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Principles and general objectives of education 
The main objective of the education system is to provide all citizens the opportunity 
to develop into spiritually, culturally and physically well-developed, free, responsible, 
and creative persons. The basic educational principles are the principles of humanism, 
democracy, creative activity, good morals, and professionalism. The main tasks of the 
education system are: to promote the formation of an apt and well-bred, spiritually 
and physically well-developed, active person; to promote the growth of an 
independent, conscious and responsible person in a democratic society; to promote the 
growth of a person who acquires and enriches in a creative manner the values of the 
national culture and the culture of humanity; to promote the formation of a competent 
professional, able to compete; and to create the conditions necessary for using the 
opportunities to obtain lifelong education. 

Current educational priorities and concerns 
Since the restoration of independence in August 1991, Latvia has had to undertake 
several difficult tasks, including those of changing the system inherited from the 
Soviet Union, consolidating a sovereign state, supporting democracy, and facilitating 
the transition to a market economy. The transition to democracy started in the late 
1980s. 

Economic and political changes have radically altered the basic aims of 
education. When the country was a part of the Soviet Union, there were two separate 
school systems in Latvia (i.e. Latvian and Russian). Since independence, efforts have 
been made to develop a single and unified education system instead of two 
simultaneously existing ones. This was one of the main objectives of the Education 
Law of 1991, which aimed both to developing the unique national character of each 
minority in Latvia, and to instilling the idea of a unified state in this ethnically 
heterogeneous society. The depolitization of education and training and the renewal of 
democratic principles in political and social structures have stopped the close control 
over the contents and methods of education. This has also increased the quantity and 
diversity of educational possibilities, and promoted private establishments and 
competition among educational institutions. 

In 1996, an administrative and territorial reform was initiated whereby several 
decision-making functions were delegated to local governments, schools and their 
directors. Additional aims of the reform were to create the conditions that would 
enable the sustainable development of various regions in Latvia and to reduce the 
number of local governments, providing that there must be at least 4,000 inhabitants 
in the first level of a self-government. 
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There have been a number of problems in the education sector. One of them is 
a shortage of funds generated by the general state of the economy. Inadequate funding 
has caused the defection of professional staff to other sectors where better salaries are 
offered. Since restoration of independence one of the most difficult questions to be 
solved by the State has been the low salaries paid to teachers. The Education Law 
provided that the minimal full-time salary of the teacher with the lowest professional 
qualification must not be lower than two minimal monthly salaries.  

One of the requirements for obtaining citizenship is the knowledge of the 
Latvian language; for this reason, the teaching of Latvian in school is important. A 
gradual transition to Latvian as the language of instruction in upper secondary and 
higher education has been taking place. Corresponding changes are necessary in the 
school network, as there are several local communities where no schools use Latvian 
as the language of instruction.  

Furthermore, the professional education system has been lagging behind the 
economic situation in the country. Due to the rapid development of the private and 
service sectors of the economy, the demand for employees with narrow 
specializations has decreased. In order to react dynamically to the requirements of the 
labour market, professionals need to improve their qualifications several times in their 
lives, but professional education has not been able to provide these standards. To 
achieve a highly educated and qualified population for a market-oriented economy, it 
is necessary to set up favourable conditions for human personality growth according 
to individual abilities, interests and strivings; to prepare citizens to compete in 
practical activities based on the prospective needs of the society; and to give the 
opportunity to learn the national culture and the basic values of humanity. Today 
Latvia’s education system meets these requirements only partially. A lifelong 
education system must be formed; the modes for acquiring education should vary; and 
conditions for a purposeful and sound choice of these various modalities must be 
provided. 

Reforms that took place in the 1990s mainly included the following: teaching 
and learning methods have changed; a transition has taken place whereby there is a 
focus away from memorizing facts and towards the acquisition of skills; from 1995, 
the design and preparation of teaching materials has been taking place in free-market 
conditions; starting from 1995, the role of local governments in the organization and 
provision of education has significantly increased; in 1995 the process of accrediting 
schools was started as a way to monitor the quality of education;  in 1998, a process 
of certifying directors of general education schools was started; in 1997, a unified 
state-education quality control system was introduced, as well as a national 
examination for those students completing secondary school; this examination has 
been designed to combine, as of 2002/03, the secondary school-leaving examination 
with the entrance examination for tertiary-level institutions; in 1997, a gradual 
transition towards a standard financing principle (“finance follows a pupil”) was 
initiated; in 1998,  the education system was provided with up-to-date computer 
equipment; new teaching materials have been designed for general education to meet 
the needs of a democratic society in a market economy; new standards for primary 
and general secondary education have been set; in 2000, the Cabinet of Ministers 
approved the schedule for increasing teachers’ salaries; national standards in 
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professional education have been developed; there has been a continued focus on 
improving the quality of tertiary education. 

An Education Development Concept Paper 2002-2005 has been adopted by 
the Parliament on 17 October 2002 stipulating that there should be a unified state 
education policy and strategy. The Concept Paper has been developed taking into 
account the objectives and courses of action set out in the Latvian Long-term 
Economic Strategy, the National Development Plan, the National Employment Plan, 
the European Commission Memorandum on Lifelong Learning, and bearing in mind 
the development guidelines of Education for All. (MES, 2004). In 2004 Latvia entered 
the European Union. 

The implementation of the basic education curriculum reform was started in 
September 2005 and is ongoing. The reform covers changes in curriculum, 
introduction of new subjects and increase of teaching-learning time. A number of new 
subject standards have been developed in order to ensure a better interrelation 
between subjects and the acquiring of basic skills instead of overloading pupils with 
factual materials. The reform is expected to be completed by 2007/08. (Eurydice, 
January 2007). 

The National Development Plan 2007-2013 was adopted in 2006. Education 
and knowledge for the growth of economics and technological distinction is defined 
as the main strategic aim. As regards the Basic Standpoints in Education Development 
2007-2013, adopted in September 2006, particular attention is paid to the quality of 
pre-primary and basic education, the modernization of vocational education, raising 
competitiveness of higher education, improvement of teaching quality, and 
implementation of lifelong learning. (Ibid.). 

Laws and other basic regulations concerning education 
Education acts, other normative acts and the national government budget are adopted 
by the Parliament (Saeima). The Cabinet of Ministers adopts legal acts of national 
importance. The Ministry of Education and Science prepares normative documents 
and statutes for all educational institutions. 

The Education Law adopted on 19 June 1991, and its amendments passed in 
1995 and in 1998, are the basis for the country’s educational policy. In 1991, the 
Education Law determined the main principles and aims of education. The law was 
adopted when Latvia was going through the transition period from a planned to 
market economy. It set forward the general principles and tasks for the organization of 
the new education system as well as the competence of each level of public 
administration in the educational process. The Education Law approved on 29 
October 1998 abolished the 1991 Law. The Law on General Education of 1999 
defines the main principles and procedures of general education services. 

The Education Law contains the main principles regarding education, 
including the equal right of all residents to education, irrespective of their social and 
material status, race, nationality, sex, membership in religious or socio-political 
organizations, and occupation. This right is guaranteed by the State and local 
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governments (pagasts).  This law also defines the educational structure as well as the 
types of educational institutions.  

The Law on Higher Education Institutions adopted on 2 November 1995 
regulates the higher education system; amendments introduced in 2000 replaced the 
former five-year programmes with professional bachelor’s and master’s degrees. The 
Law on Craftsmanship (1993) provides basis for vocational education. The Law on 
Tertiary Education Institutions (1995) regulates tertiary education.  

The Law on Professional Education (1999) provides for: the principles of 
organization and provision of professional education as well as principles of awarding 
qualification; the tasks, competencies, and relations between the State, employers, 
teachers and students; the ways of obtaining professional education; the organization 
of contents and the principles for financing professional education. 

The Law on the Official Language provides for the right to education in the 
native language and respective guarantees also for the non-Latvians living in Latvia. 
The State should create conditions for the implementation of this right.  

According to legislation, education is free and compulsory until the end of the 
basic education cycle (nine years) or until the age of 16. 

Administration and management of the education system 
The management structure of the education system corresponds to the State 
administration structure. Management of the education system is accomplished at 
national, municipal and institutional levels. The state and the local governments set up 
administrative units and education support institutions. 

At the national level, the Cabinet of Ministers develops educational policies 
and strategies and adopts legislative acts concerning education. The competence of 
the Cabinet of Ministers also includes developing of a four year education 
development curricula once in four years and their submission to the Parliament for 
approval. The Ministry of Education and Science supervises vocational schools, 
vocational gymnasia and technical schools, colleges, higher educational institutions, 
boarding schools for orphans and abandoned children, and schools for children with 
special needs. The Education Inspectorate is a state control and education quality 
supervisory body. Its task is to examine on a regular basis whether the operation of 
education institutions is in compliance with regulatory enactments, and to provide 
observance of public rights in the field of education. 

At the municipal level, the pagasts and the town governments supervise pre-
school institutions, elementary schools, basic schools and secondary schools, with the 
exception of the national and private training and educational institutions. The 
regional governments supervise boarding schools, special schools and classes for 
children with impaired mental development, children’s homes and supplementary 
education establishments, with the exception of the national and private training and 
educational institutions. The regional and the national town Education Boards 
coordinate their activities with local communities and regional town governments. 
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Other ministries, after the approval by the Ministry of Education and Science 
submit proposals to the Cabinet of Ministers on establishment, reorganization or 
liquidation of state education institutions. They determine the education contents in 
special subjects/ courses as well as design the curriculum of the special subject/ 
course. They also design and approve the standards of professional education 
curricula, provide for control of the education institutions under their authority as well 
as set the order for state examinations in the accredited education curricula. Higher 
education institutions are accredited by the Council of Higher Education, while 
study programmes are accredited by the Accreditation Commission. 

Local governments have to provide the children living in their administrative 
territory with the possibilities to obtain pre-school and primary education. They also 
provide youths with the possibility to obtain secondary education. For exercising their 
competence the local governments establish the local government education board.  

As there are two levels of local governments in Latvia, the Education Law sets 
certain function to each of them. Regional government, after the approval of the 
Ministry of Education and Science establishes, reorganizes and liquidates boarding 
schools, institutions of professional education, special schools and forms and interest 
group education institutions. Regional governments maintain the institutions they 
have established and control the use of financial resources. Regional governments 
also organize adult education, which includes the improvement of teachers' 
pedagogical mastery and provide for methodological work. The local governments of 
the first level, with the approval by the Ministry of Education and Science, establish, 
reorganize, and liquidate pre-school education institutions, primary schools and 
secondary schools as well as maintain the education institutions under their authority. 

Branch ministries supervise vocational schools, vocational gymnasiums, 
technical schools, colleges and higher educational institutions–with the exception of 
private institutions. The branch ministry finances and supervises the educational 
institutions under its responsibility; controls their activities and the use of the national 
government budget resources; organizes the development of educational programmes; 
and organizes, in co-operation with the Ministry of Education and Science, the 
licensing and programme accreditation of the institutions under its supervision. 

In November 1994, several institutions were established by the decision of the 
Cabinet, subordinated to the Ministry of Education and Science. The Centre for 
Curriculum Development and Examinations develops procedures for evaluating 
educational contents and pupils’ achievement, and organizes the development and 
revision of basic and secondary education curricula. It also organizes the assessment 
and approval of textbooks, develop materials and common procedures for state 
examinations, organizes state language proficiency examinations (since 2001), and 
address issues regarding further education of educational staff (since 2002). The 
Vocational Education Centre is an independent administrative establishment 
subordinated to the Ministry of Education and Science that implements a national 
policy on vocational education and organizes the functioning and development of the 
vocational education system. The Support Centre for the Education of Teachers 
(SCET) organizes the further education of teachers. 
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Structure and organization of the education system 
Latvia: structure of the education system 
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Pre-school education 

Pre-school education (kindergarten) generally caters to children aged less than 6 or 7. 
Kindergartens are established and maintained by local governments and private 
organizations. Pre-school education for 5-6-year-olds is compulsory since 2002. 

Primary education 

Basic education is compulsory and lasts nine years, from 6-7 to 15-16 years of age. 
Basic education is divided into two stages: Grades I-IV (elementary school) and 
Grades V-IX (basic school). At the end of Grade IX, students who have obtained the 
prescribed scores (a minimum of 4 on a scale of 10) in all subjects are awarded the 
Basic Education Certificate. 

Secondary education 

General secondary education (Grades X-XII) is provided in gymnasia lasts three 
years. Students who pass the final examinations receive a General Secondary 
Education Certificate. Vocational education is offered by different types of schools: 
vocational basic school (two-year programmes, also for those who have not 
completed the basic education cycle); vocational secondary school (two- or three-year 
programmes after basic education); vocational gymnasia (four-year programmes after 
basic education, also for obtaining general secondary education); and vocational 
school (one- or two-year vocational training programmes after general secondary 
education). Concerning professional secondary education, two programmes are 
offered: a four- or five-year programme after basic education (also for obtaining 
general secondary education); or a two- or three-year programme after general 
secondary education. 

At the higher education level bachelor’s degree programmes (first or 
undergraduate degree) last from three to four years depending on the institutions. 
Master’s degree programmes (second degree) normally take two years to complete 
after the bachelor’s programme. Doctoral degree programmes last three to four years 
after the master’s degree. Professional higher education generally consists of 
programmes lasting four years or more after completing general secondary education, 
or programmes lasting from six to eighteen months after completion of a bachelor’s 
programme. 

At the primary and secondary levels, the school year comprises thirty-six 
working weeks, from the beginning of September until the end of May. At the higher 
education level, the academic year consists of forty weeks, usually divided into two 
semesters (three trimesters in a few institutions). Recently it has been decided that the 
school year in basic education consists of 34 five-day working weeks in grade 1, 35 
weeks in grades 2-8, and 37 weeks in the ninth grade. The school day should not 
exceed: 5 lessons in grades 1-3; 6 lessons in grades 4 to 5; 7 lessons in grades 6 to 7; 
and 8 lessons in classes 8 to 9. Each lesson lasts 40 or 45 minutes, depending on the 
decision of the school head. (Eurydice, January 2007). 
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The financing of education T

Both the State and local governments (municipalities) finance pre-school education 
institutions, primary and general secondary education. The State pays salaries to 
primary and secondary teachers and provides finance for textbooks. It also bears 
direct responsibility for most special education schools as well as most vocational and 
secondary professional schools. The amount is allocated to school boards based on a 
standard set for one pupil. Salary funds and social taxes at the local subordinated 
educational institutions, completely financed by the Ministry of Education and 
Science budget, accounted for approximately 62% of the Ministry budget and 35.96% 
of the national expenditure on education in 1995.  

The remaining balance of current costs in the sphere of pre-school education 
and general education is covered by the local governments, from the resources 
assigned to education in the local government budgets. Indeed, local governments are 
responsible for the costs of maintaining the facilities as well as other operational 
costs, and also cover the salaries of pre-school staff.  Taking into account the difficult 
financial situation in some regions and parishes, there is a considerable difference 
between the plans and real finance. Regions do not receive full State finance and 
schools receive less than is envisaged in the budget. 

The basic expenditure covers the costs of maintaining the educational 
institutions, wages for the educational staff and workers, compensation for 
transportation expenses, materials, raw materials, energy resources and other 
expenses. The basic budget average expenditure for recurrent costs is 97%. In 1994, 
in the Ministry of Education and Science budget it was 97.4%, and in 1995 it was 
97%. The development expenditure is not associated directly with ongoing facilities 
maintenance. It is directed towards in-service education of teachers and the purchase 
of teaching aids, movable property, real estate, etc. The major part of the development 
expenditure is constituted by State investments. 

The expenses of the Ministry of Education and Science constitute, on the 
average, 52% of the total national expenditure on education and 79% of the national 
basic budget expenditure on education. Nearly half of the Ministry of Education and 
Science budget expenses are assigned to staff salaries in the local government 
subordinated establishments, i.e. the pre-school and general education institutions. 
The next leading position is occupied by the higher educational institutions (15% on 
the average) followed by the vocational schools (8% of the total expenses). 

Education expenditure of the other State administration institutions (for the 
most part, ministries) makes up 14% of the total national expenditure for education. 
Each ministry (excepting the ministries of Foreign Affairs, Economy, and Finance) 
finances its subordinate educational institutions. For example, pre-school 
establishments (kindergartens) are financed not only by the Ministry of Education and 
Science and the local governments, but also by the budgets of the ministries of 
Interior Affairs, Agriculture, Transport and Welfare. Vocational secondary schools 
and secondary specialized educational institutions are also financed by the ministries 
of Agriculture, Welfare and Culture. Finance for higher education institutions is also 
provided by the ministries of Defense, Interior Affairs, Agriculture, Welfare and 
Culture. Apart from the Ministry of Education and Science, the highest allocations 
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from the national government basic budget were made to the Ministries of 
Agriculture, Welfare and Culture. Their individual allocations for the years 1994 and 
1995 were, respectively, 11.1% and 10.1%; 3.7% and 3.8%; 2.8% and 2.6%. 

The local governments’ expenditure comprises 34% of all the education 
expenses and, on the average, 25% of the local government expenditure. The local 
government dispenses about 22% for kindergartens and 56% for general education 
schools. Due to the fact that the local governments cannot finance all school 
construction and repairs, the national government has included local government 
school construction into the National Investment Programme. In the very near future a 
local government project investment fund to be partially financed from the national 
government resources will be created. 

Higher education financing makes up 19% of the national government 
education budget, and 13% of the national total expenditure on education. Higher 
education institutions receive resources from the budget of the ministries they are 
subordinate to. Higher education institutions obtain resources from the budgets of 
different ministries (to which the institutions are subordinate). These ministries  
average proportional contributions for financing higher education establishments are: 
Ministry of Education and Science, 62%; Ministry of Agriculture, 13%; Ministry of 
Welfare, 10%; Ministry of the Interior, 6%; Ministry of Culture, 5%; Ministry of 
Defense, 4%. 

A private educational institution may apply for a state subsidy for the salary of 
staff and the social tax of the employer, provided it has received a special permit 
(license) from the Ministry of Education and Science to start activities and an 
accreditation diploma; meets the requirements set forth in the 1991 Education Law; its 
language of instruction is Latvian; and the number of students is not less than ten. The 
amount of the state subsidy is decided by the Ministry of Education and Science on a 
competitive basis within the limits of resources set aside in the national government 
budget. State subsidies for salaries and social taxes are being granted according to the 
same procedure as that for the national educational institutions, and their amounts 
must not exceed 80% of all the costs of the educational institution. The resources are 
transferred to the establishment’s accounts by the ordinary procedure. 

According to Eurostat, the total public expenditure on education represented 
5.08% of GDP in 2004.

The educational process T

Educational institutions prepare their curricula in compliance with State education 
standards and in consultation with parents, pupils and the local community. The main 
activities of the Centre for Curriculum Development and Examinations include 
(CCDE) developing and improving the curricula, subjects standards and contents, as 
well as developing the system of State tests. Every year the CCDE hires about 1,000 
teachers from primary, secondary and tertiary establishments in order to develop 
educational contents and tests. 
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The structure of the curricula includes: the goals and objectives; requirements 
regarding the previously acquired education; the content of education as a unified 
whole of subject contents; the implementation plan; criteria and procedures for 
evaluating pupils' achievement; and assessment of the staff and the financial and 
material resources necessary for the implementation. An educational institution may 
deliver only licensed educational curricula. Curricula are licensed (recognized as 
ready for implementation), accredited (tested with respect to the quality of activities 
and results) and registered in accordance with the procedures prescribed by the 
Education Law. This process is supervised and controlled by the Ministry of 
Education and Science.  

In 1992 a system of national standards for specific subjects was put into place. 
These regulatory enactments define the aims and tasks of the subject, the compulsory 
part of its contents, and basic criteria for assessing pupils’ knowledge and skills.  In 
order to develop subject standards, work groups were organized (3-5 persons) 
consisting of teachers of primary and secondary schools, university teachers, and 
textbook authors. The subject standards were approved by the Consultative Board of 
the educational subject (the Board was formed by the same principle and consisted of 
10-15 persons) and were passed on to the teachers for evaluation. These had the status 
of draft standards for one year, a period within which any interested person could 
submit objections, propose supplements and improvements. After one year the subject 
standards, complete with the amendments, were approved, and its implementation in 
schools was commenced. These subject standards have been revised. 

Subject curricula are prepared by the CCDE by involving teachers, 
professional associations of teachers, scientists, textbook authors, and other interested 
persons. The content of teaching included in a subject curriculum is more extensive 
than the content specified by the educational standard of the relevant subject. The 
structure of the subject curricula includes: goals and objectives; teaching content; the 
sequence of acquisition of the content, and the time intended for acquisition;  forms 
and methods of evaluation of the results of learning; and a list of teaching resources 
and methods used for the acquisition of the content of teaching. A teacher is entitled 
to prepare his or her own subject curriculum, in compliance with the general 
educational standard of the subject and the general curriculum which includes the 
curriculum of the relevant subject, or to select any of the previously prepared subject 
curricula. 

In 2001 the Ministry of Education and Science approved the General 
Education Curricular Reform Plan to be implemented by 2004. The objective of the 
Plan was to introduce, in compliance with the Education Law and General Education 
Law, a state-guaranteed and regionally administered quality and effective basic and 
secondary education system, providing all school-age children, according to their 
needs, with the acquisition of the knowledge and skills necessary for their social and 
personal life. Standards for 15 basic education subjects and a draft standard for one 
subject were prepared for approval in 2003. The quality of teaching literature was also 
improved. The CCDE developed a new regulation for textbook approval. (MES, 
2004).

As mentioned, the implementation of the basic education curriculum reform 
was started in September 2005 and is ongoing. The reform covers changes in 
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curriculum, introduction of new subjects and increase of teaching-learning time. A 
number of new subject standards have been developed in order to ensure a better 
interrelation between subjects and the acquiring of basic skills instead of overloading 
pupils with factual materials. The reform is expected to be completed by 2007/08. 
(Eurydice, January 2007). 

Pre-primary education 

Pre-school is the first step of the education system, where the family plays a leading 
role. The State administers material aids, provides support for families with three or 
more children, and provides opportunities to place children in kindergartens partially 
covering boarding costs. Kindergartens are established and maintained by local 
authorities (municipalities), private legal entities and physical persons. Kindergartens, 
particularly in rural areas, also serve as consultative educational centres for residents 
in matters of childcare and education for pre-school age children. 

The main objectives of pre-school education are: to encourage children’s 
mental, physical and social development; to enhance initiative, curiosity, 
independence and creative activity; to strengthen health; to prepare children for 
primary education, and to develop  individuality and self-confidence. Activities 
involve mainly play. The language of instruction in kindergartens may be Latvian, 
Russian, Polish, etc., according to parents’ wishes. All kindergartens also provide 
instruction in the State language (Latvian). 

Children with posture, speech, sight or hearing defects, impaired mental 
development, or tuberculosis infection have the opportunity to attend special groups, 
where they receive the attention of highly qualified specialists, pedagogues, and 
doctors. Kindergarten instructors are holders of secondary and higher education 
diplomas. They plan their activities in accordance with the programmes defined and 
approved by the Ministry of Education and Science, and develop their own 
programmes as well. Parents who care for their children at home have the opportunity 
to take them to play groups for a couple of hours per day, where they are prepared for 
learning at school under the supervision of experienced pedagogues. 

According to national data, in 2003 there were 531 pre-schools operated by 
municipalities and 22 pre-schools founded by legal entities and physical persons. 
There were 68,526 children enrolled in pre-school education programmes (of whom 
34,640 children aged 5 and 6 years) and the number of teachers was 9,357 (of whom 
38% had higher education). 

In 2002 the implementation of compulsory preparation of five- and six-year-
old children for the acquisition of basic education, provided by the Education Law, 
was started. The normative basis was established, requirements for education and 
qualification of pedagogues were defined. In order to implement pre-school education 
programmes, the following activities have been carried out: a sample of pre-school 
education programmes has been developed, a list of compulsory documentation and 
material basis has been provided, an instruction for registration and enrolment of five- 
and six-year-old children in pre-school education programme has been developed. 
Children, whose native language is not Latvian, have an opportunity to start acquiring 
the Latvian language already in a pre-school institution. There are Latvian, Russian, 
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Estonian, Jewish and Polish groups in pre-school institutions, where the respective 
language is used as a language of instruction. Special education programmes are also 
implemented. 

Basic education 

The fundamental tasks of basic (general) education are to provide pupils with the 
basic knowledge and skills necessary for public and private life; to form a basis for 
further education; to develop a pupil's sense of responsibility towards himself or 
herself, the family, the society, the environment and the State, and to prepare students 
for a profession or for independent work.  

In order to promote the development of the pupils  knowledge and skills, the 
constituent parts of the curriculum course content are considered to be: (a) languages 
(including Latvian, minority and foreign languages); (b) the basics of technology and 
science (mathematics, natural sciences, domestic science, geography, and computer 
science; (c) arts (music, visual arts, handicraft); and (d) man and society (history, 
social sciences, geography, domestic science, handicraft, sports).  

The Education Law states that the Ministry of Education and Science defines 
sample curricula. In the sample curriculum for basic school, the specified subjects and 
lessons per week have been set forth. Each school prepares its own curriculum, taking 
into consideration the standard requirements, teachers’ qualifications and pupils’ 
interests. This means that the schools can teach subjects not included in the Ministry’s 
sample curriculum. In this case, the school itself defines the educational standard for 
the particular subject, which must be approved by the Ministry of Education and 
Science. The Ministry develops sample curricula both for the schools with Latvian as 
language of instruction and for the schools with other languages of instruction. The 
main difference is that in the curricula for the schools with other languages of 
instruction, Latvian is also a compulsory subject. 

The national standard for primary education indicates the general principles 
that are at the basis of the teaching process of every lesson. These principles are: 
effective learning requires a favourable class environment; teachers should take into 
account students’ learning differences; learning involves the acquisition of 
knowledge, skills, and values; pupils learn more effectively if they ask questions and 
find answers independently, and if they link what they learn to their life experiences; 
also, pupils should be evaluated through various methods, including self-evaluation. 

The subject standard has evolved from a "content standard" to a "skill 
standard". In such standards an important role is played not only by the learning 
material and knowledge of a pupil, but also by the skills of mental work acquired 
during class activities for any educational subject. Furthermore, in 1998, educational 
content was restructured according to the “3 + 3 + 3” pattern. In other words, 
requirements were defined for the achievements of pupils in the third, sixth and ninth 
years. In the first three grades, educational content has been integrated; in the sixth 
grade, pupils will start to acquire certain subjects as individual subjects, with the other 
subjects integrated in two broad categories: the field of social sciences and the field of 
natural sciences. Starting from the seventh grade the pupils will get familiarized with 
all the individual subjects. 
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One model of curriculum is proposed for primary schools using Latvian as 
means of instruction.  In contrast, four models of bilingual curricula have been 
proposed for minority schools, so that the pupils of such schools may acquire, 
bilingually and in Latvian, the same educational content as the pupils of Latvian 
schools. In 2004, students in bilingual primary schools will enter a Latvian secondary 
school. 

The subjects included in the sample curriculum are compulsory. Computer 
science is an exception, because not all schools are equipped with computers. The 
sample curriculum also includes optional classes. They are intended for pupils who 
show a special interest in one particular subject (children’s rights, environmental 
education, health education, principles of economy, etc.), if a teacher with the 
required qualifications is available. However, most of these hours are devoted to 
amateur art. The suggested weekly lesson timetable is shown in the table below: 
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The language of instruction is Latvian; in the ethnic minority schools, it is Russian or 
other languages (Polish, Lithuanian, etc.). In all ethnic minority schools, pupils have 
to study Latvian as the official language. The first modern language studied is 
determined by the school, generally English, German or Russian. The sample 
curriculum does not specify which modern language should be taught first. 

Some schools specialize in teaching modern languages (English, German and 
French). They start teaching a modern language from the first grade. Their curricula 
are approved by the Ministry of Education and Science. The specialized schools 
receive extra resources for language teaching. The other schools start teaching a 
modern language from Grade III. Pupils may study a second modern language in 
Grade VI. 

A ten-point scale is generally used to evaluate pupils.  At the end of Grade IX, 
pupils who have obtained sufficient marks (a minimum of 4 on a scale of 10) in all 
subjects are given a Basic Education Certificate. Pupils who have a mark of 3 or less 
are given a reference note. They are offered an opportunity to be re-examined in the 
following year. Final examinations are organized each year by the Minister’s order. 
There is a compulsory examination in writing in the mother tongue and algebra, a test 
in physical education, a test in one of the subjects, plus an examination in the official 
language in the minority schools. 

It is important to note that the educational achievement of pupils from the first 
to the third grade is evaluated without marks. A brief oral and written evaluation is 
given regarding the educational activities of the pupil, and his or her style of work, 
communication and co-operation skills, attitude to learning and the dynamics of the 
educational achievements. In Grade IV pupils are evaluated according a ten-point 
scale in mathematics, native language and Latvian; in other subjects, they are 
evaluated by a non-mark system. From the fifth to the nineth  grade, pupils are 
evaluated by the ten-point scale, except in ethics, health education and civics. 

According to national data, in 2003/04 there were 260,612 students enrolled in 
basic education. 

Secondary education 

Beginning in the school year 1991/92, a system of choice was introduced in general 
secondary schools. The pupils have to study the compulsory courses set forth by the 
Ministry of Education and Science (official language, mathematics, history, foreign 
language, physical education). In addition to these subjects, schools may set other 
compulsory courses, while the rest are chosen by the students from the range offered 
(social science subjects, foreign languages, natural science subjects, cultural education 
courses). To complete secondary education, students have to master twelve subjects, 
of which one is to be studied in depth. In general secondary schools, modern 
languages can be acquired at two levels–basic or deepened (profile). The choice is 
made by the student. 

The main goals of general secondary education include: providing students 
with the knowledge and skills that will prepare them for further 
education; encouraging the development of their personality and a positive, critical 
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and socially active attitude; and improve their understanding of the rights and 
obligations as Latvian citizens. 

In order to complete general secondary education, students have to pass at 
least five examinations in the subjects where the number of lessons has been not less 
than 105 (except amateur art). Two examination subjects are fixed by the Minister, 
one can be set by the school, the rest are chosen by the students. At least one of the 
examinations, excluding the essay in the mother tongue, has to be at the deepened 
(profile) level. Minority school students have, in addition, an examination in the 
official language. The content of the written examination is established by the 
Ministry of Education. Successful students are awarded the General Secondary 
Education Certificate. 

At the secondary level, four streams have been approved: 
comprehensive/general; humanities and social studies; mathematics, natural sciences 
and technology; and professional education. Teaching subjects common for all 
general secondary education curricula include the following subjects: Latvian 
language and literature; minority language and literature, if a minority education 
curriculum is implemented; first foreign language; second foreign language (non-
compulsory for minorities); mathematics (algebra and geometry); sports; principles of 
business; computer studies. 

The collapse of the centralized economy as well as other changes that took 
place as a result of independence influenced the very basis of professional education. 
From 1991 to 1996 there was a sharp fall in the number of students in professional 
education establishments. From 1996 until 2000, this decrease in student numbers 
intensified, as secondary professional pedagogical schools were transformed into 
institutions of tertiary education. In 1999/2000, there were 121 institutions of 
professional education, among them 74 vocational schools and 46 secondary 
professional schools. In 1999/2000, 32% of those students who had completed 
primary school and 11% of those who had completed secondary school continued in 
institutions of professional education. 

The structure of professional education is the following: 

-         two-year vocational education aimed at learning a simple vocation (plumber, 
dressmaker, etc.); 

-         three-year vocational education providing 84% of all vocations (metal worker, 
tailor, salesperson, joiner, etc.); 

-         four-year vocational education intended for mastering a complicated trade 
(carpenter, secretary, bookbinder, layout operator). Students who have 
followed these first three vocational education programmes have no right to 
access higher education, as no complete general secondary education is 
received. However, to provide an opportunity to continue education at a higher 
educational institution, the best students are given a chance to study an extra 
year. This is a levelling course which gives the knowledge necessary for 
obtaining a certificate of general education; 
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-         five-year trade education (leather, textile, wood worker, smith); 

-         after completing Grade XII, one to three years of studies in shortened 
vocational programmes or vocations which require the level of secondary 
education (hotel or restaurant attendant, pension manager, etc.); 

-         secondary specialized education: four to five years after Grade IX, or two to 
three years after Grade XII; technical schools, colleges, and nursery schools 
offering about 130 specialities. 

Under the supervision of the Ministry of Education and Science, more than 220 
programmes are offered by the professional education institutions in different fields, 
such as: energy, woodworking, chemical industry, transport, services, marketing, 
management, tourism and agriculture. 

All subjects are compulsory and fall into three blocks: practical training, 
specialty subjects and general education subjects. A 10-point system is used for the 
assessment of knowledge and practical skills. In order to complete a professional 
education programme, students have to pass a qualification examination, a national 
examination, or a defense of the diploma project. For the defense of the diploma 
project and the qualifications examination, independent commissions are set up 
consisting of specialists and employers. Successful students receive a National 
Diploma reflecting the title of the profession and the level of education acquired. 

There has been a gradual transition towards centralized examinations at the 
secondary level. These were introduced in 1997, and in 2000/01 there were 
centralized examinations in foreign languages (English, German, Russian and 
French), mathematics, history, the official language, and physics and chemistry. In 
1998, the centralized examinations were taken by 14,654 secondary school students, 
and in 2000, by 34,110 students. 

Assessing learning achievement nationwide 

In 2000 an Education System Improvement Project (ESIP, completed in 2004) was 
established by the World Bank and the Government of Latvia, and within it a School 
Evaluation Sub-component was set up in order to develop a new system of school 
evaluation. Its main tasks were to develop a model of self-evaluation for schools, to 
disseminate methods of self-improvement on national level, to produce a handbook 
for schools and to review the process of external evaluation. At present, the evaluation 
of schools and programmes and certification of school heads occurs in accordance 
with the methodology developed. In August 2005, the State Agency for Quality 
Evaluation in General Education was established in order to ensure objective and 
comprehensive procedure for quality evaluation in general education by organizing 
accreditation of general education institutions and programmes as well as certification 
of school heads of public basic and secondary education institutions. The Agency is 
expected to use the methodology developed by the ESIP. (Eurybase, August 2007). 
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Higher education 
In 1995, there were sixteen higher education institutions. In the same year, 7,433 
students entered higher education establishments, including 5,171 who enrolled in 
universities. In 1994/95, the total number of students enrolled in higher education 
institutions was 33,805. In 2004/05, the higher education network (public and private) 
comprised: five universities; five higher education institutions (HEI) offering doctoral 
degree programmes; 23 HEI offering degree programmes below the doctoral level; 
and 16 colleges offering short-cycle programmes only. The total enrolment was 
73,986 students in state HEI and colleges, and 30,078 students in private HEI and 
colleges. (National report of Latvia within the framework of the Bologna process, 
2004-2005).

As mentioned bachelor’s degree programmes (first or undergraduate degree) 
last from three to four years depending on the institutions. Master’s degree 
programmes (second degree) normally take two years to complete after the bachelor’s 
programme. Doctoral degree programmes last three to four years after the master’s 
degree. Professional higher education generally consists of programmes lasting four 
years or more after completing general secondary education, or programmes lasting 
from six to eighteen months after completion of a bachelor’s programme. 

Higher educational institutions have the status of legal persons. State-founded 
higher education institutions are self-governing. The Ministry of Education and 
Science is responsible for the long-term planning, assessment, organization and 
general administration of higher education establishments. Generally, institutions of 
higher education are headed by a rector and pro-rectors for academic affairs and 
research. The main decision-making body is the Senate. The main decision-making 
bodies dealing with studies and research in a particular field are the Faculties (mainly 
for undergraduate level and training courses) and the Institutes (graduate level). 
Higher education institutions are accredited by the Council of Higher Education, 
while study programmes are accredited by the Accreditation Commission. 

The State determines the number of students in higher education institutions 
who study at the expense of the national government budget. Co-ordination between 
the demand in the labour market and the number of graduates is insufficient and needs 
to be strengthened. 

The higher education institutions provide testing and examination 
requirements, so that the degrees, titles, diplomas, professional qualifications and 
partial acquisition of the study programmes awarded will be mutually recognized by 
other Latvian higher education institutions and abroad. State-founded higher 
educational institutions issue a diploma adopted by the Cabinet of Ministers to 
persons who have completed study programmes accredited by the state. 
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Special education 
The aim of special education is to give pupils–according to the state of their health 
and aptitude–the opportunity to receive knowledge in general education subjects, with 
stress on their practical aspects; to acquire social habits and skills; and to prepare 
them for work and life in the community. 

Children with disabilities, psycho-neurological or serious diseases receive 
special education at special or sanatorium schools, development and rehabilitation 
centres, or special education classes in basic schools. Children with disabilities may 
receive education in basic schools if there is the opportunity to obtain a special 
education, based on their needs and the nature of their disabilities. An accreditation 
commission, set up by the National Education Inspectorate, accomplishes the 
accreditation of the special education institutions. Of sixty institutions, twenty-seven 
have been accredited. 

Education of deeply mentally retarded children was started in 1990, and they 
are today successfully integrated in special educational institutions. Children with 
slight developmental problems are being gradually integrated into general education 
schools. To make education more accessible, special classes are being opened in 
general education schools located nearby the children’s residences. In 2003/04, there 
were 63 special education institutions with 9,822 students enrolled (grades 1-12); a 
total of 1,785 students with physical and mental disabilities were enrolled in 
mainstream general education schools. 

Private education 
The Education Law revived the opportunity for private training and education 
institutions to function in Latvia. They can be founded by legal and physical persons, 
if they have corresponding facilities, methodological provisions, equipment and 
teaching staff. The license to open a private education institution is given by the 
Ministry of Education and Science, following the decision of the licensing committee. 
From 1991 to October 1995, fifty licenses were issued for opening general education 
private schools, although not all those who received a license had started functioning. 

Private education institutions follow their own statute which, using the sample 
statute as the basis, is worked out by the founder of the institution. The statute reflects 
the aims and objectives, type of studies, curriculum and programmes, length of 
studies, and the amount of teaching periods. Private education institutions are 
controlled by the National Inspectorate of Education. 

The number of private schools was 48 in 1999/2000, mainly at the primary 
and secondary levels. From 1991 to 2000, the number of pupils increased by 2.6%. 
The accredited private institutions may receive funds from the national government 
budget; the maximum is 80% of the amount allotted for financing an educational 
institution. Most of the private schools use the curriculum standards developed and 
approved by the Ministry of Education and Science. Consequently, students of the 
accredited private education institutions who have completed their studies (both basic 
and secondary) receive the same certificates as students of public schools. Certificates 
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issued by unaccredited private schools are not recognized by the State. In 2003/04 
there were 22 private pre-schools and 41 private general basic and secondary 
education schools. 

Means of instruction, equipment and infrastructure 
Textbooks and manual production started in Latvia with its independence. Before, 
translations from Russian were used and their use in all Latvian schools was 
compulsory. Today the production of original educational material is promoted in 
order to provide the respective educational institutions with textbooks and teaching 
aids. 

In 1995, the Ministry of Education and Science confirmed more than 130 
textbooks and teaching aids. Purchase of these publications is partially financed by the 
government budget. 

Textbooks are produced under the responsibility of publishing houses, at 
market prices, because book publishing has not been subsidized since 1995. For some 
subjects, both the textbooks of Latvian authors and translations of foreign textbooks 
may be used. The largest numbers of textbooks of foreign authors are published and 
used for studying the English language at different education levels. In the 
elementary, basic and secondary schools, at least three to four foreign teaching sets 
are used. 

A number of problems exist. Teachers who lack experience or who have 
worked for years according to one specific textbook are overwhelmed by the choice. 
Occasionally, there is not enough information on where, by whom, and what is 
published. Teachers have no chance to review all the published textbooks, in order to 
evaluate, compare and select. Not all the publications correspond fully to the national 
educational standards. During the academic year, several teaching publications have 
to be used for teaching different themes. In some subjects (e.g. world history and 
philosophy) textbooks are lacking. The supply of textbooks and teaching aids for the 
professional education system is still insufficient. 

Pupils in general education schools often lack up-to-date study literature that 
meet national standards and library stocks rapidly become out-of-date because new 
literature is not systematically purchased. Furthermore, a dearth of Latvian language 
study materials for minority schools has hampered the acquisition of the Latvian 
language and hence the students' transition into official language schools. 

Registering of school age children and provision of study places, as well as the 
establishing of educational institutions and their maintenance, is under the 
responsibility of the local municipal authorities. The regional, national town, town 
and rural community municipalities provide the pupils with meals, by making 
contracts with both private and municipal and national food enterprises. Children 
from low-income families and families with several children are provided meals free 
of charge. 
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Legislation also guarantees the use of the means of public traffic at reduced 
rates or free of charge. During the academic year, basic school (Grades I-IX) pupils 
living in the rural areas are allowed to ride free of charge on all town, regional and 
national buses and suburban and national trains, from their permanent residence to the 
nearest school and back home. Transportation costs are compensated from the local 
authority budget. For Grades X-XII students living in rural areas, fares are subsidized 
up to 50% from the local authority budget. Students living in towns receive a fare 
reduction of 50% covered by the town authority budget. 

Adult and non-formal education 
Non-formal education for children and youth is offered by national and local authority 
institutions, public organizations and through the support provided by education 
workers (social pedagogy). Most non-formal institutions are of a recreational nature, 
including sports, music and other interests. 

There are more than thirty children and youth public organizations. The 
Latvian Youth Council counts twenty-four participating organizations. Youth 
organizations cater to about 9,000 young people–which makes 2% of the population 
aged between 7 and 25 years. The organizations are concentrated in Riga, the capital; 
only eleven are situated in other towns. In 1995, according to the Law on Public 
Organizations and Associations, the Department of Youth Affairs of the Ministry of 
Education and Science provided financial support to children and youth public 
organization programmes (educational, social aid and leisure programmes). 

Several social problems have become urgent: some children do not attend 
school, young people are out of work, adolescent crime becomes more and more 
acute. To resolve these problems in a qualified and organized way, the following 
actions have been implemented: the Cabinet of Ministers draft regulations on 
registering school-age children have been prepared; the Children Rights Protection 
Centre has been set up; a national programme for children’s rights protection and 
prevention of adolescent crime has been started; extracurricular (non-formal 
education) activities are being carried out by the pupils  self-governments, class tutors 
and deputy headmasters responsible for extracurricular activities. 

Adult education is provided through courses of varied duration, schools, 
seminars, etc. The folk higher school (community college) system has been 
reactivated. 

An important role in this sphere is played by institutions of higher education, 
various institutes, as well as centres for continuing education and adult re-training. 
These institutions and centres offer the following programmes: postgraduate training, 
re-certification under the conditions of market economy, training in business and 
economy, new technologies, as well as foreign language instruction. Various courses 
for obtaining practical skills in areas such as folk arts and crafts and naturalism 
(gardening, floriculture, animal husbandry, etc.) have become particularly popular. 

Adult education in the area of culture is organized by cultural and educational 
institutions under local government jurisdiction. Many amateur clubs also offer 
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educational opportunities through choirs, dance and drama clubs, folklore ensembles, 
orchestras. 

The most significant activity implemented by the Adult Education Association 
of Latvia (LPIA) in collaboration with the Adult Education Division of the Ministry, 
is the establishment of adult education councils and centres throughout the country. 
Since October 1995, the LPIA offers adult education courses in: rhetoric, ethics, 
aesthetics, human rights, labour legislation, folklore, handicrafts, modern languages, 
etc. 

The Union for Knowledge of Latvia organizes adult education courses in the 
following main fields: language teaching; legal matters; culture; medicine; 
psychology of communication; ethics; etc. The most popular courses are the language 
courses. For teaching languages and for didactic assistance, four language centres 
have been established by the Union. Each year, approximately 5,000 to 6,000 adults 
attend language courses. In addition, the Union, in collaboration with the National 
Employment Service, actively organizes training and re-qualification courses for the 
unemployed in twenty different specialities. Most of the people who have obtained 
qualifications (about 6,000) are drivers, carpenters, cooks, stenographers, accountants, 
etc. About 2,000 people obtained qualifications for work with computers. 

Teaching staff T

The requirements for teaching at the different levels are as follows: 

-         pre-school education and primary education: a higher professional 
pedagogical education is required; 

-         secondary education: academic education corresponding to the subject taught 
and higher professional pedagogical education. 

These requirements are set by the 1991 Education Act; however, school managers 
may contract pedagogical staff who do not meet the requirements, but will obtain a 
higher professional education. Most teachers have an adequate higher or secondary 
pedagogical education. However, for different reasons (such as shortage of teachers 
with adequate training, unemployment in other professions, etc.) the school 
management has been forced to employ staff with incomplete pedagogical education 
or even with secondary general education. 

Today all general education teachers have to complete higher pedagogical 
education resulting in an academic degree or a professional diploma in pedagogy and 
obtain teacher’s qualification in the respective level of education. This requirement 
has become compulsory in September 2004. 

In pedagogical education, the subjects to be studied have become more varied. 
The following courses are relatively new: philosophy of upbringing; introduction to 
the philosophy of education; the philosophical, psychological and legal aspects of 
education; environment; etc. The content of the history of pedagogy has been revised. 
Among the new courses, are: branches of world pedagogical practice; historical 
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comparative analysis of the concept of pedagogy, etc. Several courses on alternative 
pedagogy (Montessori, Freinet, etc.) have also been included. 

The general pedagogy course has been broadened, to embrace comparative 
pedagogy, pedagogical communication, mutual influence, family, pre-school, primary 
school, ecology and health education. Programmes are closely connected with the 
actual pedagogical process. Courses such as applied pedagogy, educational 
technologies, didactic of individual subjects, have been introduced. More attention is 
being paid to the improvement of pedagogical skills, school management basics, 
growth of the civil conscience and responsibility, intercultural problems, and ecology. 

Bachelor’s and master’s degree programmes have been introduced in Latvian 
pedagogical higher educational institutions, providing insight into pedagogical 
research, and doctoral degree programmes in pedagogical science. 

According to the existing norms, the teacher’s workload should be twenty-one 
classroom periods per week. Actual workloads may differ and sometimes exceed forty 
periods per week. The average workload for a teacher in 1994/95 was 23.5 classroom 
periods per week. To the number of lessons (the so-called nominal hours) are added 
hours for checking the pupils  written work in mathematics and languages (one to four 
hours per week, depending on the number of pupils); class tutorials (three hours per 
week, if the number of pupils does not exceed twenty-five); and a certain number of 
hours for other educational activities. As a result, the number of nominal hours that 
must be paid (against the basic load of twenty-one hours) is larger than the average 
number of classroom periods. 

Until 1990, all in-service training of teachers was organized and provided by 
the Teacher Qualifications Institute. Teachers had to attend compulsory courses at 
least once every five years, and they were financed by the national budget. This 
monopoly has now been eliminated. Courses are offered by different organizations, 
the financing system is different (state financing, local authority resources, private 
resources) and courses are not compulsory. The following in-service training 
programmes are offered: 

-         study programmes: academic programmes (to obtain a bachelor’s or a 
master’s degree in pedagogy or the didactics of a subject); professional 
qualification programmes (occasionally the academic and professional 
qualification programmes can be combined and obtained simultaneously); 

-         in-service course programmes, which can be grouped according to main 
subject: management theory and practice; pedagogy; educational psychology; 
educational philosophy; methods of teaching a particular subject; vocational 
education; special education; etc. 

The academic and the professional qualification programmes are carried out by higher 
education institutions only in the form of extra-mural, or full-time training combined 
with extra-mural training. In-service course programmes are carried out by higher 
education institutions and other institutions such as: the Professional Education 
Centre, the Educator Training Support Centre; school boards; the Democracy 
Development Centre; the Latvian Adult Education Union, etc. 

Compiled by UNESCO-IBE (http://www.ibe.unesco.org/) 



World Data on Education. 6th edition, 2006/07 

As for the content of in-service training programmes, most attention is paid to 
methods of teaching particular subjects, educational philosophy and methodology. 
The participants learn new concepts of pedagogy, educational psychology, and 
different methods of work in school. A considerable place in teachers’ continuing 
education is taken by programmes where the accomplishment is shared with foreign 
educators and lecturers. These programmes are carried out both in Latvia and abroad 
(mainly Denmark, Sweden, Norway, Germany, and England). 

The reform of teacher salaries was initiated in 2000 and still continues. 
Salaries are being increased gradually according to a special schedule of the salary 
rise for pedagogues. Thus, a minimum salary for a qualified teacher has risen 50% in 
the time period from 2000 to 2004. In 2005, a programme for raising teacher salaries 
2006-2010 was approved by the Cabinet of Ministers. Its aim is to ensure a 
continuous increase of teacher salaries to approximate it with the mean rate of teacher 
salaries in European Union countries. It entails changing the wage rate attraction to 
the average wage in the public sector, instead of the minimum wage which has been a 
reference point up to now, applying a definite coefficient. Recently, an increasing 
teacher shortage has been observed, and various measures have been considered to 
resolve the problem. (Eurydice, January 2007). 

Educational research and information 
The objective of research is the solution of the acute problems of the Latvian society 
and of the education system. Research is carried out, basically, in three ways: 
(a) fundamental research financed by the Latvian Council of Science; (b) applied 
research financed by the Ministry of Education and Science; and (c) research carried 
out by higher education institutions (during master’s and doctoral degree 
programmes). 

There are two principal branches of research: one is in psychology 
(psychological abilities, their diagnosing and development); and the second is 
humanization of communication. The situation of pre-school age children in Latvia 
has been investigated at the Liepâja Pedagogical Higher School. Several books and 
articles have been published on this topic. 

The psychological developmental problems of pupils and students have been 
investigated by University of Latvia psychologists. A broad-scale research has been 
carried out within the framework of the project Pupils’ Self-estimation–Psychological 
Comfort and Discomfort. The principal fields of research in pedagogy are: pre-school, 
school and university pedagogy, as well as history of Latvia’s schools and 
pedagogical thinking. 

The Ministry of Education and Science has contracted a number of applied 
research studies. Research is undertaken at the institutes of the Latvian Academy of 
Science, mainly at the Institute of Philosophy and Sociology and the Institute of 
Economy; the Latvian Academy of Culture; the University of Latvia (especially the 
faculty of pedagogy, the faculty of history and philosophy, and the department of 
pedagogy and psychology); the Agriculture University of Latvia; the Riga Technical 
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University; the Daugavpils Pedagogical University; the Liepâja Pedagogical Higher 
School; the Latvian Academy of Sport Education; as well as at other institutions. 
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