in general, and educational planning and management in 
particular. The  expertise of the Academy is also utilized by the Federal 
Ministry of Education. 
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