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Montenegro 
 Updated version, August 2007. 

Principles and general objectives of education 
Education in the Republic of Montenegro aims to: 

•        provide the possibility for complete individual development regardless of the 
sex, age, social and cultural background, national and religious affiliations and 
of physical and psychological structure; 

•        meet needs, interests, wishes and ambitions of individuals for lifelong 
learning; 

•        enable the selection  of educational curriculum at all levels of education; 

•        develop the awareness, the need and the capabilities for the maintenance and 
the improvement of human rights, legal state, of natural and social 
environment, and of multiethnic diversity; 

•        develop the awareness on state affiliation to the Republic of Montenegro, its 
culture, tradition and history; 

•        enable individuals’ involvement and participation in all levels of work and 
activities in line with their capacities; 

•        develop the awareness on national affiliation, culture, history and tradition; 

•        facilitate the involvement  into the process of European integration. 

Education is an activity of public interest and all citizens of Republic shall be equal in 
the exercising of the right of education, regardless of their national affiliation, race, 
gender, language, religion, social background and other personal characteristics. 

Current educational priorities and concerns 
The Republic of Montenegro, which was part of the Federation of Yugoslavia jointly 
with Serbia, proclaimed its independence from the federal union in June 2006, 
following the official confirmation of the results of a referendum organized in May. 

The recent education reform in Montenegro officially started in 2000. As a 
result of comprehensive public discussion exercise, the different proposals were 
included in the document titled Book of Changes, adopted by the Government and 
published in 2001. The Book of Changes has served as an important reference, 
summarizing the main ideas and visions about the new education system, and it has 
been useful for the purpose of further development of specific components, in 
particular for revising and changing educational legislation. The main underlying 
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principles of the reform process are: decentralization and flexibility of the system; 
equal opportunities and freedom of choice according to individual abilities; 
introduction of European standards and of a quality assurance system; development of 
human resources; lifelong education; interculturalism; and gradual introduction of 
changes. (MES, 2001 and 2004).

After the adoption of the long-term vision, new laws have been issued (general 
education, pre-school education, elementary and secondary education, vocational 
education, and adult education), and new advisory bodies (such as the councils for 
general, vocational, and adult education) as well as specialized entities (Bureau for 
Educational Services, Examinations Centre) have been established  

The further development and enhancement of the education system have two 
primary directions: development in the field of information systems and its 
introduction into the educational process; and a more intensive teaching of foreign 
languages. (MES, 2004). The most relevant future challenges are: increasing the 
quality of education, and develop new occupational standards related to the 
knowledge and skills needed in the labour market. (Republic of Montenegro, 2005).

Laws and other basic regulations concerning education 
The legislative framework of education includes the following main laws: the Law on 
Pre-school Education (No. 56/92); the Law on Primary Education (No. 34/91); the 
Law on High School (No. 28/91); the Law on Special Needs Education; the Law 
on Educational Inspection. All these laws have been amended in the course of the 
last fifteen years, in particular in 2002, when most of the existing legislation was 
changed and the new Law on General Education was issued. 

The new Law on Higher Education, adopted on 22 October 2003, organizes 
the higher education system in three cycles in line with the Bologna process. 
Accordingly, the University of Montenegro changed its statutes in March 2004. 

According to the Constitution, primary education is compulsory and free of 
charge in public institutions.

Administration and management of the education system 
The Ministry of Education and Science (MES) is responsible for: the 
implementation of laws and other regulations; decisions on legal matters, management 
and professional supervision; adoption of statutes, curricula and other documents; 
planning and programming; the development of education as well as its financing. In 
the area of curriculum development, the Ministry is assisted by advisory councils: the 
Council for General Education (pre-school, primary, secondary general education, 
and academic subjects in vocational education), the Council for Vocational 
Education, and the Council for the Adult Education. 

            According to legislation, the Bureau for Educational Services shall: assess 
the quality of educational services in cooperation with institutions; work on the 
improvement of the educational activities; monitor the development of the education 
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system; define educational and pedagogical standards for textbooks and handbooks; 
assist in the process of curriculum development; conduct research and provide 
advisory services; organize in-service teacher training activities, as well as the 
training of principals; conduct external evaluations of students’ learning achievement; 
and monitor innovations and experiments. 

            The Examinations Centre has the following functions: prepare, organize and 
administer the exams; provide training and advisory services, particularly in the field 
of external assessment of learning achievement; provide technical and administrative 
support to the state exam commissions; conduct research in its area of competence; 
ensure the participation of the country in international assessment exercises and 
certification systems. 

Local self-government bodies in the municipalities should have the obligation 
of implementing current legislation, financing the maintenance of school buildings, 
provide social care for students (transport, school meals, health care, etc.), and co-
finance investments and material expenses. The local self-government bodies should 
also have the obligation of implementing official curricula as well as standards 
prescribed by the law. 

According to the laws on primary education and high school education, the 
management of educational establishments is ensured by school boards. The School 
Board (or the managing board in the case of pre-schools institutions, adult education 
schools, and boarding facilities) is usually composed of: two representatives of the 
Ministry, one representative of the municipality, four representatives of employees, 
two representatives of parents, two representatives of students or apprentices, and two 
representatives of social partners. A school board typically: establishes the yearly 
curriculum and examines reports on its implementation, approves the school statute 
and other documents related to organizational issues, determines the suggested 
number of pupils to be enrolled in the first grade, elects teachers and professional 
associates, examines the programme and outcomes of school activities. The director 
of a primary school organizes and coordinates the school work, supervises the 
educational activities of teachers and professional associates, convenes and chairs the 
meetings of teachers’ councils, directs the work of professional bodies (teachers’ 
council, classroom teachers’ panel, and other bodies foreseen in the school statutes), 
and cooperates with all social partners. Teachers enjoy freedom in the organization of 
teaching activities, selection methods and of the most appropriate ways of working 
with pupils, as well as in the selection of tasks they give to their students, all within 
the framework of the official curriculum. 

The university has managing and professional bodies. The president (rector) of 
the university manages the university, while the apex managing body of the university 
is the Senate, consisting of the representatives of associated members and founders. 
The main functions of the Senate include: passing of the university statute, adopting 
the curricula and financial plan, studying the activities reports, approve the statutes of 
faculties, proposing the students’ enrolment plan to the government, and making 
decisions on founding the university premises. The professional bodies are scientific-
teaching councils which are divided by scientific fields and include representatives of 
relevant higher educational establishments. 
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The Council for Higher Education, established in 2004, has accreditation 
functions and conducts external evaluations. The leading government agency for all 
national scientific and research activities is the Council for Scientific Activities, 
established in fall 2006. 

Structure and organization of the education system 
Montenegro: structure of the education system
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Pre-school education 

Nurseries provide childcare services for children up to 3 years of age. Pre-school 
education (kindergartens) is not compulsory and caters to children aged 3-6. 

Primary education 

Primary education lasts eight years and caters to pupils aged 7-15; it comprises two 
four-year cycles: Grades I-IV (classroom teachers) and Grades V-VIII (subject 
teachers). Primary education is compulsory. At the end of primary education, 
successful pupils are awarded the certificate of completed primary school. In 2004/05 
the new nine-year elementary school programme consisting of three three-year cycles 
started to be implemented in 20 schools. Children should enrol in the first grade of 
primary school at the age of 6. The implementation of the new programme is expected 
to be completed by 2011/12. 

Secondary education 

Secondary education is offered in gymnasia (grammar schools), vocational education 
schools, and art schools. Gymnasia and art schools (music, art, and ballet) offer 
programmes lasting four years. Vocational education schools offer students two- 
(lower level), three- and four-year (middle level) programmes and prepare them for 
work and further education. At the end of secondary education students sit the matura 
examination (academic or technical). According to the education reform, in the future 
technical high schools should offer two-year programmes at the postsecondary level 
to graduates from middle-level vocational education. 

Higher education is provided at the public university, which comprises 17 
faculties/academies and four higher institutes, a private university, and three private 
separate faculties. In accordance with the new Law on Higher Education of 2003, 
bachelor’s degree programmes (academic and applied) at the undergraduate level last 
three years (six years in the case of medicine). At the postgraduate level, one-year 
specialist degree and two-year master’s degree programmes are offered. Doctoral 
studies take at least three years to complete. 

The school year at the primary level consists of 184 working days. At the 
secondary level, the school year comprises 175 working days. 

The financing of education T

According to legislation, educational services are financed from: public revenues (the 
State budget and the budget of municipalities); funds of founders of educational 
establishments; tuition fees in private institutions; fees paid by parents; revenues from 
property; revenues from the sale of services and products; donations, sponsorships, 
legacies, and other sources. Political parties cannot finance public education 
institutions. 
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            Founders of private institutions applying official curricula shall be entitled to 
receive public funds to cover salaries and materials costs in the amount at an average 
rate of 70 to 80% of costs per pupil or student. 

            According to national estimates, in 2003 educational expenditures represented 
22.8% of the State budget and were projected at 7.2% of GDP. (MES, 2004).

The educational process T

In February 2002, the Government appointed the National Council for Curricula 
giving it a mandate of four years. The task of this Council consists in establishing 
commissions responsible for the development of the new curricula for preschool, 
primary, secondary, vocational and adult education. The Council is to prepare and 
adopt general contents and methodology frameworks for their work, to plan and 
systematize seminars presenting the innovations in knowledge for the implementers of 
education, and to define the proposals for new curricula. 

            The new curricula must be approved by the Ministry of Education and 
Science, taking into account the proposals of three advisory councils, i.e. the Council 
for General Education (pre-school, primary, secondary general education, and 
academic subjects in vocational education), the Council for Vocational Education, and 
the Council for the Adult Education. 

            The guidelines for curriculum revision prepared by the Council stress the fact 
that the education process should develop the students’ intellectual and psycho-
physical abilities and skills of particular relevance for their work and everyday life. 
These skills can be categorized in eight broad areas: communication, numeracy, 
information, research  and problem solving, personal abilities, cooperation, learning 
and working, psycho-physical skills and abilities. All are important for the full 
development of the students’ potential and their full participation in social life. They 
cannot be developed separately, and the curriculum design and implementation should 
enable students to understand that they are useful and relevant for everyday life. Some 
of the skills should be developed through joint activities and others through 
independent work. 

            The new curricula have been modernized and non-relevant factual knowledge 
has been reduced. The curricula set teaching-learning objectives, i.e. skills and 
competencies which pupils should acquire, and are based on a learner-centred 
approach. The new curricula can also be considered as “open”, in the sense that 75-
78% of the available number of yearly lessons for a certain subject is covered by the 
curriculum, while the rest (equivalent to four working weeks) is to be defined by the 
school on the basis of interests and needs of pupils, teachers, parents and the local 
community. 
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Pre-primary education 

According to current legislation, the general aims of pre-school education are: 

•        the creation of better conditions for the life, development and learning of 
children; 

•        the development of the ability to understand and accept him/herself and the 
others; 

•        the development of the ability for agreement, along with respecting 
differences, and participation in group; 

•        the development of capacity for the identification of emotions and their 
expression; 

•        the promotion of curiosity, spirit of exploration, imagination and intuition, as 
well as the development of cognitive skills; 

•        the development of language skills for innovative and creative uses of the 
language in reading and writing, and for preparing children to school; 

•        the fostering of the appreciation of artistic expressions; 

•        the enhancement of the children’s experience through the various types of 
everyday life activities; 

•        the development of independence, motor skills and healthy habits; 

•        the development of positive attitudes towards the nature and environmental 
protection. 

Until 2003 the training of pre-school teachers taking place at the university lasted two 
years. With the implementation of the Bologna process, the duration of the course is 
now three years. 

            According to national data, in 2002/03 some 13,000 children were in pre-
schools, representing 20% of the corresponding age group. In 2005 there were 339 
pre-school teachers in the country (manila women). 

Primary education 

In order to prepare the pupils for adult life and further education on the basis of 
scientific, technical, and cultural achievements, the general aims of primary education 
are to enable pupils to acquire the basic elements of general education and to develop 
their personalities, critical thinking, creativity, curiosity and interest for learning, as 
well as to promote: love for work and homeland along with appreciation for other 
cultures; democratic attitudes, tolerance and cooperation; respect for human rights and 
fundamental freedoms. 
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Primary school curricula are approved by the Ministry of Education. The 
curriculum includes compulsory and optional subjects, their schedule in the different 
grades, the weekly and annual number of lessons, and the contents of each subject, 
including aims and objectives as well as orientations on how to attain them. School 
boards, in consultation with the municipalities, make decisions on which optional 
subjects and foreign languages (both compulsory and optional) will be taught in 
schools. 

The weekly lesson timetable of the eight-year primary education programme is 
shown in the table below. 

 

In 1999/2000, English was the most preferred language (55% of the students), 
followed by Russian (25%), French and Italian (slightly more than 8%), and German 
(3%). 

At the primary and secondary levels, the monitoring of students’ performance 
and assessment process is carried out every day. The assessment is carried our at least 
two times during one term and at the end of the school year when the general 
pedagogical opinion and final grades are given. If the subject syllabus includes several 
fields, or theory and practice, the performance and progress of students are monitored 
in each field separately and, at the end of the term and school year a unique, final 
mark is given. The student’s general achievement is calculated on the ground of the 
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arithmetical mean of non-failing marks in compulsory subjects. The marks given for 
student’s behaviour and optional subjects are not part of the student’s general 
achievement. Students who achieve exceptionally good results can progress in their 
education faster than others. 

Besides assessment during regular instruction, students are also assessed at 
examinations. Examination content depends on the type of examination and the 
syllabus concerned. The examinations can be: the remedial exam in the subject in 
which the student failed to achieve a sufficient grade during instruction; the class 
exam in subjects in which the student has not received any grade during instruction; 
and the final exam at the end of schooling. Each of these examinations is taken in the 
presence of the commission appointed by the school principal; this commission 
includes at least two members who are experts in the subject in which the examination 
is taken. 

According to national estimates, in 2002 the net enrolment ratio in primary 
education was 96.9%. (Republic of Montenegro, 2005). 

            According to the most recent amendment to the Law on Primary Education, 
the primary education programme shall last nine years, divided into three tree-year 
cycles (grades 1-3, classroom teaching; grades 4-6, classroom and subject teaching; 
grades 7-9, subject teaching). There should be a maximum of 20 lessons per week in 
the first cycle, 26 in the second, and 30 in the third cycle. As a rule, pupils in grades 
1-5 should not repeat the grade. Pupils in grades 7-9 that have one to three insufficient 
marks at the end of the school year shall sit a remedial examination. An external 
assessment in the mother tongue, mathematics and in one of the subjects chosen by 
the pupils shall be carried out at the end of the third cycle. The implementation of the 
nine-year primary education programme started to be implemented in twenty schools 
in 2004/05, and is expected to be in operation in all schools by 2011/12. Accordingly, 
the starting age of compulsory education has been lowered to 6 years. 

            The weekly lesson timetable of the new nine-year programme (as defined in 
2004/05) is shown in the table below: 
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Secondary education 

Students in secondary education are expected to: acquire the necessary knowledge, 
skills, capabilities and habits based on the scientific, technical, and cultural 
achievements, for continuing their education or enter the world of work; and develop 
critical thinking, communication skills, a responsible approach to work and life, a 
positive attitude towards living in a pluralistic and democratic society, democratic 
attitudes, tolerance, cooperation, and respect for human rights. 

Secondary education is offered in grammar schools (gymnasia), vocational 
schools and art schools. As mentioned, gymnasia and art schools (music, art, and 
ballet) offer programmes lasting four years. Vocational education schools offer 
students two-, three- and four-year programmes and prepare them for work and 
further education. At the end of secondary education students sit the matura 
examination. In the past, there are two types of grammar schools: general and stream-
based. The two streams were: humanities-languages and science-mathematics. There 
are also specialized grammar schools for students having talent in specific fields; 
these are the Mathematical Grammar School and the Philological Grammar School. 

            According to the education reform, middle-level vocational schools (three- or 
four-year programmes) and lower-level vocational schools (two-year programme) 
prepare students for vocational occupations at different levels of complexity. At the 
end of four-year programmes, students sit a professional exam (a practical exam in the 
case of three-year programmes). Students completing two-year programmes and 
passing additional and qualifying exams, may enrol at the appropriate level in a 
vocational school offering three-year programmes. (MES, 2001).

Assessing learning achievement nationwide 

In 2000/01, a UNICEF-sponsored research conducted in five schools with a sample 
421 students in grade 8 evaluated learning achievements in five school subjects: 
Serbian language, mathematics, physics, chemistry, and biology). Overall, the basic 
and general literacy level of the students in all areas was found under the expected 
level. In the case of physics, two thirds of the students achieved positive results. In the 
mathematics and Serbian language only half of the students achieved positive results, 
in chemistry only one third, and in biology the results were significantly lower. 

Higher education 
Higher education is provided at the public university, which comprises 17 
faculties/academies and four higher institutes. There are also a private university, 
established in September 2006, comprising four faculties, and three private separate 
faculties. In 2006/07, there were 16,236 students enrolled in the University of 
Montenegro; the total enrolment in the private university was about 1,000 students, 
while the private faculties enrolled some 800 students. 

In accordance with the new Law on Higher Education of 2003, which has been 
approved taking into account the Bologna process, bachelor’s degree programmes 
(academic and applied) at the undergraduate level last three years (six years in the 
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case of medicine). At the postgraduate level, one-year specialist degree and two-year 
master’s degree programmes are offered. Doctoral studies take at least three years to 
complete. The former degree system was mainly based on a 4+2 pattern. Some 
faculties are still using a 4+1 scheme. 

Established in 2004, the Council for Higher Education has accreditation 
functions and conducts external evaluations. The leading government agency for all 
national scientific and research activities is the Council for Scientific Activities, 
created in fall 2006. All higher education institutions (newly founded or already in 
operation) need to possess an operating license issued by the Ministry of Education 
and Science after having obtained a certificate of initial accreditation granted by the 
Council for Higher Education on the basis of the recommendations of the evaluation 
commission. 

 Higher education institutions must also self-evaluate and assess the quality of 
their programmes and work conditions. The criteria and standards for initial 
accreditation of study programmes of higher education institutions were approved on 
27 August 2004. The Law of 2003 envisages the participation of students in a 
university’s management board, senate and faculty bodies; at least 15 % of each 
decision-making body should consist of student representatives. (Eurydice, 2007).

In 2004/05, the University had a total enrolment of about 12,200 students 
(including some 500 students from Serbia and Bosnia-Herzegovina). There were 914 
teachers and 520 administrative staff. (National report of Montenegro within the 
framework of the Bologna process, 2004-2005). 

Special education 
In 2002 there were five establishments offering special needs education to 543 
students; there were also seven classes in mainstream elementary schools with 102 
pupils with special needs enrolled. Special education institutions offer programmes 
adapted to the characteristics of students and their disabilities. 

The new Law on Special Needs Education was approved in 2005. Currently 
there are no pre-service training programmes for special education teachers in 
Montenegro There have been several in-service training programmes in the area of 
special needs and inclusive education funded by international donors. (Vujačić, 2006).

Private education 
It is possible for legal entities and individual to operate private educational 
establishments. The modalities for managing private institutions are regulated by the 
different educational laws. The first private university was established in September 
2006 and comprises four faculties. 
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Means of instruction, equipment and infrastructure 
The Center for Textbooks and Teaching Aids, established in 1995 and located in 
Podgorica, is the only official publisher of textbooks in Montenegro. The Center has 
about 30 staff members. The Center produces books in Serbian and Albanian 
languages. The production of the Center represents about 40% of the total number of 
titles officially approved for primary schools; other titles have been traditionally 
supplied by Center for Textbooks in Belgrade (Serbia). The Center’s production for 
secondary schools represents around 10% of the existing titles. The textbooks for 
English and French to be used in primary and secondary schools are supplied from 
foreign publishing houses in England and France. The number of textbooks in Serbian 
printed by the Center is small, some 7,000–9,000 copies per title for primary schools 
and 4,000–6000 copies for secondary schools. In the case of vocational subjects the 
number of copies per title is rather limited, ranging from 20 to 35 copies per 
vocational subject. As regards textbooks in Albanian, the Center prints about 300 
copies for primary schools and 2,000 copies for secondary schools. Retail prices of 
textbooks are below their real value, and the difference is covered by subsidies from 
the state budget. The distribution of textbooks is carried out through the Center’s 
bookshops and the network of private bookshops all over the country. 

            The school network needs to be rationalized and new buildings are to be 
constructed. In 2002/03 there were 612 school facilities in the country, with a total of 
119,360 students, 8,590 teachers, and 3,615 non-teaching staff. Some 13,000 children 
were in pre-schools (representing 20% of the corresponding age group) and 73,400 
children were in elementary schools. In northern areas there was more space than 
needed (for example in the municipalities of Andrijevica, Pluzine, Savnik, Zabljak 
and Mojkovac), while the school premises in the capital, Podgorica, were not 
sufficient and therefore many elementary schools operated in three shifts. In the same 
way, the operating conditions of some secondary schools in the capital were 
considered as inappropriate. 

Most school premises date back World War II, are in bad conditions and do 
not meet the contemporary pedagogical demands and standards. In the central and 
southern areas some 60-70% of facilities are considered to meet the standards of good 
equipment, although there are schools which lack teaching resources or possess 
outdated materials. In 1999/2000 all elementary schools had school libraries. In the 
schools there were 167 students’ libraries with some 999,000 books and 161 teachers’ 
libraries with about 274,000 books. (MES, 2003).

Adult and non-formal education 
Adult education can be organized in schools, specialized adult education institutions 
(workers’ or adult education centers, training centers), as well as by other legal and 
natural entities that meet the requirements prescribed by the law. Adult education is 
mainly targeted to persons older than 15 years who need further training or have not 
completed primary/secondary education. 

            According to legislation, educational curricula of primary, general secondary 
and vocational education, as well as their scope, organization and duration shall be 
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adjusted to the needs of adults. The Council for the Adult Education should define the 
contents of curricula in consultation with local self-government bodies, ministries 
concerned, the Employment Bureau of Montenegro, and the Republic Association of 
Employers. An employer can organize the different forms of on-the-job training and 
advanced training, in line with catalogues or standards. 

            The Government adopted the Adult Education Strategy 2005-2015 in March 
2006, and the Adult Education Plan 2006-2010 in 2006. In accordance with the Law 
on Adult Education, the plan should: establish the priority educational areas for adult 
education; define the type of infrastructures necessary for delivering adult education 
services; and define the approximate amount of funds that are needed for its 
implementation as well as the ministries responsible for its execution. 

The literacy rate for the age group 15-24 years was estimated at 95% in the 
year 2000. (Republic of Montenegro, 2005).

Teaching staff T

Before the implementation of the two-cycle scheme of the Bologna process, pre-
school teachers followed a two-year programme at the tertiary level; primary school 
classroom teachers (grades 1-4) usually followed a four-year programme at a teacher 
training college; and primary school subject teachers (grades 5-8) and secondary 
school teachers must have completed a four-year diploma course at a relevant faculty. 
High school degree holders can be employed as instructors and craft teachers in 
vocational secondary schools. 

After 2003, the university issued guidelines for new curricula and the 
organization of studies in line with the Bologna recommendations and rules. The 
duration of studies now follows a 3+1 pattern, while the faculty of natural sciences 
and mathematics as well as the academies offer four-year programmes. The newly 
established undergraduate courses, leading to the award of a BA, generally last three 
years. Most of the courses follow a 3+1+1 pattern, representing an adaptation of the 
former four-year courses. 

In the new nine-year elementary school, which is gradually implemented since 
2004/05, classroom teachers will work with Grades I-V pupils except for foreign 
languages (subject teachers). Grade IV-VIII primary school teachers and secondary 
school teachers must have a university degree. (Vujačić, 2006).

The majority of faculties have prepared or are in process of preparing new 
curricula. Generally speaking, the pre-service teacher education curriculum consists of 
academic, pedagogic subjects and didactics. Academic subjects count for 90% of 
overall courses in most faculties. Usually subject teachers have two semesters of 
pedagogy and two semesters of didactics. The course on didactics also comprises a 
few hours of practical training at local schools. 

Prospective teachers must spend one year of teaching practice under the direct 
supervision of a mentor who has at least the same degree of school qualifications as 
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the teacher-trainee. After the one-year practice, all teacher candidates must pass the 
professional examination in order to become certified teachers. 

According to national authorities, in 2005 there were 339 pre-school teachers 
(women only), 1,153 grades 1-4 primary school teachers, 2,114 grades 5-8 primary 
school teachers, and 1,226 secondary school teachers. The majority of teachers in pre-
schools and schools have been trained using outdated methods focusing on teacher-
centred approaches and fact-oriented knowledge. The practical training of teachers at 
all levels of education follows the ‘model of imitation’ of experienced teachers. They 
have not received training on evaluation and self-evaluation strategies. Teachers who 
graduated from non-teacher training faculties do not have any kind of pedagogical 
training before they start teaching. (Vujačić, 2006).

The main aim of in-service teacher training is the professional development of 
teachers. In-service teacher training has several different forms that may be defined as 
individual, formal or informal. The individual form of professional development 
represents all activities that a teacher undertakes according to his/her interests and can 
involve further reading, use of the media and the Internet, and attending specialized 
courses. Formal professional development can be achieved through further education. 
Informal professional development can be achieved through the programmes of 
professional development. Formal professional development programmes are 
prepared and offered by the Bureau for Education Services and the Centre for 
Vocational Education. 

The Pedagogical Centre of Montenegro, a nongovernmental and non-profit 
organization established in November 2000, has been training teachers in the Step-by-
Step methodology in partnership with relevant public authorities and other local 
NGOs. (Vujačić, 2006).

According to legislation, the working week of educational staff consists of 40 
hours. Educational personnel in nurseries should have 30 weekly hours of direct work 
with children (25 hours in pre-schools). 

Educational research and information 
Research in the field of education is carried out by scientific, professional and 
educational institutions, individual teachers, scientists, and researchers.  

The Educational Inspection conducted an important research in 1995/96 on the 
level of knowledge and assessment of students in primary and secondary schools. This 
research included 6,591 primary and secondary school pupils. The results obtained 
have revealed certain issues as characteristic of the student assessment process, for 
example the lack of correlation between the marks on tests and at the end of the term. 
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World Data on Education. 6th edition, 2006/07 
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Web resources 
Ministry of Education and Science: http://www.gom.cg.yu/eng/minprosv/ [In Serbian 
and English. Last checked: October 2007.]

For updated links, consult the Web page of the International Bureau of Education of 
UNESCO: http://www.ibe.unesco.org/links.htm
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