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Principles and general objectives of education 
Educational development in Vietnam is aimed at improving general knowledge, 
training the workforce, and fostering talented people while broadening the scope of 
education and improving its quality and results, in order to contribute to the State goal 
of “rich people, strong country, and civilized and equal society.” 

More specifically, the goal of education is to train independent and creative 
persons who can use their professional skills and knowledge to work hard and meet 
the needs of national construction and defence, while being sensitive to the genius of 
Vietnamese culture, fully combining the inheritance of national traditions and the 
broader human civilization. 

The education and training policy is aimed at raising the people’s intellectual 
level, training manpower, nurturing talent, and forming a pool of workers with 
knowledge and skills, practical ability, a dynamic and creative mind, revolutionary 
virtues, patriotism and love for socialism. Schools should train young people in the 
direction of comprehensive knowledge coupled with specialization, and the awareness 
and capacity for self-employment in a mixed commodity economy. 

Current educational priorities and concerns 
The highest national priority is given to education in science and technology. 
Education and training are considered the necessary foundations and active factors for 
assuring successful implementation of State socio-economic objectives, national 
construction and defense. 

The Resolution on Continued Renovation of Education and Training was 
approved at the Fourth Plenary Session of the Central Committee of the Communist 
Party of Vietnam held in January 1993. This Resolution highlighted the assessment of 
education development over the past ten years and set forth the guidelines, policies, 
strategies and measures for further developments. The guidelines consisted in the 
following: 

•        Education is the driving force and the basic condition for realizing socio-
economic objectives. Investment in education is considered as one of the 
principal directions of investment for development. 

•        The realization of educational objectives means improving people’s 
knowledge, training the workforce and nurturing talent. In education, it is 
necessary at the same time to enhance equity, excellence and efficiency. 
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•        Education should respond to the demand for national development and follow 
the progressive trends of our time such as continuing education and lifelong 
learning. 

•        Diversifying education and training. The Government should have specific 
policies to create favourable conditions for those who are under the 
government’s care as well as poor people to enable them to learn. 

The following policies, strategies and measures to develop education and 
training in the country were also included in the Resolution: 

•        Improvement of the structure of the national education system, especially at 
the higher education level; upgrading public schools and encouraging the 
establishment of semi-public schools as well as private schools at the pre-
primary, vocational and higher education levels. 

•        Rearrangement of the education system, especially as far as universities and 
colleges are concerned, linking these institutions to scientific research 
institutes. Setting up of centres of excellence at all levels of education. 

•        By the year 2000, eradicating illiteracy for those in the age group 15-35 years 
and universalizing primary education for children in the age group 6-14. 

•        Setting up a secondary education system in which general education is closely 
linked to vocational education; differentiation between secondary education  
programmes. 

•        Expansion of vocational education by developing vocational schools, classes 
and centres and other forms of vocational training. 

•        Rational expansion of higher education and development of master’s and 
doctoral degree programmes. 

•        Redefinition of education and training objectives, revision of curricula, and 
improvement of teaching and training methods at all levels. 

•        Promotion of research and application of scientific and technological progress, 
including educational research. 

•        Consolidation and development of education among ethnic minorities and in 
disadvantaged areas. 

•        Strengthening of party and government leadership with regard to education; 
increasing the share of educational expenditure in the government budget and 
mobilizing other funding resources for education and training. 

•        Improving the qualifications of teaching staff and educational administrators. 
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The tasks for the coming years were defined as follows: to continue renewing, 
stabilizing and improving the quality of education and training; to pay attention to the 
quality of political and ethical education for pupils and students; to modernize to a 
certain extent the content and methods of education and to democratize school and 
educational management; to diversify the forms of training and the types of school; to 
establish step by step semi-public schools, people’s schools and private schools and 
develop study-and-work schools; to expand vocational training to nurture more and 
more people well-versed in science, technology, business, economic and social 
management, as well as a growing pool of skilled workers in order to raise the 
cultural, scientific and technical levels of the working population; to consolidate and 
stabilize the existing system of pre-school establishments and classes; to concentrate 
efforts on achieving a programme of compulsory primary education and combating of 
illiteracy; to develop lower and upper secondary education in accordance with the 
needs and conditions of the economy; to consolidate and develop general education 
schools for handicapped children; to restructure universities, high schools and 
secondary vocational schools; to rationally increase the range of university education 
and to expand post-graduate education and raise its quality; to continue amending 
regulations governing school enrolment and scholarships; to improve educational 
research and experimentation; to institutionalize the structure of the national 
education system; to increase investment in education in mountainous regions and 
areas inhabited by ethnic minorities, expand boarding schools, and work out a scheme 
for the training of state employees and intellectuals with an ethnic minority origin. 

The Resolution on Directions of Education Development in the 
Industrialization and Modernization Period was approved at the Second Plenum of the 
Central Committee (Term VIII) of the Communist Party of Vietnam held in 
December 1996. This Resolution has set forth the guiding principles, policies, 
strategies and measures for further development of education. The main guidelines are 
as follows: 

•        Education is the highest national priority; investment in education is 
considered as one of the principal directions of investment for development. 

•        Education is the concern of the Party, the Government and all People. 

•        Educational development plans have to meet the demands of socio-economic 
development, and scientific and technological progress. 

The goals of the National Education Programme for the period 1997-2000 and 
until the year 2020 are the following: 

•        To eradicate illiteracy and universalize primary education in the year 2000, 
lower secondary education in 2010, and secondary education in 2020. 

•        To consolidate and develop education among ethnic minorities and in 
disadvantaged areas.

•        To develop the system of teacher-training institutions and to improve the 
qualifications of teaching staff and educational administrators. 
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•        To improve the material base of educational institutions. 

The development and pilot implementation of the National Curriculum of 
Basic Education (primary and lower secondary education) took place during the 
period 1996-2000. On 9 December 2000, the National Assembly issued a directive 
aimed at revising the curriculum for general education, specifying that the new basic 
education curriculum was to be implemented throughout the country from the school 
year 2002/03. The objectives of this revision are: to enhance the quality of all-round 
education for the young generation; to respond to the need of developing human 
resources for the industrialization and modernization of the country; and to approach 
the general education level of the developed countries in the region and the world. 

The National Education for All (EFA) Action Plan 2003–2015 is a road map 
of four essential components of the country’s education system, e.g. early childhood 
care and pre-school education, primary education, lower secondary education, and 
non-formal education. It aims at consolidating the education progress achieved and 
guiding education reforms and development programmes for the EFA components of 
the education sector. The Plan brings together in a coherent framework the 
educational goals and targets set by the government for the period until 2010, and 
extends them until 2015. Thus, the Plan spans the critical period of 2006–2015 during 
which primary and lower secondary education will undergo substantial transformation 
of structure, content and performance—in particular, their transformation into one 
coherent nine-year basic education for all cycle. The EFA Plan is inspired by a vision 
which gives direction and purpose to national educational policy and its 
implementation, a vision enshrined in two programmatic statements: “Education is the 
foundation for social development, and rapid and sustainable economic growth” 
(Education Development Strategic Plan 2001–2010); and “It is necessary to create 
radical and overall changes in education” (Ten-year Socio-Economic Development 
Strategy 2001–2010). The strategic EFA goals for Viet Nam are: 

•        Moving from quantity to quality 

•        Completing universal primary and lower secondary education 

•        Providing lifelong learning opportunities 

•        Mobilizing full community participation (All for education) 

•        Ensuring effective management and ever better resource utilization. (Socialist 
Republic of Viet Nam, 2003). 

Laws and other basic regulations concerning education 
According to the Constitution of the Socialist Republic of Vietnam (1992) all 
citizens have the right to education. Article 59 states that “Education is a right and an 
obligation of citizens. Elementary education is mandatory and free. Citizens have the 
right to pursue their general education and to learn a profession under various forms. 
Gifted students shall be encouraged by the State and society to develop their talents. 
The State shall adopt policies on tuition fees and scholarships. The State and society 
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shall create conditions for handicapped children to pursue general education and to 
learn appropriate professions.” 

The Law on Universal Primary Education (UPE) was adopted by the 
National Assembly (VIII Legislature) on 12 August 1991. Article 1 provides as 
follows: “The State implements the policy of compulsory universal primary education 
(UPE) for all children aged 6-14.” 

The Law on Education was adopted by the fourth session of the National 
Assembly (X Legislature) on 2 December 1998 and entered into force on 1 June 1999. 
In accordance with this law, primary education (Grades I-V) is compulsory for all 
children aged 6-14. The admission age is 6. The law also contains provisions 
concerning pre-school care and education, and non-formal education. Article 7 
specifies that Vietnamese is the official language in schools, and that ethnic groups 
have the right to learn by and use their own language and writing systems to create a 
basis for the preservation and development of their culture. 

Administration and management of the education system 
The Ministry of Education and Training (MOET) is the highest managing authority 
for the entire national education system. The Department of Vocational and Technical 
Education, an executive branch of the MOET, is responsible for vocational and 
technical education throughout the country. The Centre for Curriculum 
Development and Methodology of General Education, under the National Institute 
for Educational Science, is the main agency responsible for curriculum research and 
development in the country. 

In every other ministry there is an Education and Training Board responsible 
for vocational and technical education of that ministry, following the guidelines and 
under the supervision of the MOET.  

At the level of the 61 provinces, Departments of Education and Training 
are in charge of supervising pre-school, general, and vocational/technical education in 
their provinces. These departments are under the joint supervision of the MOET and 
the provincial People’s Committee. 

At the district level (there are 600 districts in the country), a separate division 
of the People’s Committee takes responsibility for educational management in the 
district. This body directly supervises lower secondary schools and vocational training 
centres in the district. 

The government has also established the National Council of Education as 
an advisory body for policy making and to collaborate in the definition of plans for 
educational development. 

The Ministry of Education and Training, the National Committee for Literacy 
and the Committee for Child Care and Protection co-ordinate the implementation of 
the National Plan of Action on Education for All (MOET, 1999). 

Compiled by UNESCO-IBE (http://www.ibe.unesco.org/) 



World Data on Education. 6th edition, 2006/07 

Structure and organization of the education system 
Viet Nam: structure of the education system 
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Pre-school education 

Pre-school education caters to children from 3 to 6 years of age. It is not compulsory, 
and is offered by both the public and the private sectors. 

Primary education 

Primary education lasts five years (Grades I-V) and caters to children from 6 to a 
maximum of 14 years of age. 

Secondary education 

Secondary education is divided into two cycles: lower secondary (Grades VI-IX) and 
upper secondary education (Grades X-XII). Secondary technical schools provide 
students with an intermediate level of technical skill. For simple trades, they enrol 
lower secondary school graduates for three or three and a half years of training. In 
more complex trades, upper secondary school graduates are enrolled for two or two 
and a half years. Secondary vocational schools offer both general education and 
vocational training to students who have completed lower secondary education; the 
duration of training is three years in simple trades and four years in complex ones. 
Students are enrolled in vocational training schools at two levels. At the lower 
secondary education level, the duration of courses ranges from two years (simple 
trades) to three years. At the upper secondary level, one- or two-year courses are 
offered. Upon graduation, students receive the diploma of “skilled worker”. 

As far as higher education is concerned, under the new structure of the 
education system approved in 1993, four diplomas were established: for 
undergraduate courses, the Certificate of Higher Education (three-year of higher 
education after upper secondary school) and the Diploma of Higher Education (four- 
to six-year cycle of higher education after upper secondary school); for graduate 
courses, the master’s degree (in general, two years after the Diploma of Higher 
Education) and the doctoral degree (in general, two to four years after the master’s 
degree). 

            The school year consists of thirty-five working weeks. The academic year is 
divided into semesters and consists of thirty weeks on average. 

The financing of education T

Education is mainly financed from the State budget. In 1996, expenditure funded by 
the national budget represented 87.6% of total educational expenditure. Additional 
resources are obtained through fees, parents’ contributions, socio-economic 
organizations and international donors. 

In 1997, educational expenditure amounted to 2.2% of the Gross Domestic 
Product (GDP). In the same year, expenditure in education represented 10.5% of the 
State budget (an estimated 15% in the year 2000). 
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The educational process T

Pre-primary education 

Pre-school education caters to children aged 3-6, laying the foundation for the shaping 
and developing of their personalities and preparing them for school. 

Education in pre-school establishments bears the characteristics of family 
education, with the relation between the children and their teachers being that of 
maternal love. Children play as they learn and learn as they play. Pre-school education 
is not compulsory, and is offered by both the public and the private sectors. 

In the public sector, pre-school education is provided by the following types of 
institutions:  

•        Crèches, kindergartens (for children under 36 months of age). 

•        Nursery schools (for children from 36 to 72 months of age). 

•        Pre-schools (for children from 36 to 72 months of age). 

In the private sector, there are family child groups, nursery schools and 
classes, and pre-school establishments and classes. 

Some advanced schools in all regions have made considerable progress in the 
quality of children’s care and education. However, in mountainous and remote areas 
there are still many difficulties and 40% to 50% of the children are malnourished. 
Because of poor physical facilities and the lack of qualified teachers, many schools 
can not fully carry out the pre-school education programme. 

In 1997, the average number of children per class was 27.4 and the average 
teacher-children ratio was 1:23.7. Approximately 75% of 5-year-olds attend 
kindergarten. According to national estimates, in 1998/99 the gross enrolment ratio 
(GER) of children in the age group 3-5 years was 40.1%. In the same year, 77% of 5-
year-olds were enrolled in early childhood development programmes. These 
programmes extend over twenty-six weeks, or thirty-six class sessions. (MOET, 
1999).

According to the UNESCO Institute for Statistics, in 2004 the total enrolment 
at the pre-primary level was 2,175,053 children and the GER was 47%. In 2003 there 
were 103,238 teachers and the children/teacher ratio was 1:21. 

Primary education 

Primary education serves as the initial basis for the formation and comprehensive 
development of personality, creating a firm foundation for further education. Primary 
education should enable pupils to have the basic and necessary understanding about 
nature and society; to acquire basic skills in listening, reading, speaking, writing and 
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calculation; to acquire habits of maintaining health and hygiene; and to have a basic 
knowledge of music and fine arts. 

Primary education lasts five years (Grades I-V) and the admission age is 6. 
The teaching of compulsory subjects lasts not more than four hours per day and is 
divided into periods lasting about thirty-five minutes. Between two class periods there 
is a ten-minute break. In addition, twenty-five minutes per day are spent on playing 
activities. 

The new basic education curriculum is unified, but the national guidelines 
provide for a flexible application in the different areas and localities. In principle, 
schools can adapt the guidelines and include local contents up to 15% of the total 
amount of time. Schools can also offer foreign language teaching and informatics 
(optional subjects), and special regulations are prepared for different types of schools. 
The lesson timetable (the minimum teaching plan) of the new basic education 
curriculum, being implemented from the school year 2002/03, is showed in the table 
below: 

 

The tables below show the repetition and drop-out rates at the primary level in 
selected years: 
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Primary education: repetition rates by grade 

Year Grade I Grade II Grade III Grade IV Grade V Grades I-V 

1989/90 14.1 10.4 8.9 9.0 7.8 11.3 

1994/95 9.6 6.0 4.7 4.6 2.1 5.9 

1997/98 8.1 4.6 3.6 3.9 1.4 4.1 

1998/99 6.1 3.9 2.9 3.3 1.0 3.5 
Source: MOET, 1999.  

Primary education: drop-out rates by grade 

Year Grade I Grade II Grade III Grade IV Grade V Grades I-V 

1993/94 9.6 5.4 3.8 6.1 7.3 6.6 

1994/95 9.1 6.2 4.6 6.4 8.2 6.9 

1995/96 9.2 5.8 4.5 7.2 8.9 7.2 

1996/97 8.3 5.3 4.2 6.4 7.6 6.4 

199798 7.6 4.9 4.2 6.5 5.7 5.8 
Source: MOET, 1999.  

At the end of Grade V, pupils sit the national primary education examination. 
Successful pupils are awarded the primary education certificate. 

In 1997, the average number of pupils per class was 32.3 and the average 
teacher/pupil ratio was 1:32.2. In 1998/99, the pupil-teacher ratio at the primary level 
was 30:1. In the school year 1998/99, 75.5% of pupils completed primary education 
(MOET, 1999). Approximately 80% of pupils who have completed the primary stage 
continue their studies at the lower secondary level. 

According to the UNESCO Institute for Statistics, in 2004 the total enrolment 
at the primary level was 8,350,191 pupils and the GER was 98% (the NER was 
estimated at 96%). There were 362,627 teachers and the pupil/teacher ratio was 1:23. 
For 2002 to 2003, the transition rate from primary to lower secondary was estimated 
at 100%. 

Secondary education 

Secondary education is divided into two cycles: lower secondary (Grades VI-IX) and 
upper secondary education (Grades X-XII). 

At the lower secondary level, students are provided with skills and systematic 
knowledge of humanities, sciences, society and general techniques. Lower secondary 
education emphasizes citizenship education, vocational training and working skills. 
The table below shows the lesson timetable for general lower secondary education 
according to the new basic education curriculum: 
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At the end of Grade IX, students sit the national secondary examination and, if 
successful, they are awarded the lower secondary education certificate. In 1997, the 
average number of students per class was 41.9 and the average teacher/student ratio 
was 1:29.3. 

Lower secondary education graduates have to sit a competitive examination 
for admission to upper secondary school. At the end of Grade XII, students sit the 
Secondary School Leaving examination. 

The table below shows the lesson timetable for general upper secondary 
education: 
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According to the UNESCO Institute for Statistics, in 2004 the total enrolment at the 
secondary level (all programmes) was 9,588,698 students and the overall GER was 
estimated at 73% (87% at the lower secondary and 55% at the upper secondary level). 
The total number of teachers was 390,778 (280,943 teachers at the lower secondary 
and 109,835 at the upper secondary level). The teacher/student ratio was 1:25 (1:24 at 
the lower and 1:27 at the upper secondary level). 

Upon completion of upper secondary education, students should be equipped 
with: comprehensive general knowledge; systematic skills in natural and social 
sciences and humanities; and good morals. In addition, the students must have: love 
for their country and for peace; love for mankind; a sense of responsibility for family 
and society, responsibility to live and work in compliance with the laws; and 
eagerness for study. 

In order to meet the requirements of each individual student’s development 
and to serve more actively the socio-economic development, the Government has 
decided to gradually transform the present upper secondary education system into 
specialized secondary education.  

Specialized upper secondary education is the continuation of the lower 
secondary education. It has been developed as part of the renovation of upper 
secondary education. Compulsory and optional subjects at the specialized upper 
secondary level are organized into three groups: natural science; natural science and 
engineering; and social science.  

There are common subjects for all groups, i.e. informatics, civic education, 
education in national defence, physical training. The natural science group includes 
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such specialized subjects as mathematics, physics, chemistry and biology. The social 
science group includes literature, history, geography and foreign language. The 
natural science and engineering group includes such specialized subjects as 
mathematics, physics, chemistry, biology and engineering. In addition to compulsory 
subjects, some elective subjects are offered in order to expand and exploit more 
deeply the specialized contents. 

A pilot programme of specialized upper secondary education was 
implemented in 1993/94 in fifteen schools in seven provinces and cities. This was 
expanded to a projected 200 schools in 1994/95 so that each province could have one 
or two such schools. The goal is that all upper secondary schools be transformed into 
specialized upper secondary schools.  

The vocational/technical education system is responsible for the training of 
workers, from semi-skilled and skilled workers to technicians. There are 270 
secondary technical schools preparing intermediate-level technicians in over a 
hundred disciplines, and 242 vocational schools and 200 vocational training centres 
preparing semi-skilled and skilled workers in over 200 trades in industry, services, 
and agriculture. 

Technical and vocational education is offered in the following institutions:  

•        Secondary technical schools provide students with an intermediate level of 
technical skills in economics, education, culture, medicine and arts. For simple 
trades, they enrol lower secondary school graduates, for three or three and a 
half years of training. In more complex trades, upper secondary school 
graduates are enrolled for two or two and a half years. 

•        Secondary vocational schools offer both general education and vocational 
training to students who have completed lower secondary education; the 
duration of training is three years in simple trades and four years in complex 
ones. 

•        Students are enrolled in vocational training schools at two levels. At the lower 
secondary education level, the duration of courses ranges from two years 
(simple trades) to three years. At the upper secondary level, one- or two-year 
courses are offered. Upon graduation, students receive the diploma of “skilled 
worker”. 

•        Vocational training centres offer short-term courses aimed at universalizing 
vocational training for young people and untrained workers in rural areas. 
Students completing these courses receive the certificate of “semi-skilled 
worker.” 

•        Private vocational schools and courses are under the supervision of the 
provincial boards and have the same legal rights as public schools.  

Assessing learning achievement nationwide 

Information is not available. 
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Higher education 
Under the new structure of the education system approved in November 1993, four 
higher education diplomas were established: for undergraduate courses, the Certificate 
of Higher Education (three-year cycle of higher education after upper secondary 
school) and the Diploma of Higher Education (four- to six-year cycle of higher 
education after upper secondary school); for graduate courses, the master’s degree (in 
general, two years after the Diploma of Higher Education) and the doctoral degree (in 
general, two to four years after the master’s degree). 

Short-cycle programmes at the undergraduate level are usually offered at 
junior or community colleges and normally require three years of study, leading to the 
Certificate of Higher Education, Junior College Diploma or Associate (Bachelor) 
degree. 

Generally, long-term full-time programmes (lasting four to six years) are 
divided into two phases. The first phase, consisting of three to four semesters of 
university general education, leads to the Certificate of Higher Education. The second 
phase focuses on professional education and leads to a degree in the field of 
specialization (normally, five years of study are required in the case of engineering 
and six years in the case of medicine). 

     The credit system is as follows: 

Credit requirements for undergraduate courses 

  Types of 
institution 

Total required 
credits 

Required 
credits for 

general stage 

Required 
credits for 
specialized 

stage 

Short-cycle 
higher 
education 
(colleges) 

three-year 
institution 

160 90 70 

four-year 
institution 

210 90 120 

five-year 
institution 

270 90 180 
Long-cycle 
higher 
education 

six-year 
institution 

320 90 230 

Note: one credit equals one hour of theoretical lecture (or two to three hours of practice) and one hour 
of preparation at home for one week, realized during one semester (one semester consists of fifteen 
weeks).  

Higher education has been diversified and institutions provide education in the form 
of full-time, part-time, long-term, short-term, formal, non-formal and distance 
education programmes. Higher education establishments include universities, two 
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open universities (one public and the other semi-public), specialized colleges, 
community colleges and junior colleges. 

In the first stage of undergraduate education, there are seven sections. Sections 
I-III are mainly for: natural sciences; technical sciences; agronomy, forestry and 
fishery; medicine; and other technical fields. Section I focuses on mathematics and 
physics. Section II emphasis is on chemistry, while Section III focuses on Biology. 
Section IV is mainly for economics, business, and management. Section V focuses on 
social sciences, Section VI concentrates on humanities and Section VII is mainly for 
foreign languages. 

The current system of universities and colleges consists of more than 100 
institutions, excluding those under the supervision of the Ministry of National 
Defence and the Ministry of Interior Affairs. 

Thirty-nine of these institutions are under the supervision of the MOET, while 
the rest are under the supervision of other ministries such as Health, Culture, Finance, 
Law, Construction, Transportation, and Water Resources. This higher education 
network is composed of a large number of small and scattered institutions with poor 
facilities, weak and inefficient management, and narrowly specialized programmes. 

The university network includes the following types of institutions 
(information refers to 2001):  

•        Multi-disciplinary universities: two national universities (in Hà Nôi and Hô 
Chi Minh City), and four regional universities (Huê University, Dà Nang 
University, Thái Nguyên University, and Thái Bac University. 

•        Specialized universities under the supervision of various ministries/ministerial 
departments. 

•        Community-funded/private universities: mainly located in urban areas (about 
seventeen). 

•        Community colleges: these are being set up as pilot colleges in some 
provinces or cities.  

Admission to master’s degree programmes is for bachelor’s degree holders 
who have passed the entrance examination. Master’s degree holders are specialists 
with good knowledge and the necessary professional skills and are able to adapt 
themselves to the development of science, technology and the economy. 

Master’s degree programmes are mainly offered in universities. There are 
sixty-seven universities and institutes in Vietnam offering these programmes. 
Doctoral degree programmes are also offered in universities and research institutes. 
At present, eighty universities and institutes offer doctoral programmes in almost all 
fields of natural science, social science and humanities, technology, economics, 
management and environmental engineering. 
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According to the UNESCO Institute for Statistics, in 2004 the total enrolment 
at the tertiary level was estimated at 845,313 students (an estimated gross enrolment 
ratio of 10%) and the number of teaching staff was estimated at 39,346. 

Special education 
In 1997 the Government issued the Decree No. 26/CP on education for disabled 
children. There are currently seventy-two schools for the disabled with an estimated 
enrolment of 4,000 pupils. Programmes mainly consist of: physical rehabilitation; 
general education, vocational guidance and technical education; cultural education 
and activities. 

In the past decades, and especially in recent years, the Secondary Education 
Department has paid much attention to fostering highly talented students at the pre-
university level. 

Most cities and provinces have paid special attention to training gifted students 
while maintaining quality education for all students. Over forty provinces and cities 
have established upper secondary schools for the gifted in such subjects as 
mathematics, physics, literature, chemistry, biology, informatics, English, French, and 
Russian. In many districts and towns there are also lower secondary schools for the 
gifted focusing on mathematics, literature and foreign languages.  

There are also gifted classes in similar subjects at some universities and 
colleges such as Hà Nôi University, Hà Nôi University of Technology, Hà 
Nôi Teacher Training College No. 1, Hà Nôi University for Teachers of Foreign 
Languages, etc. 

Private education 
Fully private schools and classes are not allowed at the general education level. The 
education system is being diversified to include private educational establishments at 
the pre-school, vocational/technical, and higher education levels. The development of 
a “non-public” system of education is one of the major government's objectives. 
"Non-public" educational institutions include: (a) semi-public establishments, 
managed by a public authority; operating costs are covered by student fees; (b) 
people-founded institutions, managed by NGOs or private associations (i.e. trade 
unions, youth organizations, etc.) and also charging fees; and (c) fully private 
educational establishments, owned and managed by private individuals. 

At the end of 1994, five private higher education colleges had been 
established: Thang Long, Phuong Dông and Dong Do colleges in Hanoi; the College 
of Information and Foreign studies in Hô Chi Minh City; and Duy Tân College in Dà 
Nang. 

In 1997, the percentage of students enrolled in non-public schools was as 
follows: 0.3% at the primary, 4.7% at the lower secondary, and 31.8% at the upper 
secondary levels. 

Compiled by UNESCO-IBE (http://www.ibe.unesco.org/) 



World Data on Education. 6th edition, 2006/07 

Means of instruction, equipment and infrastructure 
Many schools still operate three shifts per day, especially at the primary level. It is 
estimated that more than 145,000 new classrooms should be built and some additional 
55,000 classrooms need to be upgraded. Many schools lack basic facilities such as 
laboratories, libraries, workshops, playgrounds for physical education, school gardens, 
etc. 

The Government supports the compilation and development of textbooks and 
teacher's guides. The National Institute for Educational Science, the Educational 
Publishing House (an agency of the MOET), and the Councils of Subjects of the 
MOET jointly select a list of authors which is then approved by the Ministry. The 
Educational Publishing House organizes the process of preparation of texbooks, and 
the Council for Evaluation and Approval of Textbooks evaluates the drafts and submit 
them to the Minister for approval. 

Each educational level usually has only one set of textbooks approved by the 
MOET. In addition, there are teacher’s guides, exercise books, reference books for 
teachers and students, and videocassette tapes for the teaching-learning process in 
each subject. Private companies can develop and print reference books for teachers 
and students, but only for non-compulsory subjects.  

Adult and non-formal education 
Continuing education is part of the national education system. Continuing education 
takes various forms, including complementary education, distance education, open 
education, and independent study. The aim is to create favourable conditions for 
citizens of any intellectual level (literacy education, post-literacy education, 
undergraduate and graduate education) to receive continuing education in accordance 
with their own situations. The main goal of continuing education is to raise the 
people’s intellectual level, and develop human resources for economic, social, 
scientific, and technological development. 

Curricula are based on the time frame of full-time education. The duration of 
training varies from one training profile to another; the duration of courses at the 
secondary level is three or four years, and at the higher level is three to five years. 
Those who meet the requirements for graduation established by the Ministry of 
Education and Training are awarded degrees specifying the type of training received.  

The institutional network of continuing education consists of: in-service 
training faculties and departments in 64 universities and colleges and 59 secondary 
vocational schools; one in-service training school in Halphong; one open university in 
Ho Chi Minh City and one in Hanoi; one Foreign Language Distance Training Centre 
in Hanoi; 43 continuing education centres in different provinces and cities; 160 
distance education centres at the district level; 340 full-time and part-time 
complementary education schools; and more than 200 language and informatics 
centres and literacy and post-literacy education courses in 53 provinces and cities.  
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In 1993/94, there were 120,000 undergraduate in-service trainees and learners 
enrolled in open and distance education; 10,000 students enrolled in in-service 
secondary vocational education; 100,000 learners enrolled in complementary 
education; 300,000 learners in foreign language centres; 250,000 learners in literacy 
and post-literacy programmes; and thousands of participants in various seminars and 
workshops.  

According to the regulations of the Ministry of Education and Training, 
institutions must bear full responsibility for the entire training process: considering 
application forms, holding entrance examinations, choosing teachers, planning 
curricula, and organizing examination tests to award certificates and degrees.  

Distance education centres are the basic unit of the distance education system 
at the local level. These centres offer training programmes to meet the diversified 
learning needs of those who want to raise their intellectual level, develop their 
capacity, and update their knowledge in order to increase job opportunities or change 
their profession. Distance education centres at the different levels must operate in 
accordance with the regulation of the Ministry of Education and Training.  

The main task of provincial distance education centres is to establish and 
maintain links with universities, colleges and secondary vocational schools as well as 
with experienced experts in many fields, in order to organize undergraduate and 
secondary vocational training at the local level. The main task of the district distance 
education centres is to organize literacy and post-literacy education courses, 
complementary education, and vocational training activities. 

Complementary education schools have the responsibility to offer 
complementary programmes equivalent to the secondary education level to adults and 
youth beyond school age. Many of these schools have expanded their functions and 
responsibilities so as to become district centres of continuing education.  

The independent language and informatics centres established by provincial 
education and training departments, associations, ministries, branches, universities or 
colleges, offer training programmes at three levels in foreign languages and 
informatics. The foreign language programme consists of 400 class hours at each 
level, equivalent to twenty-seven basic credits. 

The National Committee for Literacy estimates that the adult literacy rate 
reached 92% at the end of 1997 (MOET, 1999). 

Teaching staff T

Teachers are trained in about ninety institutions, including ten teacher-training 
universities, twelve pedagogical departments at different universities, two educational 
management colleges, and forty-five junior teacher-training colleges. 

Junior teacher-training colleges offer short-term cycle training programmes 
lasting three years for lower secondary teachers. Secondary school teachers are 
trained at the university level (four- to five-year programmes). 
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In-service training is compulsory for all teachers. Each year, forty-five days 
during the summer vacation are usually spent on in-service training activities. The 
government encourages teachers to upgrade their qualifications, and when they do so 
they usually get a new level of salary. 

Educational research and information 
Educational research in Vietnam has been planned and implemented at the national 
level only since the establishment of the National Institute for Educational Sciences in 
Vietnam (NIES) in December 1961. Before that time, the Department of the Hà Nôi 
Teacher Training College carried out some research on pedagogy and psychology.  

Research undertaken by the NIES mainly focuses on general education. Its 
staff of 314 researchers includes twenty-one professors and sixty-nine doctors. They 
work at fifteen research and information centres.  

In 1977, the Institute for Secondary and Higher Professional Education 
Research and the Institute for Vocational Training Research were established. They 
were merged in 1987 to conduct research on higher education and vocational training. 
Then, in 1994, the National Institute for Educational Development (NIED) was 
created as a new research body with the aim of:  

•        coordinating and conducting research into the various aspects related to 
educational development; 

•        formulating educational strategies and policies for the long-term development 
of education; 

•        preparing and implementing educational projects on behalf of the government. 

The NIED structure includes five research units, three development and training 
centres, and the Educational Management Information Centre. The NIED has 92 full-
time staff, including five professors, twenty-one doctors and twenty-eight master’s 
degree holders. 

In addition, under the supervision of MOET there are the Centre for 
Educational Technology and the Centre for Educational Information. The departments 
and sections of psychology/pedagogy, the teaching methodology sections at teacher 
training institutions, and the educational management colleges also have great 
potential for educational research. In general, teachers from many outstanding schools 
participate in research. 

The Vietnamese Association of Psychology and Pedagogy was established in 
1990 as a NGOs arena to unite the research forces and implement practical activities 
throughout the country. 

The key fields of educational research are the following: strategies and 
policies concerning educational development in the industrialization and 
modernization period; master plans for the development of education and training 
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according to the different socio-economic areas and local needs; human resource 
development; renovation of goals, programmes, curricula and teaching materials at all 
levels; management of education; development of an educational information system; 
development of an evaluation and assessment system. 

Sources 
Luong Viet Tahi. Renovation of the curriculum of general education in Vietnam. 
(Draft situation analysis produced as part of the project IBE-UNESCO Bangkok 
“Basic education in South East Asia”). Paper discussed at the sub-regional workshop 
“Building capacities of curriculum specialists for educational reform.” Vientiane, Lao 
PDR, 9-13 September 2002. 

Ministry of Education and Training of the Socialist Republic of Vietnam. Vietnam 
education and training directory. Hanoi, Education Publishing House, 1995. 

Ministry of Education and Training. Education for All 2000 Assessment: country 
report of Vietnam (draft). (Under the co-ordination of T.M. Tu). Hanoi, 1999.

Socialist Republic of Vietnam. National Education for All (EFA) Action Plan 2003–
2015. Hanoi, June 2003. 

Web resources 
Ministry of Education and Training (Edu.net): http://www.edu.net.vn/ [In Vietnamese, 
some information in English. Last checked: October 2007.]

For updated links, consult the Web page of the International Bureau of Education of 
UNESCO: http://www.ibe.unesco.org/links.htm
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