
World Data on Education. 6th edition, 2006/07 

Poland 
 Updated version, July 2007. 
 For more detailed and updated information consult: http://www.eurydice.org

Principles and general objectives of education 
The Act on the Education System of 1991 defines education as a “common welfare of 
the whole society.” The objective is to provide pupils with conditions necessary for 
their development and to prepare them for the performance of family responsibilities 
and civil duties based on the principles of solidarity, democracy, tolerance, justice and 
freedom. 

The basic principles of the education system are included in the first chapter of 
the Act. In particular, this system should provide for: realization of the right of each 
citizen of the Republic of Poland to learn and the right of children and youths to be 
educated and to receive care; support to the family’s educational role; various entities 
to establish and operate schools and educational institutions; adaptation of content, 
methods and organization of education to pupils  psycho-physical abilities, and the 
possibility to avail oneself of psychological care and of special forms of didactic 
work; disabled and socially maladjusted children and youths to learn at all types of 
schools; general access to secondary schools; narrowing the gaps in terms of 
education, upbringing and care between particular regions of the country, and 
especially between urban and rural centres; adults to complete general education; 
adjustment of the direction and content of education to labour market requirements. 

Current educational priorities and concerns 
The political, economic and social changes have been exerting an essential impact on 
education. The transition towards a market economy was initiated in Poland in 1990, 
and the political and social changes of the system require a reconstruction of the 
education system and its adaptation to new social aspirations, needs and patterns. 
Education has always been highly valued in Polish society, and changes underway 
reinforce education-driven endeavours, focused on those disciplines in which students 
and graduates are sought in the labour market. Education is an essential means to 
prepare society for the new system’s conditions and for full participation in the new 
European political, social and economic context. 

After a difficult period during 1990-1993, the year 1995 was the second 
subsequent year of improvement in the labour market situation. The demand for 
manpower increased, thereby reducing unemployment. The education system, being 
continually under reform, has thus been adapting to existing needs. Efforts to reform 
the education system were initiated by the Ministry of National Education in 1989. 
However, during the first years only a number of partial changes were introduced. The 
comprehensive reform of the education system––including vocational and continuing 
education––began in 1997. The first stage of the reform of the school education 
system started on 1 September 1999, with the introduction of the new six-year 
primary education programme and the establishment of a new type of lower 
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secondary school (gymnasium). New core curricula have been introduced in all types 
of schools, with the possibility of choosing between options proposed and approved 
by the Ministry, or to organize teaching on the basis of curricula developed 
independently by schools. The new structure of the education system has been fully 
implemented as of 2004/05. 

The most important factors underlying the necessity of the education system 
reform have been: the need to adjust school education legislation to the provisions of 
the new Constitution (1997) and the reform of state administration (1998); the lack of 
equal opportunities of access to education at all levels and the low percentage of 
pupils completing secondary and higher education; the necessity to adapt vocational 
education to the changing needs of the market economy; the crisis in the educational 
role of the school resulting from the predominance of a transmission of information 
over the development of skills and personality; and the need to establish closer links 
between schools at all levels, the family and the local community. 

In view of the above, the comprehensive reform have included the following 
main components: the transformation of the structure of the education system from 
pre-school education to doctoral programmes, and the establishment of a new school 
system in the perspective of lifelong learning; changes in the methods of educational 
administration and supervision in line with the new state administrative system; a 
curriculum reform, with the introduction of core curricula and changes in the 
organization and methods of teaching; the establishment of a system and procedures 
for external assessment and examinations; the definition of the economic status of 
schools and the identification of sources and methods of financing; and he definition 
of qualification requirements for teachers in connection with promotion paths and a 
system ensuring adequate remuneration. (Ministry of National Education, 2000).

In 2003 the Strategy for the Development of Continuing Education Until the 
Year 2010 has been approved. The main goal of the strategy is to outline the 
directions of development of continuing education in the context of the concept of 
lifelong learning and the formation of a knowledge based society. Priority areas 
include: increasing access to continuing education; raising the quality of continuing 
education; cooperation and partnership; increasing investment in human resources; 
development of advisory services and creation of an information base. 

Laws and other basic regulations concerning education 
The educational policy in the country is regulated by the Education System Act of 7 
September 1991 and subsequent amendments, as well as the relevant executive 
regulations. 

The 1995 amendment aimed at strengthening the decentralization of the 
education system with simultaneous control and implementation of quality education 
in the framework of the pedagogical supervision ensured by governmental bodies. It 
also introduced the notion of core curriculum, which comprises sets of educational 
content on a given level of education and enables the identification of criteria for 
school-based assessment and examination requirements. The new Act on the 
Implementation of the Education System Reform of 8 January 1999 (and 
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subsequent amendments) provides for the introduction of the new structure of the 
school system. 

The status of the teaching profession was defined in a special law of 26 
January 1982, referred to as the Teachers' Charter. The law amending the Teachers’ 
Charter was adopted by the Parliament on 18 February 2000. 

Former legislation concerning higher education institutions included: the Law 
on Higher Education Schools of 12 September 1990; the Law on a Scientific Titles 
and Scientific Degrees of 1990; and the Law on Higher Vocational Education Schools 
of 26 June 1997. The new Law on Higher Education of 27 July 2005 applies to 
public and private higher education institutions (non-university institutions and 
universities) and provides a basis for the implementation of the three-cycle structure 
of degree programmes in line with the Bologna process. 

     Until recent years, compulsory schooling covered the eight-year primary education 
programme. According to the new structure of the education system introduced 1999, 
primary education (six-year programme) and lower secondary (three-year 
gymnasium) are compulsory. The new Constitution of the Republic of Poland, 
adopted on 2 April 1997, extended compulsory education until the age of 18 years. 
(Ministry of Education, 2000).

Administration and management of the education system 
The reform of state administration of January 1999 and the reform of the national 
education system of September 1999 have brought crucial changes in the management 
and supervision of the school education system. Local self-governing authorities at 
the level of municipalities/communes (gminas) or districts (powiats) are responsible 
for the establishment, administration and management of certain types of public 
(state) educational establishments. The powers of the bodies responsible for 
administration and management are separated from the powers of the bodies 
responsible for pedagogical supervision. 

Municipalities are responsible for the establishment, administration and 
management of pre-school establishments, special pre-school establishments, primary 
schools and gymnasia; there were 2,478 municipalities in 2004. Districts (379 in 
2004) are responsible for the establishment, administration and management of: 
special primary schools and gymnasia; post-gymnasium schools; schools of arts; 
establishments organizing extra-school and continuing education activities; and 
psychological and pedagogical guidance and specialist service centres. Voivodship 
(region) self-governments are responsible for the establishment, administration and 
management of initial teacher training centres, in-service teacher training centres, 
educational libraries as well as schools and other educational establishments of 
regional importance. The country comprised 16 regions in 2004. 

In performing their tasks related to the establishment of the school network, 
local government units are assisted by the kurator––the education superintendent––
and school education councils. In accordance with the relevant legislation and the 
scope of powers defined for the head of the voivodship school education authorities, 
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the kurator acts as an expert or advisor on matters related to the school network 
established by local government units. The performance of the established network is 
regularly monitored and assessed in order to increase efficiency and ensure a more 
effective use of resources. 

Pedagogical supervision mainly aims at: (a) assessing the quality of the 
performance of educational establishments, taking into account the opinion of pupils, 
parents and teachers; (b) providing assistance to teachers and headteachers; and (c) 
monitoring compliance with current school legislation. Pedagogical supervision is 
exercised by: 

-         the Ministry of National Education––for educational establishments under 
the ministerial jurisdiction; 

-         the Kurator––for educational establishments and in-service teacher training 
centres located within a given voivodship; 

-         the school headteacher, or the director of an educational establishment, and 
other teachers holding managerial positions––for school teachers, including 
vocational training instructors in vocational schools. 

The Ministry of National Education coordinates and implements the State 
educational policy, supervises the activities of provincial authorities, and cooperates 
with other organizational bodies and units on matters concerning the functioning of 
the education system. Since May 2006, the Ministry of Science and Higher 
Education supervises the higher education system. Some 35 higher education 
institutions are under the responsibility of different ministries, i.e. Health, Culture and 
National Heritage, National Defence, Home Affairs, and Maritime Economy. 

At the beginning of 1999, the Central Examination Board (CEB) and eight 
Regional Examination Boards (REBs) were established with the task of developing 
standards for examination requirements (in the case of the CEB) and to administer 
external examinations and tests (in the case of REBs) at the primary and secondary 
levels. 

The organization and functioning of higher education institutions are based on 
the principles of self-governance and autonomy, these being reflected in the extensive 
powers of collegiate bodies––the Senate and the Faculty Board––which are elective 
and represent all interested parties. The Rector and the Dean are also elected by the 
electoral college in accordance with the relevant procedure laid down in the statute of 
a given higher education institution.  

Two bodies have been established with various accreditation-related 
responsibilities and the task of ensuring the quality of higher education. These are the 
Central Council of Higher Education and the Polish State Accreditation 
Committee. The Central Council of Higher Education lays down the requirements to 
be satisfied by higher education institutions in order to organize and provides courses 
in individual fields of study, the minimum curriculum requirements for these fields, 
and specifies the requirements to be satisfied by higher education institutions in order 
to award degrees and professional titles. (Ministry of National Education, 2000) 
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The State Accreditation Committee was established in January 2002. It 
ensures the external evaluation of the quality of degree programmes in individual 
fields of study offered by all public and non-public institutions. The Committee also 
submits to the Minister responsible for higher education its opinions on the 
establishment of new institutions. 

Two other bodies, the Conference of Rectors of Academic Schools and the 
Conference of Rectors of Non-University Higher Education Institutions have an 
advisory role on issues regarding higher education. 

Structure and organization of the education system 
Poland: structure of the education system (before the 1998 reform)
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Poland: structure of the education system (after the implementation of the 
education reform)

 

Source: Website of the Ministry of National Education and Sports, July 2007. 
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Pre-school education 

Pre-primary education caters to children aged 3-6 years. Pre-school education 
attendance of 6-year-olds is almost universal. Some children attend kindergartens, 
others pre-school classes and the ‘zero grade’ preparatory classes in primary school. 
One year of preparatory pre-primary education is compulsory since 2004/05. 

Primary education 

Children start primary education in the year when they turn 7 (exceptionally a year 
earlier). In the past compulsory education covered the eight-year primary programme. 
The structure of the education system has been changed in accordance with the reform 
adopted in 1998 and is fully implemented as of 2004/05. Primary education now lasts 
six years divided into two three-year cycles, followed by three years of compulsory 
lower secondary education (gymnasium). An internal, standardized compulsory 
competence test is administered to all pupils completing grade VI. At the end of lower 
secondary education students will sit an examination administered by the Regional 
Examination Boards. This examination replaced the secondary school entrance 
examinations. 

Secondary education 

Before September 1999, education at the post-primary level was mainly offered by: 
two- or three-year basic vocational schools; four-year general secondary schools; and 
four- or five-year vocational secondary education schools. In accordance with the 
reform, education at the post-primary level is now offered by: (i) three-year gymnasia, 
or compulsory schools that provide general education for those who completed 
primary school;  (ii) three-year general education lyceum or specialized lyceums 
(since 2002/03), that prepare students for the matura examination and higher 
education; (iii) four-year technical secondary schools preparing students for the 
matura examination; (iv) two- or three-year basic vocational schools preparing for a 
trade or occupation, or giving access to two-year supplementary lyceums or three-year 
supplementary technical schools (introduced in September 2004) which prepare 
students for the matura examination. Holders of a secondary school-leaving certificate 
(not the matura certificate) may enrol in postsecondary schools offering programmes 
lasting one to two and a half years. 

Tertiary-level teacher training colleges offer three-year programmes leading to 
the award of a diploma (primary school teachers). Higher education institutions 
(universities, technical universities, academies, higher education schools and non-state 
higher vocational education school) offer long-cycle and two-cycle programmes, the 
latter in accordance with the Bologna scheme, i.e. three-year programmes leading to a 
bachelor’s degree and two-year programmes leading to the award of a master’s 
degree. The duration of studies at the professional level is normally three to four 
years. The duration of long-cycle programmes leading to a master’s degree ranges 
between four and a half and six years. Doctoral degree programmes normally last 
three to four years. 

The organization of the school year at the primary and secondary levels is 
determined by the Ministry of Education and is regulated by a special decree. The 

Compiled by UNESCO-IBE (http://www.ibe.unesco.org/) 



World Data on Education. 6th edition, 2006/07 

Ministry annually issues the school year calendar, specifying the dates of the 
beginning and the end of the school year, school holidays, examination periods and 
post-primary school entrance examinations. 

The school year is divided into two semesters and normally starts on 1 
September and ends the third or fourth week of June. It consists of thirty-eight weeks 
on average. Winter holidays must be during the period between mid-January and the 
end of February, and last two weeks.  

The university academic year begins on 1 October and normally ends at the 
end of June. It is divided into two semesters. 

The financing of education T

Until 1999 there were several different systems of financing education: (i) primary 
schools were financed in the framework of a general subsidy from the state budget 
allocated to gminas (communes); (ii) post-primary schools were financed from a 
special purpose subsidy allocated to bodies running the schools (kuratoria); (iii) 
education in large towns was financed in the framework of their own resources; (iv) 
educational establishments were financed from a special purpose subsidy. 

As of 1999, all educational activities are financed in the framework of a 
general subsidy from the state budget. In the year 2000, a formula financing system 
was adopted for the whole education system (specific amounts per pupil from the state 
budget). Local government units are responsible for the preparation of a plan of 
expenditures for all educational establishments in their respective areas. Educational 
investments belong to local governments’ tasks, although they can be co-financed 
from the state budget through voivodship authorities. (Ministry of National Education, 
2000).

The educational process T

The Ministry of National Education prepares core curricula for pre-primary, general 
and vocational education. It also determines framework timetables in public schools, 
and requirements for admission of curricula to use in school. The three documents 
mentioned above provide a framework for the reformed system of school education 
which is based on the principle of school autonomy. Indeed, schools independently 
decide on the contents of the curricula, their scope and methods for implementing 
them. These decisions are taken jointly, by a collective body of teachers, after 
consultations with parents and taking into account pupils' needs, conditions in the 
school and specific local conditions (tradition, local dialect, etc.).  

The core curriculum is designed to ensure the uniformity of the education 
system by defining clearly its common foundations. It includes a selection of contents 
and specifies expected achievements. On the other hand, this framework document 
leaves enough space for teachers to develop more detailed curricula and to undertake 
activities autonomously. For example, the core curriculum defines the aims and tasks 
of the school for each of the three educational cycles, without predetermining the 
ways in which they should be achieved. Similarly, framework timetables define only 
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the minimum number of hours which should be allocated to individual courses; each 
school develops a detailed timetable for a given class.  

A teaching programme describes educational objectives, contents to be taught 
to pupils, ways for achieving these objectives, and pupils' assessment procedures. A 
list of teaching programmes approved for use is made available to the schools. All 
teachers and all schools may use them freely: in whole, in part, or adapting them to 
their needs. A major role in the development of new teaching programmes is played 
by publishing houses which offer textbooks, handbooks for pupils, guides for teachers 
and multimedia publications for a given curriculum.  

Teachers may also implement their own, independently developed teaching 
programme if it complies with the core curriculum. Such teaching programmes are 
adopted on the basis of a joint decision taken by all teachers working in the school. 
This procedure is intended to ensure the coordination of individual subjects at 
individual levels. With this formal requirement, teachers are encouraged or even 
obliged to establish closer and better cooperation.  

Instruction is conducted in the Polish language, with the exception of schools 
for ethnic minorities (with both Polish and the mother tongue as medium of 
instruction for bilingual pupils, and the mother tongue only for certain minorities). 
Schools can provide education in the language of a given minority (except for the 
Polish language and literature, and history). This concerns, first of all, the following 
national minorities: Belarus, German and Ukrainian. It is also possible to establish 
bilingual schools (Polish language and that of a given minority). 

New concepts have been introduced into the curriculum, encouraging 
innovative activities often undertaken in Polish schools for many years. Among these 
concepts are: ‘integrated teaching’, ‘subject blocks’, ‘educational paths’ (contents 
which may be covered in various subjects or subject blocks). Another term 
consistently used in official documents is ‘educational activities’, which gives schools 
the possibility of organizing their work in various ways, going beyond the traditional 
division of the teaching time into lessons.  

The amended Act on the School Education System abolished the provision 
whereby the State was required to provide pupils with textbooks. The Act also 
established a mechanism for admission of textbooks to use in school. The Ministry of 
National Education keeps a register of recommended textbooks; this list is usually 
published four times a year. To include a book in the ministerial list, the publisher 
should submit to the Ministry four favourable reviews (three reviews covering the 
contents of the book and one assessing its language). Textbooks may be reviewed by 
authorized experts who are nominated by the Ministry. (Ministry of Education, 2001).

Pre-primary education 

The most important goal of pre-primary education is the child’s individual 
development, i.e. the development of children’s skills and abilities. Pre-primary 
education programmes focus on this development much more than the previous 
curricula. Education of 6-year-olds concentrates on the child’s general development 
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and on teaching basic literacy and numeracy skills. One year of preparatory pre-
primary education is compulsory since 2004/05. 

The “Core curriculum for pre-school education in kindergartens and pre-
school sections in primary schools” was introduced in February 2002. Activities for 
teachers and children are organized into four main educational areas: (i) acquisition of 
knowledge and understanding of oneself and the world; (ii) acquisition of skills 
through activities; (iii) finding one’s place in the peer group and community; (iv) 
construction of the system of values. (Poland Eurydice Unit, 2005).

Within the framework of the implementation of the core curriculum, pre-
school education is free of charge for at least five hours per day. Additional hours are 
paid for by parents. Evaluation of children’s performance is concentrated more on 
their physical development than on their intellectual development. 

The network of rural pre-school establishments mainly consists of one- or two-
grade institutions and pre-school classes in primary schools. In 1999, approximately 
50% of children who benefited from pre-school education in villages (compared to 
8% in urban areas) attended the one-year preparatory course teaching reading skills 
and basic mathematics in primary schools. (Ministry of National Education, 1999).

In 2004/05 there were 17,299 pre-school institutions (including kindergartens 
and pre-school classes in primary schools), and the total enrolment was 831,923 
children. (Eurydice, 2006).

Primary education 

This six-year primary education programme does not provide any vocational 
qualifications and only opens the door to further education for the purpose of learning 
a vocation. Therefore, primary school only equips learners with the foundation for 
continuing their education. 

Primary education is divided into two three-year cycles. The first cycle 
consists of elementary integrated teaching. The objective of this preparatory stage is 
to prepare children for independent systematic work and to provide them with basic 
knowledge and skills. Pupils in Grades I-III are in principle taught by one teacher 
according to his/her own organizational plan of activities, with the teaching time and 
breaks adjusted to pupils’ activities. Teaching should be an integrated process, which 
means there is no division into individual subjects.  

The second cycle covers Grades IV-VI, and is devoted to block-based 
teaching. The curriculum is not yet divided into individual subjects corresponding to 
academic disciplines but is arranged in subject blocks. Pupils acquire knowledge and 
skills in various subjects that roughly correspond to the basic academic subjects (i.e. 
history, physics, chemistry, biology) or areas of activity (i.e. music, art, physical 
education). The tables below show the lesson framework timetables: 
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In 2000/01, the gross enrolment ratio at the primary level was 100%.  

Educational wastage and repetition do not exceed 3%. In general, classes are 
larger at public schools, as well as in towns and cities. Both non-public and rural 
schools are smaller, so that there are fewer pupils per teacher, and also pupils study at 
second and third shifts. Low pupil-teacher ratios are assumed to be favourable in 
achieving a higher level of quality in non-public schools; on the other hand, in the 
case of rural schools there is an opinion that teaching has a lower quality level. It 
appears, therefore, that the above-mentioned school quality factors are not a sufficient 
prerequisite of higher levels of teaching. The influences of the family and peer milieu 
are still crucial, as well as the equipment of an educational establishment or its 
accessibility, and the qualifications of teachers. 

A compulsory standardized test assessing the level of competence achieved by 
pupils is administered in the final year of the primary school. The results of the test do 
not determine the pupil’s progression, and the test itself does not serve for selection 
purposes. Nevertheless, the pupil who does not take the test will not be allowed to 
move on to the gymnasium. The test is held in the pupil’s school and marked 
externally by examiners from the regional examination board. 

Assessment is carried out systematically, objectively and in various forms; 
results must be communicated to the pupil and his/her parents. The following scale of 
marks is used: excellent (6); very good (5); good (4); fair (3); poor (2); bad (1). Pupils 
are also assessed for their behaviour according to the following scale: excellent; very 
good; good; not proper; blameworthy. Assessments are divided into partial, periodical 
and annual. Pupils have the right to take a verifying examination if the periodical or 
annual mark, given by the teacher, is in their or their parents’ opinion too low. 
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All public schools and recognized non-public schools issue certificates in a 
standardized form. Pupils receive the certificate of distinction if they attain, as results 
of an annual qualification, average marks for all compulsory subjects above 4.75, and 
at least the ‘very good’ mark for his/her behaviour. 

In 2004/05 there were 14,765 primary schools with 2,723,661 pupils enrolled. 
(Eurydice, 2006).

Secondary education 

The main objectives of secondary education depend on the type of school. General 
secondary schools mostly prepare young people for further education at a higher level 
(university, colleges and other tertiary-level institutions). Technical secondary schools 
provide students with general secondary education and a secondary vocational 
qualification; successful students are awarded the title of technician, or another title 
listed in the Classification of Occupations and Vocational Education Specialties. The 
matura certificate also entitles holders to apply for admission to higher education 
institutions. Basic vocational schools prepare qualified workers. In secondary general 
schools the headteacher sets, in agreement with the school council, educational 
profiles containing leading subjects which are then taught with added emphasis. The 
tables below show the lesson framework timetables for lower and upper secondary 
education: 
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In accordance with the 1999 reform, pupils who have completed primary education 
continue their compulsory education in gymnasia. The gymnasium is a three-year 
compulsory school providing general education for those who completed primary 
school. Teaching in the gymnasium is divided into subjects. The main task of the 
school is to identify the abilities and interests of the student in order to help him or her 
in the choice of a further educational route. An examination assessing students’ skills 
and knowledge in the humanities, mathematics and natural sciences is administered in 
the third and final year of the gymnasium. This common and compulsory 
examination, set by the regional examination board, does not determine graduation 
from the gymnasium. However, the results of the examination appear on the school 
leaving certificate. In 2004/05 there were 6,980 gymnasia with a total enrolment of 
1,648,677 students. (Eurydice, 2006). At the post-compulsory education level, in 
addition to the three-year general upper education lyceum the following options are 
available: 

The specialized lyceum is a three-year school providing general education for 
the gymnasium graduates. It offers general education based on the core curriculum, 
and covering around 80% of the total teaching time; and specialized (academic or 
vocational) education covering the remaining 20% of the teaching time. Lyceums 
prepare students in one specialized academic section and in four specialized 
vocational sections: engineering and technology, agriculture and environment, the 
social sector and services, and culture and the arts. The students graduating from the 
specialized lyceum who have passed the matura examination may apply for admission 
to a higher education course. Lyceum students who do not intend to continue their 
education in higher education institutions are given the possibility of acquiring 
general vocational knowledge and specific vocational qualifications which enable 
them to take up employment or to reduce the duration of any vocational training in the 
future.  

Vocational schools are two-year schools that accept gymnasium graduates. 
Their main task is to prepare students for a trade and occupation. In vocational 
schools, 35% of the teaching time is allocated to general education in order to enable 
graduates to participate as responsible citizens in various areas of social life, and to 
provide them with the basis for possible further study. The remaining 65% of the 
teaching time is allocated to vocational education. Specializations are closely linked 
with the needs on the local labour market and with employer expectations. 

Two-year supplementary lyceums or three-year supplementary technical 
schools (introduced in September 2004) offer vocational school graduates the 
possibility of supplementing their education up to the secondary level and prepare 
them for the matura examination. These lyceums and schools offer day courses, 
evening courses, and distance education courses. The scope of education in 
supplementary lyceums is determined by the core curriculum. 

In 2004/05 the new system of external standardized general examinations was 
implemented at the end of upper secondary schools. The new matura examination, 
which gives students access to higher education is made up of two parts: external 
written (prepared and assessed by external examination commissions) and internal 
oral (prepared and assessed by school teachers). In May 2005 the national 
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examination was sat for the first time by all students. (Eurydice, 2006). Those without 
the matura certificate can only attend postsecondary education schools. 

In 2004/05 there were 2,553 general upper secondary schools with a total 
enrolment of 747,716 students; 5,611 technical and vocational upper secondary 
schools with 815,547 students enrolled; and 1,845 basic vocational schools with 
239,239 students enrolled. Furthermore, there were 291,223 students enrolled in 3,476 
postsecondary schools. (Eurydice, 2006).

Assessing learning achievement nationwide 

In the light of the reform of the education system, a compulsory standardized test 
assessing the level of competence achieved by pupils is administered in the final year 
of the primary school. It is not used for selection purposes and provides information 
on the primary school leavers’ learning achievement. An examination assessing 
students’ skills and knowledge in the humanities, mathematics and natural sciences is 
administered in the third and final year of the gymnasium. 

As mentioned, in 2004/05 the new system of external standardized general 
examinations was implemented at the end of upper secondary schools. The new 
matura examination, which gives students access to higher education is made up of 
two parts: external written (prepared and assessed by external examination 
commissions) and internal oral (prepared and assessed by school teachers). In May 
2005 the national examination was sat for the first time by all students. (Eurydice, 
2006).

The system of the evaluation of pupils’ achievement designed by the Ministry 
of National Education is only just an element of a broader concept of comprehensive 
evaluation of the performance of students and teachers. The ministerial proposal 
focuses on the external measurement that is exercised once a year in the last grades of 
various stages of schooling. The general outlines of the central authority concerning 
the evaluation system bring attention to both the external assessment and the internal 
one in which significant responsibility is left to the school and the teacher. The 
evaluation, regardless of the environment in which it occurs, should be treated as an 
instrument for managing and controlling the learning process, and not as a tool for 
selection. Pupils’ attitudes, skills and ways of understanding the world will become 
more and more frequent subjects of assessment than the traditional knowledge of 
facts. (Ministry of National Education, 2000).

Higher education 
By the end of 2005, there were 445 higher education institutions in Poland, including 
those of the Ministry of National Defense and the Ministry of Interior and 
Administration. Out of them, 130 were public and 315 non-state higher education 
institutions. The total enrolment was 1,953,800 students, of whom some 620,800 in 
non-state institutions. (National report of Poland within the framework of the Bologna 
process, 2005-2007).
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Higher education institutions offer full-time, extra-mural, evening and extern 
courses. University-type institutions (academic and technical) offer studies in broad 
range of fields, and organize programmes leading to the award of doctoral degrees. 
Non-university higher education institutions prepare students in different professional 
areas and for practicing a profession.  

Since May 2006, the Ministry of Science and Higher Education supervises 
state and non-state higher education institutions. Some thirty-five state institutions are 
under the responsibility of different ministries, i.e. Health, Culture and National 
Heritage, National Defence, Home Affairs, and Maritime Economy. The new Law on 
Higher Education of 2005 applies to public and private higher education institutions, 
non-university institutions and universities, and provides a basis for the 
implementation of the three-cycle structure of degree programmes in line with the 
Bologna process. Two bodies have been established with various accreditation-related 
responsibilities and the task of ensuring the quality of higher education: the Central 
Council of Higher Education and the State Accreditation Committee. The State 
Accreditation Committee was established in January 2002. It ensures the external 
evaluation of the quality of degree programmes in individual fields of study offered 
by all public and non-public institutions. The Committee also submits to the Minister 
responsible for higher education its opinions on the establishment of new institutions. 

 The Conference of Rectors of Academic Schools and the Conference of 
Rectors of Non-University Higher Education Institutions have an advisory role on 
issues regarding higher education. 

The reform of the higher education system covered the principles of management and 
financing of higher education institutions. New legislation created the appropriate 
conditions for self-governance and independence of the higher education system vis-
à-vis the State. Higher education institutions have been granted institutional 
autonomy, and their faculties have obtained a large degree of independence. 
Academic freedom is also guaranteed. Higher education institutions now have a larger 
variety of funding sources, as well as the possibility of receiving income which they 
may use freely. They may obtain funds not only from the State budget but also from 
the commune budget, donations, contracted research, experimental and sports 
activities. 

As provided for in the legislation, students are entitled to receive financial 
support in the following forms: subsistence grants; special grants for handicapped 
students; award grants for outstanding learning achievement; allowances for 
accommodation; allowances for meals; and special subsistence allowances. Decisions 
to award these benefits (except the award grants for learning achievement, under the 
responsibility of the Ministry) are taken independently by higher education 
institutions. Students may also apply for loans, which are an additional form of 
financial support. Loans are granted by commercial banks, with the loan interest 
partly borne by the Student Loan Fund. As one of its revenue sources, the Fund 
receives subsidies from the state budget to an amount determined annually in the state 
budget legislation. (Ministry of National Education, 2000).
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Special education 
Pupils with special needs have the right to care and education provided by 
kindergartens, schools and other integrated and special establishments. Pupils are 
referred to these institutions by public psychological, pedagogical and specialist 
guidance services. The curriculum, methods and organization of care and education 
are adapted to the needs and developmental capabilities of pupils. The purpose of 
special education is to prepare handicapped youths for participation in social life and 
vocational activities, and particularly to prepare them for a vocation or specialty. 

     Integrated kindergartens and schools operate on the basis of individual curricula 
approved by the educational superintendent. It is mandatory that classes integrating 
three to five disabled have a number of pupils not exceeding 20. These schools have 
to provide adequate equipment and facilities. Integrated education is offered in forty-
one districts. 

Pupils with special needs have the right to study at the primary level until the age of 
21, and at the post-primary level until the age of 24. In 1994/95, the number of pupils 
in special kindergartens and schools by type of disability was as follows: 

In addition, 1,837 pupils with special needs were taught in integrated classes, and 
11,747 pupils in special classes of primary schools. 

     Problems faced by the special school system result primarily from the lack of 
funds and trained staff, insufficient solutions within the special vocational education 
system, and deficiencies in the co-operation with other governmental departments (the 
Ministry of Health and Social Welfare and the Ministry of Labour and Social Policy). 

Private education 
It is possible for legal and natural persons to establish private educational 
establishments. The non-public education system has become a permanent element of 
the Polish education system, introducing an element of competitiveness as well as 
many innovations and locally-established courses. 

Private schools may implement their own curricula, which are approved by the 
Ministry of Education. Non-public schools are financed by fees received from parents. 
Additional funds can also come from private enterprises and foundations. Non-public 
schools with the rights of public schools are eligible for a grant calculated according 
to the number of pupils, which equals 100% of the average cost of educating a pupil 
in a public school. Non-public schools use to offer personalized teaching programmes, 
a wider range of curriculum choice and may have a higher standard of foreign 
language teaching. 

In 2004/05 there were 2,042 non-public schools, according to the following 
breakdown: 723 primary schools (180 private, 71 church and 472 civic); 599 lower 
secondary schools (182 private, 117 church and 300 civic); 447 general upper 
secondary schools (173 private, 102 church and 172 civic); and 340 vocational 
secondary and basic vocational schools. (Poland Eurydice Unit, 2005).
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Means of instruction, equipment and infrastructure 
The introduction of free market rules in the production and sale of textbooks as well 
as the successes of the WSiP (see below) encouraged the emergence of new school 
book publishers. In 1999, the Polish market had over 150 publishers of school 
textbooks that produced 500 new textbooks. The WSiP has retained the dominant 
position, holding a share of 40% in the market. The value of school textbooks sold 
grew in 1999 by nearly 20% from 360 to 430 millon zloties. Books addressed to 
schools were printed in 74 million copies, nearly 70% of which were sold. 

In 1995, the Ministry of National Education calculated the proportion of all 
approved textbooks published by each publishing house. More than 60% of titles are 
published by the Educational Publishers (the Polish acronym being WSiP, 
Wydawnictwa Szkolne i Pedagogiczne); three other publishing houses have some 4% 
each; seven further publishers have some 2% each; and twenty publishing houses 
have about 1%. This index is changing depending on the subject and level of 
education. In the case of primary education textbooks (Grades I-III) the WSiP’s share 
is around 40%. 

General secondary schools are relatively well equipped with computers (over 
70%, compared to only 25% of vocational schools). It is worthwhile noting that post-
primary schools equipped with computers usually have more than five. The situation 
is different at the primary level, where only about 15% of schools have computers. 
Laboratories or classrooms equipped with more than five computers are a rarity (9%). 

Adult and non-formal education 
The Ministry of Education is the coordinating body in the field of adult education, in 
particular through the activities of the Department of Vocational and Continuing 
Education. This department is responsible for the following activities in the field of 
adult education: establishment and running of public continuing education centres, 
public practical training centres and in-service training centres, as well as for the 
definition of principles underlying the acquisition, complementing and improvement 
of vocational qualifications on the out-of-school basis, the preparation of admission 
rules for distance education and for postgraduate studies in public and non-public 
schools of higher education, cooperation with central and local administration and 
social partners in the creation of continuing education policy. 

            Continuing education aims at the acquisition and extension of general 
knowledge, upgrading of vocational skills and qualifications needed for a given 
occupation, job or post. Vocational training aims at the adjustment of the knowledge 
and skills to developing technologies and work organization, as well as to job 
changes. The main objective of the training of the unemployed is to react quickly to 
current local market needs and to help the unemployed to adjust their qualifications to 
these needs. Everybody who is over 18 years of age can attend schools for adults. An 
18-year old person can also enter for an extra-mural exam in all subjects included in 
curricula of all types of schools for adults. 
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            All public schools for adults are organized and run by territorial self-
government units. Non-public schools for adults are operated by individual persons or 
by corporate bodies (associations, companies, foundations etc.). Adult education in 
public schools is financed from the territorial self-governments resources. Adult 
vocational training and adult general education can be provided both in the school and 
out-of-school forms. Vocational training and general education for adults in out-of-
school forms can be organized by public or non-public education institutions. 
Resources for continuing education in out-of-school forms can come from the State 
budget, employers, fees paid by learners, and structural funds. 

Adult education in school forms is provided in primary schools, gymnasia, 
basic vocational schools, upper secondary and postsecondary schools, and in higher 
education establishments. In 2004/05 there were 3,951 schools for adults (all types) 
with a total enrolment of over 331.9 thousand learners. The number of general and 
vocational upper secondary schools for adults is increasing, while the number of basic 
vocational schools for adults is decreasing. Primary schools for adults are very rare. 

Vocational training and general education for adults in out-of-school forms 
(except postgraduate studies) can be organized by public and private education 
institutions. Continuing and practical education centres are the most common public 
continuing education institutions. (Poland Eurydice Unit, 2005).

Teaching staff T

Teachers must have a higher education qualification. Primary education school 
teachers are graduates from the first- or second-cycle programmes (lasting three or 
five years) or from teacher training colleges (three-year programmes leading to the 
award of a diploma). Lower secondary education school teachers are graduates from 
the first- or second-cycle programmes (lasting three or five years). Upper secondary 
school teachers are graduates from second-cycle programmes. All teachers must 
receive pedagogical training. (Eurydice, 2006). The system of pre-primary teacher 
training is constantly changing. At present, the forms of training offered are: three-
year teacher training colleges, teacher higher education schools (pedagogical 
academies), and teacher education faculties at universities. (Poland Eurydice Unit, 
2005).

            Teacher education consists of two elements: subject and pedagogical training. 
Subject training should provide the level of mastery necessary to teach that subject. 
Pedagogical training consists of a psycho-pedagogical preparation and a 
methodological preparation, strictly connected with the subject knowledge. 

According to the Teachers’ Charter, the working time of the teacher may not 
exceed 40 hours per week. This workload includes the minimum teaching load which 
for the basic group of teachers (in all types of schools) is 18 hours per week (45-
minute lessons). At the teacher’s request, his/her weekly workload may now comprise 
up to 27 hours per week, with any increase in the workload implying a proportionally 
higher salary. 
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            The amended Teachers’ Charter of 2000 establishes four categories in the 
teaching career: trainee teacher, contract teacher, appointed teacher, and chartered 
teacher. Chartered teachers with an outstanding record may also be awarded the title 
of honorary school education professor. In 2004 the teacher training standards have 
been modified. New standards concern the increased number of hours of professional 
training, the requirement to be competent to teach two subjects, to acquire ICT 
competencies and the command of a foreign language. 

A teacher can be promoted to a given category if he/she: holds required 
qualifications; has completed a practical placement which ended with a positive 
assessment of his/her achievements (the placement is based on the individual skill 
development programme); has been accepted by the selection committee or, in the 
case of the contracted teachers, has passed the examination held by an examination 
board. 

The amended Teachers’ Charter establishes new rules for the remuneration of 
teachers as well as a new mechanism for the State to guarantee the availability of 
funds for their salaries. The average salaries for teachers classified in individual 
categories are calculated on the basis of the average salary of the trainee teacher, fixed 
at a level of 82% of the base amount which serves to calculate salaries for civil 
servants. This is a fixed mechanism for the annual revaluation and rise of teachers’ 
salaries, identical to that for other parts of the public sector. The new remuneration 
system introduces a different division of powers concerning pay regulations. The 
powers of the Ministry of National Education are limited to fixing the minimum rates 
of basic pay, whereas the rates for bonuses or allowances (except the allowances for 
the period of service and for work in rural areas, which are fixed by the law) and the 
rules for granting these will be determined by the body responsible for the 
administration and management of a given school. (Ministry of National Education, 
2000; Poland Eurydice Unit, 2005).

The Council for Teacher Education operates under the Minister of National 
Education and was established by the Minister’s decision of 12 December 1991. The 
Council is an advisory and consultative body to the Minister on teacher education, 
further education and development. The creation of the Council was a response to 
problems concerning the professional education of teachers. 

     The Main Centre for Teacher Development is an establishment with a nationwide 
scope of activities based in Warsaw. The Centre is under the Ministry of National 
Education. Its objectives include the organization of a nationwide flow of pedagogical 
information, the organization of activities serving staff and methodology 
development. The Centre publishes materials for teacher education and development, 
and organizes and conducts nationwide courses and activities. 

     The Centre also supports educational activities at centres for Polish emigrants, and 
co-ordinates teacher development in co-operation with foreign partners. It forecasts 
and analyses the staffing situation within the education system. The Centre is 
managed by a director who is appointed by the Minister of National Education. In 
1995, 318 development activities were organized by the Centre, with a participation 
of 9,728 teachers, advisors and consultants. 

Compiled by UNESCO-IBE (http://www.ibe.unesco.org/) 



World Data on Education. 6th edition, 2006/07 

     The most important task of the District Methodology Centres is to analyze 
teachers’ qualifications and to identify the needs with regard to their improvement. In 
addition, these centres organize teacher education and further education activities with 
regard to pedagogical, methodological and specialist issues, and the training of 
managerial and pedagogical supervision staff. The centres provide advisory services 
on content and methodological issues and they also provide support to teachers who 
do not have the full qualifications to teach a given subject. 

     Directors of the District Methodology Centres are appointed by the educational 
superintendents. The teacher-consultant plays an important role at the centres and has 
duties that involve, among other things: analysis of the state of teachers  qualifications 
and identification of existing needs; organization of further education and 
improvement activities; dissemination of new educational strategies; promotion of and 
support to innovations within the education system. There are posts of methodology 
advisor in the centres  structure, with the main duty to analyze the state of 
qualifications in a given teaching subject. 

     There are many projects for the professional development of headteachers, 
advisers and consultants. In 1994/95, a total of 276 workshops or courses for 
headteachers were carried out. Unfortunately, managerial staff development is not 
common in Poland.  

Educational research and information 
Research is carried out in Poland by specialized establishments, sometimes with a 
long tradition. The Institute of Educational Research, subordinated to the Ministry of 
Education, deals with the following issues: educational policy; the development of the 
education system; modernization of general and vocational education; pedagogical 
innovations; and education reform in Poland. Comparative studies on the education 
situation in Poland and in other countries are also undertaken. The Centre for 
Research on Policy in Science and Higher Education operates at Warsaw University. 
The main directions of research are as follows: organization of scientific and research 
policy; financing of science and higher education institutions; issues concerning the 
admission of students in higher education institutes; organization of courses and their 
adaptation to the changing needs of the labour market. The most important projects 
carried out at the Centre include the evaluation of the quality of education and 
international studies on illiteracy. 

The Faculty of Educational Studies, at Adam Mickiewicz University in 
Poznan carries out research in a very broad area of subject matter: transformation of 
Polish pedagogy in line with changes within the political context; axiological bases of 
education; problems within the education system; the history of education and 
pedagogical doctrines; methodology of pedagogical surveys; the socialization of 
pupils and students; the handicapped child in the family; the improvement of the 
educational process; forms and processes of continuing education; the technology of 
education; etc. 

Research is also carried out at higher education institutions, primarily 
universities and pedagogical colleges. Sociologists, psychologists, educators and 
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economists have been carrying out surveys, sometimes with an interdisciplinary 
approach. 
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