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Principles and general objectives of education 
The principles and general aims of education are strongly marked by the political 
changes which occurred in November 1989 and the subsequent transformation of the 
entire society and economy, determining a new orientation in the education system 
towards democracy and pluralism: freedom of selection of an educational career (by 
parents or pupils); pluralism in all forms of education; participation of citizens in 
educational management; democratic character of educational organization; 
development of lifelong education. The most important general aim is the 
humanization of education. 

Current educational priorities and concerns 
The Slovak Republic became an independent and sovereign state on 1 January 1993. 
The principles of its statehood were manifested by the adoption of the Constitution on 
1 September 1992. 

The political changes which took place after 1989, and the efforts to build a 
democratic and pluralist state, have been reflected in curricula as well as in 
educational management. The content of education in all subjects has got rid of the 
burden of totalitarian ideology. Education for democracy and human rights has been 
included in the curriculum and new subjects were introduced. The functions of the 
Ministry of Education have been reduced, universities and schools have gained more 
autonomy which opened a space for grass-roots initiatives, and a more creative 
approach to education and training has been introduced. The State lost its monopoly 
in education and promoted the establishment of private and church-affiliated 
education. New pedagogical concepts are taken into account by many alternative 
schools. 

School and out-of-school activities are more and more tailored to the interests 
and needs for the optimum development of an individual. For this reason, the 
curricula, which can be adapted to the conditions of the region or the particular 
school, were liberalized and updated. In this connection, great attention is paid to the 
process of definition of educational standards that were developed for the first and 
second stages of basic school. These standards comprise two key elements: (a) 
content, which includes basic facts, concepts, relations, laws, theories, methods of 
work; and (b) requirements of knowledge and skills of pupils, which express the aims 
of teaching individual subjects in relation to the standard curriculum and the expected 
intellectual and practical performances of pupils. The requirements for pupils’ 
performances are expressed at four levels––memory, understanding, application and, 
at higher grades, transformation of the acquired knowledge. 
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The changes which occurred in the economic sector are reflected in the 
structure and content of professional education at the level of both secondary and 
higher education, including adult education. Many new fields of study were 
introduced, others were abolished, and in all cases the curriculum was modified. The 
definition of new curricula also includes changes in the quantitative development of 
education. 

Challenges that have recently been facing education have included: a 
remarkable part of young people leaving school without the knowledge, skills, 
abilities and attitudes required by the labour market; overloaded curricula and 
textbooks; a population with an educational level that is lower than anticipated; and 
non-university higher education that has not been fully developed. 

Overall, during the period 1994-2000 twenty-eight legal reforms of different 
aspects of the education system were introduced, including apprenticeship, higher 
education, system of further education, system of school facilities, and educational 
administration. Recent changes concern higher education (2002 and 2003-2004) in 
conjunction with the implementation of the Bologna process, the system of public 
educational administration (2003), and the financing of schools (2003). 

The Government considers education as one of its priorities and, in order to 
solve the above-mentioned problems, has identified a number of strategic areas and 
initiatives in the field of education, including: to increase the number of, and to 
continue to provide equal conditions for, State, church-affiliated and private schools; 
to strengthen pre-school education; to improve the quality of educational activities 
through changes in the curriculum as well as further humanization and 
democratization of the teaching process; to give special attention to the whole system 
of artistic education and to offer better educational opportunities for gifted students; to 
support the process of integration of students with special needs into mainstream 
schools; to establish new universities or faculties at selected universities; to develop a 
lifelong education system; to decentralize the management of education; to define 
educational standards for all types of schools; to focus the curriculum on computer 
literacy and foreign languages. 

            According to the Programme Declaration of November 2002, the 
transformation of traditional education into a modern education system of the twenty-
first century is the main and long-term aim of the Government in education. Along 
with other constituents of the system of lifelong education, the modern education will 
prepare the people for life and work under the new conditions. The priority will rest in 
realisation of the right for free choice of educational career and thereby in creating the 
conditions for each individual to lead a full-value life and to find employment in the 
European labour market (the Slovak Republic entered the European Union in 2004). 
The transformation will concern all areas of education: regional education, higher 
education, the system of lifelong education, sports and youth. (Ministry of Education, 
2004).
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Laws and other basic regulations concerning education 
New laws and other basic legislative documents concerning education have played a 
basic role in the process of the education reform. 

After 1989, the Act No. 171/1990 of the Law Code amending the 1989 Act on 
the System of Basic and Secondary Schools (the Education Act) abolished the 
monopoly of the State in education, enabled the establishment of the private and 
church-affiliated schools, and reformed the general secondary education system 
introducing eight-year gymnasia. The 1998 amendment introduced 10 years of 
compulsory schooling. 

The Higher Education Act No. 172/1990, adopted on 4 May 1990, 
established new fundamental academic freedoms, increased the autonomy of higher 
education institutions and their faculties, introduced a more democratic system of 
internal management with the new independent bodies (senates), and created the 
Council of Higher Education Institutions, which represents the interests of these 
institutions in relation to the State, and the Accreditation Commission, which 
supervises the quality of higher education. The functions of the Accreditation 
Commission are specified in the Government Decree No. 422/1990, issued on 2 
October 1990. The most extensive amendment to the Higher Education Act, adopted 
in 1996, introduced the possibility of establishing private higher education 
institutions. An amendment is being considered in order to authorize institutions to 
enrol fee-paying students who fulfil the admission requirements but have not been 
admitted for capacity reasons. The new Higher Education Act adopted in April 2002 
and amended in November 2003 and December 2004 reflects the implementation of 
the Bologna process. 

Act No. 542/1990 on State Administration and Self-government in 
Education, as amended in 1996, changed the system of educational management, 
abolished the local education authorities (LEAs) created at the beginning of the 1990s 
and transferred their functions to district and regional offices. Act No. 222/1996 on 
Organization of the Local State Administration, issued on 4 July 1996, transferred 
the functions of LEAs for basic and secondary schools to the newly-established 
district and regional offices. Recent changes in the system of public administration of 
education have been enforced by the new Act on the State Administration in 
Education and School Self-governance No. 596/2003. 

The Ministry of Education and Science Decree No. 41/1996 on Professional 
and Pedagogical Competence of Educational Staff, issued on 26 January 1996, 
stipulates the qualification requirements for teachers in kindergartens, special schools, 
basic schools (Grades I-IV), and for general and professional subject teachers in basic 
schools (Grades V-VIII) and secondary schools. 

Act No. 279 on School Establishments, approved on 21 October 1993, 
regulates the establishment of pre-school institutions, school clubs, school centres for 
special-interest activities, leisure-time centres, youth homes, open-air schools, 
establishments for educational prevention and substitute education, counselling 
centres, vocational practice centres, and school services. 
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Subsidies to private schools are regulated by the Government Decree No. 
113/1991 on the provision of grants from the State budget to private schools. The 
financing of church-affiliated schools is regulated by the Government Decree No. 
581/1992 issued on 12 June 1992. 

Act No. 386/1997 on Further Education of December 1997, come into force 
on 1 January 1998, lays down the general conditions and types of further education––
including the institutions where it takes place––and set up the accreditation system. 

Decree No. 212/1991 on Special Schools defined the curricular structure of 
special primary schools. 

According to the Act No. 350/1994, a nine-year compulsory school attendance 
had been established. In 1998, the duration of compulsory education has been 
extended from nine to ten years by Act No. 6/1998. 

Administration and management of the education system 
The major responsibility for education in the country rests with the Ministry of 
Education. In addition to the Ministry of Education, secondary vocational education 
is provided by the following ministries and bodies: the Ministry of Economy; the 
Ministry of Transportation, Post and Telecommunications; the Ministry of Industry 
and Public Works; the Ministry of Agriculture; the Ministry of Defence; the Slovak 
Union of Manufacture Co-operatives; and the Slovak Union of Consumers Co-
operatives. 

The Ministry of Education is responsible for educational policy, strategy of its 
implementation, and legislation and financing. It defines the network of schools and 
educational establishments, decides on placement of the school or educational 
institution in the network and on its dissolution. 

During the period 1990-1996, functions concerning public schools and other 
educational establishments were carried out by the Local Education Authorities 
(LEAs), in accordance with the Act No. 542/1990. After the adoption of the Act No. 
222/1996, these functions were transferred to the regional and district authorities 
(Departments for education and culture). With the adoption of the new Act No. 
596/2003, the state administration in education is carried out by the principal of 
school or school facility, municipality, self-governing region, regional school office, 
state school inspection, Ministry of Education and other regional bodies of school 
administration. The school self-government is carried out by school boards, municipal 
school boards, territorial and district school boards and, in secondary schools, also the 
students’ school board. 

The municipality establishes and dissolves the schools within its jurisdiction, 
kindergartens, basic and secondary schools, out-of-school establishments, basic 
schools of art, language schools at basic schools and facilities of school catering, and 
establishments of services. The self-governing region establishes and dissolves 
secondary schools and school facilities within its jurisdiction and carries out similar 
educational-organizational, personnel and economic-administrative competence in 
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relation to schools established by it as a municipality in relation to basic schools. The 
regional school office establishes and dissolves according to network, all types and 
kinds of schools and school facilities that form a part of schools, carries out control 
activities and tasks of municipalities, appoints chairs of examination boards for final, 
matura examination and graduation examinations and state language examinations, 
provides professional counselling to self-governing regions, church bodies and 
founders of private schools. 

The State School Inspection fulfils the function of the state supervision over 
the level of pedagogical management and level of education and training in schools 
and school facilities and submits to the Minister of Education the report on the state 
and level of educational activities at schools and school facilities, proposals of 
changes in the school network and, on the basis of identified shortcomings, it takes 
corrective measures. 

Higher education institutions are established in accordance with the Higher 
Education Act. Enjoying a high degree of autonomy, they are partially subordinated to 
the Ministry of Education (with the exception of military and police academies) which 
allocates funds from the State budget. The external evaluation of higher education 
institutions is an integral part of the accreditation process. It has been provided for in 
legislation since March 2003, and is carried out by the Accreditation Commission. 

Structure and organization of the education system 
Slovak Republic: structure of the education system
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Pre-school education 

Pre-primary education is provided by kindergartens, which are designed for children 
from 2 to 5 years of age. Pre-school education is not compulsory. 

Primary education 

Basic education is compulsory and children are generally enrolled in school at the age 
of 6. Education in the basic school lasts nine years. Basic education consists of two 
stages: the first includes Grades I-IV (primary education) and the second Grades V-
VIII (or IX) (lower secondary). Grade IX, formerly voluntary, is compulsory for all 
students since 1999.  

Secondary education 

Secondary education is provided by three main types of school: gymnasium, technical 
secondary school (SSS) and vocational secondary school (SVS). Gymnasia provide 
general secondary education. There are four-, five-, six- or eight-year gymnasia; the 
transfer to gymnasia is possible after completing Grade IV (eight-year gymnasia), 
Grade VI (six-year gymnasia), and Grade VIII (five-year gymnasia). Technical 
secondary schools prepare students not only for vocational occupations, but also for 
higher education; the duration of programmes is four to five years. Vocational 
secondary schools mainly provide the qualifications for workers’ trades and 
vocational occupations in two- and three-year apprentice training programmes; some 
four- and five-year programmes leading to the matura examination are also offered. 
The three-year apprenticeship branches are studied by about 75% of all secondary 
vocational school pupils. The four- and five-year programmes give access to higher 
education and are more selective. 

Higher education institutions provide education in the form of full- or part-
time study. Bachelor’s degree programmes generally last six to eight semesters. 
Master’s (Magister’s), engineer’s, and doctoral (medical and veterinary branches) 
degree programmes last eight to twelve semesters. Postgraduate (PhD) degree 
programmes last six semesters. Part-time programmes are usually longer (one or two 
additional semesters). The new Higher Education Act of 2002 clearly distinguishes 
between bachelor’s, master’s and doctoral degree programmes, in accordance with the 
Bologna process. Bachelor’s degrees are generally awarded after three or four years of 
study, while master’s degree courses can take one to three years to complete. The 
duration of full-time doctoral degree programmes is three and four years. The former 
long-cycle programmes have gradually been phased out since 2005/06 academic year 
and incorporated into master’s courses. (Eurydice, 2007).

The school year begins on 1 September and ends on 30 June. It is divided into 
terms (two semesters at the higher education level) and it usually consists of thirty-
nine working weeks. In 1999/2000, the school year consisted of 189 working days. 
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The financing of education T

In the Slovak Republic education in public schools is free of cost. Kindergartens, 
primary and secondary schools as well as higher education institutions are financed 
mainly from the State budget. Expenditure funded by extra-budget incomes represents 
1.7% of total expenditure. 

Eighty-eight to ninety percent of the budget spent on education is financed by 
the State. The remaining 10-12% originates from extra-budgetary resources, such as 
budgets from local authorities. In addition to the State budget funds, pupils and 
students also take part in financing education. For example, the parents of 
kindergarten children contribute to education by paying for meals and teaching aids. 

Financing for higher education institutions and organizations that provide for 
supportive activities in education (such as, for example, methodical centres in charge 
of further education of teachers, the state educational institute, the academia 
responsible for adult education, the institute for international co-operation and care for 
foreign students, the institute for provision of out-of-school and leisure time activities 
for children and young people, institutions responsible for sports activities), is 
included in the chapter of education (Ministry). Besides these funds, higher education 
institutions and the above-mentioned organizations may receive extra-budgetary 
resources, in the form of domestic or foreign grants, or sponsorships earmarked for 
particular purposes. 

Since 1996, after the reorganization of the state administration and local self-
government, the financing for kindergartens, basic and secondary schools is carried 
out via budgets allocated to regional offices which are founders of schools and 
educational establishments in the regions. As laid down by the Act on State Budget 
annually approved by the National Council of the Republic of Slovakia, the budget for 
education in the regions and for vocational education is included in the total budget of 
the chapter of the region. 

From the point of view of financing there are three types of organizations: (i) 
budgeted organizations: financed from the State budget only (all public schools and 
part of the organizations managed by the education department and regional 
authorities) with limited possibilities for obtaining additional resources; (ii) partially 
budgeted organizations: partially financed from the State budget in the form of 
contributions, with the possibility to obtain additional financial resources (private and 
church-affiliated schools and establishments managed by regional authorities as well 
as some organizations directly managed by regional authorities and the Ministry of 
Education); (iii) non-profit organizations and foundations dealing with education and 
providing leisure and out-of-school activities for children and young people. 

Church-affiliated schools and establishments receive funds from the education 
budget in the form of contribution in full amount. Financing for private schools is 
provided by granting funds from the State budget at the level between 70-75% of the 
sum received by public schools and is designed for operation and teachers’ salaries. In 
addition, private schools receive contributions in the form of fees from parents and 
students, according to the type of school and the region considered. Allowances can 
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be granted to the families whose income does not exceed the prescribed limit in the 
form of social aid. 

In the past, scholarships were granted only to higher education students, 
provided that the family income per one member does not exceed the prescribed limit, 
or for doctoral degree programmes. The Decree No. 311/2004 of 1 June 2004 
authorized the provision of scholarships to students of secondary schools and special 
schools. The scholarship may be granted to full-time students in gymnasia, technical 
secondary schools and secondary vocational schools, special secondary schools, 
practical schools or apprentice training centres. The scholarship is provided from the 
beginning of the school year for the respective school year based on a written 
application submitted by the student or his/her guardian to headteacher of the school 
attended by the student. 

On the basis of the new Act No. 597/2003 of the Law Code on financing 
primary schools, secondary schools and school facilities, the normative financing per 
pupil of the school or school facility has been introduced. The public budget resources 
are designed for financing of education in state and non-state schools. The breakdown 
of funds from the Chapter of the Ministry of Education is based on normatively 
allotted resources for individual streams, types and levels of the schools. The 
normative contribution is determined by number of pupils and normative volume of 
funds allotted per pupil for current calendar year. Financing of education in 
combination with involvement of public and private resources in connection with the 
appropriate forms of school management and the fiscal decentralization will result in 
the increased volume of disposable aids for education and at the same time it will 
improve their use. 

According to national data, total public expenditure on education represented 
4.26% of GDP in 2003.  

The educational process T

The development of the national curricula falls under the competence of the Ministry 
of Education. The curriculum is developed under the supervision and coordination of 
the National Institute for Education, in close cooperation with the Subject 
Commissions, teachers and advisers.  

In comparison to the previous curriculum, which was unified, worked out in 
details, and had to be strictly observed, the present curriculum gives the teachers and 
subject commissions the possibility to adapt it to the conditions of individual schools 
and teachers. Indeed, due to the possibility of adjusting the curricula by the 
pedagogical board, the central curriculum regulation is weakened, and the 
participation of teachers in the development of the school curriculum is strengthened.  

Over the last ten years the curriculum has been changed completely. It has 
been enriched by optional subjects as well as interdisciplinary subjects. Furthermore, 
great attention has been paid to developing the core curriculum, or educational 
standards. These are currently being developed for pre-primary education and the first 
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and second stages of basic school. It is also expected that developing educational 
standards will help to support the process of evaluating student achievement. 

The educational standard for individual subjects contains, in its operational 
form, the knowledge, skills and intellectual operations required for developing pupils’ 
cognitive abilities. The standards also state that the pupils’ ability to communicate, 
give interviews, concentrate and be creative, overcome obstacles, and interact 
effectively with peers and adults, should be developed. The curriculum states that in 
addition to regular teaching activity, schools should also provide space for extra-
curricular activities aimed at developing versatility in students’ personalities. 

One of the essential requirements which has been gradually and constantly 
accentuated, is to strengthen the differentiation of the content of education and to 
extend the possibilities of optional curriculum in the final years of study with the aim 
to create the greatest possible space for pupils with diverse abilities, needs and 
interests. Besides the basic curriculum that allow differentiation of the system of 
extended classes (aimed at strengthening the hour allocation for compulsory subjects, 
for introduction of new ones and for optional classes) the development of alternative 
curricula with varied study concentrations and possibility of their choice and 
modification according to local conditions, has started. 

At the second stage of basic school there are ten kinds of different study 
programmes existing at the moment out of which three are designed for the standard 
population and the others for classes with a concentration. In four-year gymnasia the 
schools may elect, in addition to the basic study programme or an alternative one 
elaborated on  it, one of eight specific study programmes for study concentration. All 
grades of eight-year gymnasia follow some of the nine study concentrations, which 
are a part of the secondary school network. In the curricula the requirement of 
differentiation was considered in structuring the subject matter of compulsory subjects 
into basic and extended, with the possibility to complete their content according to the 
school conditions, the pupils’ needs and specificities of individual regions, and in 
extending the scale of optional and elective subjects. (Ministry of Education, 2004).

Pre-primary education 

Pre-primary education is provided by kindergartens, which cater to children aged 3-5 
years. In exceptional cases, children under 3 and over 5 years of age may enrol in 
kindergartens. Pre-primary education is not compulsory and pre-school establishments 
charge fees. In kindergartens healthy children may be educated together with children 
with slight mental, sensorial and physical disorders, or with impaired communication 
abilities and with behaviour defects. 

Pre-school establishments may be established by a state administration body in 
education, church, religious society, community or other legal entities or persons. 
Kindergartens and special kindergartens are established as institutions with half-day 
care, all-day educational care or boarding educational care. 

Pre-primary education aims at promoting the all-round development of 
children in harmony with individual and age specificities. Pre-primary education 
prepares children for school attendance and kindergarten programmes are connected 
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in terms of structure and content with the first stage of primary school. After 1989, 
new educational approaches were applied and kindergarten teachers received more 
space for individuality, creativity and initiative. Many experiments have been 
introduced, such as foreign language teaching. The present programme includes the 
following activities: 

−       physical education (physical exercises, pace, running, jumping, crawling, 
throwing, acrobatic exercises, music-movement education, hardening, pre-
swimming education, and skiing); 

−        intellectual education (getting acquainted with the social milieu and natural 
environment); 

−       language education (development of vocabulary, care for pronouncement and 
clear utterance, care for improvement of grammatical correctness of speech 
utterances and development of children’s consciousness about grammar, 
development of fluent speech); 

−       development of basic mathematical images (space images, first object images 
about numbers and calculating); 

−       moral education (development of children’s relations to one’s own self and of 
initial collective relations, education for basic character qualities, elements of 
patriotism); 

−       practical activities (work with technical and raw materials, constructing, 
cultivating, breeding, socially useful works); 

−       aesthetics (the content is included in the programme of music, arts and literary 
education); 

−       music education (singing, music-movement activities, instrumental activities, 
listening to music); 

−       fine arts (artistic expression of ideas, environment and fine arts); 

−       literary education (poetry, prose, getting acquainted with dramatic art and 
dramatic expression of ideas). 

Children are assessed in an oral form and teaching is mainly based on games. In 
2000/01, the gross enrolment ratio for pre-primary education was estimated 81%. 
According to national data, in 2004/05 there were 3,046 kindergartens (public and 
private) with 149,569 children enrolled. The total number of teachers was 14,009 
(including headteachers). 

Primary education (basic education) 

The process of democratization of education which took place after 1989 is closely 
connected with the curriculum transformation. The development and adoption of 
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national curricula fall under the competence of the Ministry of Education. After 1989, 
some curricula were developed from the “bottom” by enthusiastic teachers, mostly 
within the framework of experiments and under external international assistance (first 
of all, the alternative schools). 

Chief attention has been given to the development of educational standards or 
a core curriculum. Educational standards have been developed for the first stage of 
basic school (Grades I-IV) as well as for pre-school education and the second level of 
basic school (Grades V-VIII or IX). 

New syllabi for basic schools were introduced in 1995/96. In comparison to 
the previous ones, they are not legally binding but give the teacher and the subject 
commissions the possibility to adapt them to the conditions in the region and in the 
individual school. For some subjects the number of weekly lessons is not prescribed at 
all. 

The teaching of religion in schools was reintroduced as well as ethics as a new 
compulsory subject alternative to religion. The most important changes took place in 
foreign language teaching, sometimes under the influence of the presence of foreign 
lectors––with the possibility for teachers of foreign languages to participate in in-
service teacher training courses abroad––and the use of foreign textbooks. The tables 
below show the weekly lesson timetable: 
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The need for independent and creative work by pupils has been declared, but not so 
many changes have occurred in school practice, although some new methods were 
introduced, based mainly on the Waldorf and the Montessori pedagogy. Workshops,  
case studies, and other new teaching methods are rarely used. 

Pupils are continuously assessed on the basis of written and oral work at 
school and homework. Basic school pupils are assessed twice a year. Evaluation is 
carried out on the basis of a 5-point scale: excellent (1), very good (2), good (3), 
satisfactory (4), failed (5). The only exception is the first year of the basic school, in 
which the final assessment is expressed on the basis of a point scale from 1 to 3. In 
Grades II-IV, pupils pass to higher grades when their marks are not worse than 4 in all 
subjects. If they fail (mark 5) in one or more subjects, they must repeat the grade. In 
the second stage of basic school (Grades V-IX), pupils may sit an exam in one or two 
subjects in which they failed. If they pass the exam(s), they proceed to a higher grade. 
If they receive a “5” in more than two subjects or they fail, they must repeat the grade. 
Upon completion of Grade IX, pupils do not receive special final certificates. 

In 1986, the verbal assessment of first grade pupils was introduced as an 
innovation. Since 1995/96, there is also the possibility for verbal assessment of 
Grades II-IV pupils, upon agreement of parents and after approval of the pedagogical 
board of the basic school. 

In 2003, the gross enrolment ratio for primary education was 100%. According 
to national data, in 2004/05 there were 2,342 primary schools (including state, church 
and private schools; 2,217 were state schools) with 560,618 pupils enrolled (of whom 
530,777 in state schools). The number of full-time teachers (including headteachers) 
was 36,666. 
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Secondary education 

As mentioned, secondary education encompasses three main types of school: 
gymnasium, secondary specialized school, and secondary vocational school. 
Gymnasia provide general secondary education. There are four-, five-, six- or eight-
year gymnasia; the transfer to gymnasia is possible after completing Grade IV (eight-
year gymnasia), Grade VI (six-year gymnasia), and Grade VIII (five-year gymnasia). 
Technical secondary schools prepare students not only for vocational occupations, but 
also for higher education; the duration of programmes is four to five years. Vocational 
secondary schools mainly provide the qualifications for workers’ trades and 
vocational occupations in two- and three-year apprentice training programmes; some 
four- and five-year programmes leading to the matura examination are also offered. 
The three-year apprenticeship branches are studied by about 75% of all secondary 
vocational school pupils. The four- and five-year programmes give access to higher 
education and are more selective. Based on general requirements, the goals and 
objectives of gymnasia were newly conceived. These laid emphasis on: 

−        developing the students’ cognitive abilities; 

−        preparing them for independent or collective creative work; 

−        encouraging them to achieve good communication skills; 

−        helping them to attain functional literacy in the areas which attained relevance 
after 1989 such as information science and foreign languages; 

−        developing their abilities to research, classify, process and effectively use 
information, formulate and solve problems, and express and defend their 
opinions; 

−        strengthening ecological education, health education, and environmental 
education.  

In agreement with the above objectives the content of individual subjects was updated 
and reduced; or in some cases new subjects, such as ethics or informatics, were 
introduced. Ethics––which is not marked and can be alternated with the optional 
subject religious education––aims to help the students to explore and develop their 
own identity, and to have a positive influence on their value orientation, encouraging 
them to have respect for others, harmonious interpersonal relations, and to commit to 
the principles of humanism. 

Students are admitted to secondary education upon completion of basic 
education and provided that they successfully pass the entrance examinations. 
Examinations have oral and/or written form, and subjects tested are as a rule Slovak 
language and mathematics, and sometimes foreign language. Students’ talent is 
assessed in the case of art schools. Students may apply for admission in more than one 
school. 

Extended lessons may be used for extending the time load of compulsory 
classes, introducing additional compulsory subjects and teaching optional subjects. 
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With the new model of gymnasium, students can choose from a relatively wide 
spectrum of optional and elective subjects, depending on the possibilities of the 
respective school.  

Gymnasia provide general secondary education, normally lasting four years. 
They prepare students mainly for continuing their study at higher education 
institutions, but also for some occupations or activities in administration, culture and 
other similar branches. Since 1990, it is possible to organize eight-year gymnasia. The 
eight-year gymnasium is a comprehensive secondary school where students complete 
part of their compulsory school attendance. In addition, bilingual gymnasia were set 
up with the purpose of teaching foreign languages (English, German, French, Italian, 
and Spanish) more effectively. The table below shows the curriculum in four-year 
gymnasia: 

 

Technical secondary schools (SSSs), which prepare specialists for technical and 
economic jobs, represented the most stable stream of the education system in the past. 
The transition to a market economy remarkably affected this stability and brought 
about changes in the specialized training, especially in recent years. The fields of 
study in SSSs, formerly differentiated according to individual professions, have been 
integrated into groups and the curriculum structure has been changed. The fields of 
education and training designed for basic school graduates (with the exception of the 
artistic and medical fields) were replaced by 30 newly conceived, especially 
integrated fields of education and training including: mechanical engineering, 
electrical engineering, chemistry, food industry, textile technology, wood industry, 
civil engineering, electrical engineering in transport and communications, etc. The 
integration of fields of study has also been introduced in high-tension electrical 
engineering, low-tension electrical engineering, food industry, chemistry, agro-
business, and teacher training, in order to avoid narrow and too early specialization. 
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While in the past the subjects and number of lessons were strictly set up, the 
present curricula has a large scale of optional subjects. Among the optional subjects 
there are also those which support contract activities, e.g. management, accounting, 
etc. Optional subjects have to respond to the requirements of labour market and 
employment entities in individual regions. In SSSs, general subjects represent about 
42-45% of the curricula and vocational subjects represent about 58-55%. The 
vocational subjects include practical and theoretical components. The practical 
component consists of practical exercises, academic practice and vocational training. 
The school may adjust the curricula by up to 10% of weekly hours, and up to 30% of 
the content of subject-matter.  

In the field of art, new forms of education and training arose to comply with 
requests. The conservatory is a special type of SSS providing education and training 
in such fields as singing, music, ballet or dramatic art. Studies take six years to 
complete (eight years for ballet).  

Vocational secondary schools (SVSs) prepare for professional workers’ trades. 
They prepare students for vocational occupations and for more demanding 
occupations and some technical and economic activities that require a higher training 
level. Vocational training is carried out in two- and three-year branches for 
apprentices and four-year programmes in seventeen branches of the national 
economy. Those who successfully complete vocational education with the school-
leaving examination may continue studying at a higher educational institution. The 
four- and five-year programmes directly open the access to higher education and are 
more selective––they are pursued only by one-third of the total number of secondary 
vocational pupils. 

Distribution of students has changed in agreement with the requirements of the 
labour market. The number of accepted students in the branches of mechanical 
engineering and other metal processing production branches has been substantially 
limited as a result of conversion of the army industry and decline of the mechanical 
engineering as well as the branches of training in the sector of mining and metallurgy. 
On the other hand, the branches for apprentices and fields of study in the sector of 
trade and service have been developed. 

Secondary school pupils are evaluated twice a year on the basis of a 5-point 
scale, 1 (excellent) being the highest. If students fail (mark 5) in one or two subjects, 
they may apply for repeating these subjects. If they fail in more than two subjects, or 
if they fail in repeating the subjects, is up to the school to decide whether they should 
repeat the grade or not. Students may also apply for repeating in another school. 

At the end of secondary education programmes which give access to higher 
education, students take the school-leaving examination (matura). The matura exam 
consists of four subjects, e.g. at gymnasia, written and oral examinations in language 
and literature in the mother tongue, and an oral examination in mathematics or foreign 
language, as well as two oral exams in optional subjects chosen by students. Two- and 
three-year vocational programmes at secondary vocational schools are completed by a 
final examination which consists of an oral and a practical part. Successful students 
receive an apprenticeship certificate. This certificate does not give access to higher 
education. 
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In 2004/05, there were 234 gymnasia with a total enrolment of 99,738 students 
(of whom 81,984 students in 161 state gymnasia). There was a total of 262 technical 
secondary schools with 87,563 students enrolled (of whom 80,895 students in 213 
state schools). There were also 233 vocational secondary schools/apprentice training 
centres with 73,525 students enrolled (of whom 63,886 in 202 state schools). Finally, 
there were 109 integrated secondary schools with 64,738 students enrolled (of whom 
62,772 students in 105 state schools). The number of full-time teachers (including 
headmasters and deputy headmasters) was: 7,543 teachers in gymnasia (of whom 
6,121 in state schools); 8,274 teachers in technical secondary schools (of whom 7,496 
in state schools); 4,354 in vocational secondary schools/apprentice training centres 
(3,735 in state establishments); and 4,174 in integrated schools (4,089 in state 
schools). 

It should be noted that the education of children of national minorities, such as 
Hungarian, Ukrainian, German, Ruthenian and Roma, is provided in their mother 
tongue at the kindergarten, basic and secondary education levels.  

Assessing learning achievement nationwide 

The country participated in international assessment exercises, such as TIMSS 
(Trends in International Mathematics and Science Study), PIRLS (Progress in 
International Reading Literacy Study), and PISA (Programme for International 
Student Assessment). Gradually, the national monitoring of educational outcomes is 
systematically conducted to enable the feedback affecting of quality of work by 
teachers, schools and the entire system of education and training. 

In international measurements organized by International Association for the 
Evaluation of Educational Achievement (IEA), pupils in Slovakia achieve higher than 
international average. Within the framework of PIRLS, joined in 2001 and focusing 
on pupils aged 10, girls achieved better results than boys; pupils achieved higher score 
in reading information texts than the literary ones. 

In September 2002, an evaluation of the knowledge and skills of pupils in 
Slovak language and mathematics was conducted with the collaboration of the 
Ministry of Education of France. The test focused on Grade V of basic schools and 
Grade I of eight-year gymnasia in a sample of 117 schools and involving 2,774 pupils. 
In Slovak language, 58 schools (77.8 %) attained the score corresponding to the 
nation-wide mean, 35 schools attained significantly higher scores and 22 schools 
attained significantly lower scores. In mathematics, 45 schools (72.6 %) achieved the 
nation-wide score, 39 schools achieved significantly higher scores and 33 schools 
attained significantly lower scores than average. 

In April 2003, the results of an application form to study in gymnasia of 
voluntary orientation submitted by 16,701 Grade IX students in basic schools showed 
an average success rate of 56% in mathematics, and 76% in Slovak language and 
literature as well as Hungarian language and literature. (Ministry of Education, 2004).

Compiled by UNESCO-IBE (http://www.ibe.unesco.org/) 



World Data on Education. 6th edition, 2006/07 

Higher education 
In the period 1990-1999 substantial changes occurred in composition of higher 
education institutions and faculties in several seats of higher education institutions. 
New faculties arose to compete with the existing faculties in traditional university 
seats (of law, economy, education, theology, science, etc.). 

According to the 1990 Act, higher education institutions fall under the 
competence of the Ministry of Education with the exception of the military and police 
academies. In keeping with the Higher Education Law, the responsibilities of the 
Ministry of Education include: (a) creating conditions for developing higher education 
institutions; (b) coordinating higher education activities; (c) allocating funds from the 
national budget to individual higher education institutions; (d) registering the statutes 
of higher education institutions and faculties; and (e) issuing agreements on the 
establishment, fusion, split or dissolution of faculties of higher education. 
Nonetheless, higher education institutions enjoy a high level of autonomy. The Act 
also contains provisions for the establishment of the Council of Higher Education 
Institutions and the Accreditation Commission. The Commission is an advisory body 
whose role consists in monitoring and independently assessing the level of 
educational, scientific, artistic and research activities at higher education institutions 
and faculties. It has the right to demand from the central bodies, the higher education 
institutions and faculties any necessary information and background materials. 

Other bodies involved in development of higher education policies are the 
higher education institutions representatives, the Higher Education Council as a body 
of self-governance, the Students’ Higher Education Council as a body of university 
students’ representatives and the Rectors’ Conference. 

An extensive amendment to the Higher Education Act, adopted in 1996, 
solved some crucial shortcomings of the 1990 Act. It introduced provisions 
concerning the creation and abolition of universities, about doctoral degree 
programmes, as well as concerning the possibility of establishing private universities 
and the operation of foreign universities in the Republic of Slovakia. An amendment 
is being considered in order to authorize institutions to enrol fee-paying students who 
fulfil the admission requirements but have not been admitted for capacity reasons. 

The new Higher Education Act of 2002 clearly distinguishes between 
bachelor’s, master’s and doctoral degree programmes, in accordance with the Bologna 
process. Bachelor’s degrees are generally awarded after three or four years of study, 
while master’s degree courses can take one to three years to complete. The duration of 
full-time doctoral degree programmes is three and four years. The former long-cycle 
programmes have gradually been phased out since 2005/06 academic year and 
incorporated into master’s courses. (Eurydice, 2007).

Higher education institutions (HEI) have extensive academic rights and 
academic freedoms. Public HEI are non-profit-making entities receiving a substantial 
part of finances the national budget in the form of block grants (up to 90% of their 
budgets, the rest is covered by their own resources). It is possible to provide to a 
private HEI a subsidy for implementation of accredited study programmes, for 
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research, developmental or artistic activity and for its development. The Ministry of 
Education provides for private higher education institutions a subsidy for social 
welfare of students; a subsidy for social scholarships to students can also by provided. 

In December 2006, there were twenty-three public HEI, including two military 
academies and one police academy, and ten private HEI. In 2005/06 the total 
enrolment in public HEI was about 188,000 students (not including foreign students), 
of whom 116,000 on a full-time basis and 67,000 part-time. In private HEI there were 
8,208 students enrolled in first- and second-cycle degree programmes. (National 
report of the Slovak Republic within the framework of the Bologna process, 2005-
2007). In 2003/04, there were 10,069 full-time teachers (of whom 10,004 in public 
institutions) and 1,784 part-time teachers (1,608 in public institutions). 

Special education 
The education of children and young people with special needs has been traditionally 
carried out in special schools, where disabled pupils acquire the knowledge, skills and 
habits needed for integration into the society and workforce. Recently, the integration 
of physically disabled children in mainstream schools has started. 

There are special schools for mentally retarded children and youth; children 
and youth with hearing and sight impairments and speech defects; physically 
handicapped children and youth; ill and impaired children; children with several 
defects; maladjusted children. Except for schools for pupils with mild mental defects, 
apprentice training centres and practical schools, the special schools provide 
education equal to that offered at ordinary basic and secondary schools.  

Special schools, founded in accordance with the Law No. 229/2000, include 
special kindergartens, special basic schools, special secondary schools, vocational 
schools, and practical schools. The vocational school is designed for the vocational 
guidance of pupils with mental defects, and is not legally ranked among secondary 
schools. The practical school is designed for the mentally handicapped who cannot 
succeed at vocational school. Its task is to prepare the pupils for family life, and to 
teach them how to perform housework and to manage some simple auxiliary work to 
be carried out under protected conditions. Pre-primary education of disabled children 
is carried out in special kindergartens or classes and integrated kindergartens with 
special educational counselling. Special kindergartens are designed for children who 
need special care and special classes may also be created in mainstream kindergartens. 
The provision of care for the disabled at the pre-school level is within the authority of 
the child integration centres, which provides the necessary support to families so that 
their children’s psycho-social development is not jeopardized. 

In basic schools the curriculum involves specific subjects decisive for the 
socialization of children with special needs, as well as the development of 
communication skills for children with hearing disabilities and children with impaired 
communication ability, spatial orientation for children with sight disabilities, etc. 
Special basic schools have nine grades, or a preparatory grade and nine grades, 
excepting the auxiliary schools for the mentally handicapped which have ten grades. 
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Special secondary schools provide education and training for children and 
youth who, due to their defects, cannot be integrated into mainstream schools. The 
integrated method of education and training in secondary schools is limited to 
children with mild handicaps. The disabled with severe defects are integrated only in 
rare cases by using the necessary compensation techniques.  

Finally, a specific group of special schools is established at health centres and 
hospitals, which cater to 5,238 children. The schools at health centres provide 
education for children according to their age group in primary or special school to the 
extent allowed by their health status. They also develop their activities outside classes, 
e.g. in school canteens at the health centre.  

In 2004/05, there were 67 special education kindergartens with 1,034 children 
enrolled and 196 full-time teachers (including headteachers and deputy headteachers); 
there were also 38 special classes in mainstream kindergartens with an enrolment of 
337 children. At the basic education level, there were 276 special education schools 
with 20,551 pupils enrolled and 1,226 full-time teachers; there were also 565 special 
classes in mainstream schools (mainly state schools) with 5,441 pupils enrolled. At 
the secondary level, there were 19 special education establishments with 1,007 
students and 159 full-time teachers. There were also 45 vocational schools with 4,018 
students enrolled and 28 practical schools with a total enrolment of 374 students. 

Private education 
The socio-political changes in 1989 allowed the creation of private schools founded 
by religious associations, legal entities and individuals. The Ministry of Education 
sets up their network and approves curricula and syllabi. The School Commission at 
the Conference of Bishops of Slovakia is the responsible body for church-affiliated 
schools, while the Association of Private School Founders is responsible for private 
schools. 

The curriculum in private educational establishments does not generally differ 
from that of the public schools, or it differs only to some degree, especially for church 
schools. Some schools are alternative in that they adopt a different philosophy of 
education. There also alternative schools which focus their programmes on shaping 
attitudes, and developing their pupils’ abilities and humanist system of values. 

In 2004/05, private and church-affiliated educational establishments included: 
16 private and 30 church-affiliated kindergartens (with an enrolment of 598 and 1,317 
children respectively); 16 private and 109 church-affiliated primary schools (with an 
enrolment of 1,159 and 25,548 pupils, respectively); 22 private and 51 church-
affiliated gymnasia (3,362 and 14,392 students respectively); 35 private and 14 
church-affiliated technical secondary schools (3,974 and 2,664 students respectively); 
26 private and 5 church-affiliated vocational secondary schools (8,433 and 1,206 
students respectively); three private and one church-affiliated integrated secondary 
schools (1,310 and 656 students respectively); and five private and 12 church-
affiliated special schools (82 and 334 students respectively). 
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Means of instruction, equipment and infrastructure 
Compulsory subject textbooks approved by the Ministry of Education are distributed 
to primary and secondary school pupils free of charge, for one or more school years as 
required. The expenses connected with the purchase of textbooks for State and 
church-affiliated primary and secondary schools are covered by the Ministry of 
Education from its budget, and those for State and church-affiliated secondary health 
schools by the Ministry of Health. 

Since 1990, 223 textbooks have remained valid, of which sixty-nine titles for 
schools with Hungarian as teaching language. Separate titles have been issued for 
special schools, basic schools for pupils with impaired hearing and primary schools 
for the blind. For short-sighted pupils five titles were issued for Grades I-II. The 
schools for physically handicapped children and schools for pupils with impaired 
communication ability use textbooks designed for basic schools. 

In general, the textbook fund for primary school has been renewed up to 70%. 
A priority requirement in the process of textbook fund renewal was the updating of 
general subjects textbooks in all types of secondary schools. The first in order were 
the textbooks of Slovak language and literature, geography, ecology, information 
technology and civics for all grades of secondary schools. New textbooks of computer 
technology for SSSs and history for gymnasia are being prepared. Other textbooks 
have been updated in re-editions, e.g. textbooks of chemistry, physics and biology. On 
the basis of competition new textbooks of Hungarian for SSSs with Hungarian as 
teaching language are being prepared. 

More complicated is the situation concerning textbooks of vocational subjects 
for SSSs and SVSs which make up over 50% of the total textbook fund for secondary 
schools. Some 63% of new textbooks were issued for vocational subjects of various 
types of secondary specialized schools. The total textbook fund for secondary schools 
contains 2,130 titles. Out of this total, 387 titles are for all types of gymnasia, 927 for 
SSSs and 816 for SVSs. 

The Ministry of Education covers 46% of costs for teaching aids, 40% is paid 
by companies in the form of gifts and about 14% of costs is covered by the students 
themselves. The purchase of teaching aids is carried out directly through the 
producers and distributors. Some teaching aids are developed by teachers, parents and 
pupils within the framework of leisure-time activities. 

The radio broadcasting for schools is an old tradition in Slovakia and is closely 
connected with basic schools. It is oriented, primarily, towards mother tongue, 
literature, foreign languages, music, geography, and natural history. Some 
programmes are distributed free of charge to schools through audiocassettes. Video 
technology is utilized to a much greater extent. 

The educational technology at schools is out-of-date, textbooks issued prior to 
1989 according to centrally set normatives, are bought sporadically by the schools 
themselves according to their financial possibilities. As regards IT equipment the 
situation gradually improved. While in the 1999 questionnaire survey (TIMSS) it has 
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been found that as much as 832 % of 14-year-olds did not use computer at 
mathematics or science classes, and 93 % had no access to Internet at home or school, 
by the end of 2003 about 42% of basic and secondary schools were equipped with 
multimedia technology through INFOVEK project. During the inspections carried out 
in 2002/03 it was found that in basic schools about 52 titles of textbooks were 
missing, and 88 were missing in secondary schools. Many textbooks are out-of-date; 
some new ones do not reflect the approved curricula and are methodologically 
inappropriate. (Ministry of Education, 2004).

Adult and non-formal education 
According to the Further Education Act No. 386/1997, further education is part of the 
education system in Slovakia. Each person has the right to further education under the 
conditions given by this Act and in agreement with his/her abilities and interests. 
Further education may be organized in the following forms: second-chance education; 
vocational education and training, including re-training; special-interest education, 
civic education and other. 

Further education is provided by schools (basic schools, secondary schools, 
higher education institutions and school facilities) as well as by extra-school 
educational establishments offering accredited and non-accredited courses. Quality 
insurance is guaranteed by accreditation of educational institutions as a State 
verification of the ability to provide further education. The appropriate Accreditation 
Commission is established by the Minister of Education. 

The Association of Adult Education Institutions is a non-governmental, non-
political voluntary organization which associates (as of May 1996) fifty-five adult 
education institutions (educational institutions, special-interest and private 
associations, professional institutes, entrepreneurial educational units, schools, etc.). It 
was founded with the aim to meet and enforce the common needs and interests of 
institutions with similar orientations, to take care of the professionalism of their 
members and the educational services provided by them, and to contribute to the 
development of adult education in the country. 

The Association of Cultural Workers of Slovakia was established 
in 1994 as a special-interest organization associating professional and voluntary 
cultural workers, cultural centres and institutes of a cultural educational character, and 
societies and unions oriented towards specific circles  of cultural, special-interest 
educational and artistic activities. 

In the field of distance education, the Association of Distance Education 
Entities and the National Centre for Distance Education were established in 1994. The 
Association of Universities of the Third Age (established in December 1994 on the 
initiative of universities and higher education institutions) is a special-purpose, 
voluntary and independent association of regular or affiliated members. Its mission is 
to initiate and promote those universities, to co-ordinate activities in the field of 
lifelong education, and to contribute to expanding the number of those interested in 
study at the University of the Third Age. 
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The problem of illiteracy is not a priority and is only related to a small amount 
of the Roma population. 

Teaching staff T

Apart from kindergarten teachers, all teachers must have university education. All 
higher education institutions offering pre-service teacher training programmes are in 
the public sector. Both full-time and part-time study are free of charge, the students 
pay for the study exceeding their standard length, admission interviews, 
accommodation, catering, transport and for some administrative services. The basic 
categories of teachers require the following qualifications: 

−        kindergarten teachers: technical secondary or higher education; 

−        basic school teachers (Grades I-IV): higher education; 

−        general subject teachers for Grades V-IX of basic school: higher education 
focusing on  two general subjects; 

−        general subject teachers for secondary schools: higher education focusing on 
two general subjects; 

−        vocational subject teachers for secondary schools: higher education in the 
appropriate specialization and supplementary pedagogical qualification; 

−        foremen: complete secondary specialized education or apprenticeship, at least 
three years of professional experience and supplementary pedagogical training 
at faculties of education or technical universities, or apprenticeship and 
complete secondary education and a bachelor’s degree (foremen of 
professional training) at the faculty of education. 

As a rule, kindergarten teachers are trained at the secondary education level, but there 
are training programmes also at university level. The length of study at secondary 
teacher training schools is four years. This training also allows becoming an educator. 
During the four-year programme a course on pre-school pedagogy and psychology is 
offered. Graduates of other secondary schools may receive qualifications as teachers 
in kindergartens and educators in two-year post-secondary teacher education. 
Teachers for basic schools of art are trained at conservatories offering six-year 
programmes. 

Basic and secondary school teachers are prepared at university level. Teacher 
education for the first stage of basic schools is provided by a four-year course and for 
the second stage of basic schools by a five-year course. The study for the second stage 
of basic school has the form of a combination of two general subjects and is 
completed with a state final examination. Secondary school teachers are prepared at 
various faculties of universities and other higher education institutions. The 
programme lasts five years and is completed with a state final examination. Graduates 
from technical universities and other higher education institution without any 
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pedagogical training necessary for teaching subjects of their specialization may obtain 
pedagogical-psychological education as further education at technical universities. 

According to the Act on performance of work in public interest, teachers are 
public employees and their admission to the profession is based on this Act and the 
Labour Code. Only those applicants who meet the personal, educational and 
qualification requirements can be employed. 

The working load of all educational staff is divided into direct teaching load 
and time dedicated to other activities related to teaching. The basic weekly workload 
of kindergarten teachers is 28 hours; of primary school teachers, teachers of basic 
school of art, and assistant teachers of primary school, it is 23 hours; of secondary 
school teachers, 22 hours; and of instructor of vocational training, 21-35 hours. 

In the early 1990s, the stagnation of full-time teachers and decrease of part-
time teachers accompanied a considerable increase in number of students. In the last 
four years of that decade, the number of full-time teachers went up by 1,000 and the 
number of part-time teachers doubled (a teacher employed in several institutions is 
counted several times). 

The present social position of teaching staff, as well as other categories higher 
education institutions employees, is not entirely satisfactory and does not correspond 
to the demanding, and complex work that they perform. Even if teachers’ salaries 
have been several times increased, this increase represented a lower sum as compared 
with other categories of employees. This situation resulted in an exodus of a number 
of educational staff from the education  sector––first of all foreign language teachers, 
information technology and mathematics teachers and others, for better-paid sectors 
of the economy, especially for private and foreign companies and banks––as well as 
in a strong feminization of the teaching profession. 

From 2002 teachers’ salaries have been regulated by the law on public service. 
The latter was substituted by the new Act No. 553/2003 of Law Code which sets out 
the rise of some salary brackets. Government Decree No. 413/2004 of Law Code set 
out the raised scales of salary brackets of employees performing works in public 
interest effective from 1 July 2005 by 6%. The scale of salary brackets contains 14 
salary grades and each grade has 12 salary stages. 

According to the Ministry of Education Decree No. 42/1996 on In-Service 
Education of Educational Staff, issued on 26 January 1996, in-service teacher training 
is provided in the following forms: (a) practical training of the new educational staff; 
(b) training of head educational staff; (c) continuing education; (d) specialized 
innovation study; (e) specialized qualification study; (f) extended courses. 

The Decree No. 41/1996 on Professional and Pedagogical Competence of 
Educational Staff introduced a qualification examination that is considered for staff 
remuneration. This examination is organized and carried out by methodological 
centres, the National Institute for Education and educational organizations of other 
central bodies of the state administration established by schools and higher education 
institutions. 
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The system of in-service teacher training aims at improvement and 
development of an optimum ability of teachers for performance of their profession 
and improvement of their qualifications in accordance with social needs and with 
regard to teachers' individual abilities, their social activities and personal qualities. 
Special emphasis is put on updating of knowledge, development of teaching skills, 
knowledge, skills and habits, attitudes, qualities in a whole complex corresponding to 
the present and future requirements for the creative performance of teachers' 
educational work. 

According to the Decree No. 42/1996 the training of headteachers is 
compulsory. It is organized by methodological centres, the National Institute for 
Education and educational organizations established by other central bodies in co-
operation with higher education institutions. The content of training is aimed at 
acquiring recent knowledge in the field of management, pedagogy and psychology. 
The course lasts, as a rule, two years. Admission is subject to successful completion 
of the first qualification examination. The training is completed by the defence of a 
final thesis and a final interview before a Commission. 

As it appeared from recent findings about teachers’ qualifications and 
professionalism of teaching (regional education survey carried out in April 2001), in 
the first stage of the basic school (Grades I-IV) some 18% of the teachers do not 
possess the appropriate qualifications; in the second stage (Grades V-IX), 12.4%; in 
technical secondary schools, 11.3%; and in secondary vocational schools, 11.8%. The 
best situation is in gymnasia, with just 4.5% of non-qualified teachers, while the 
highest percentage of non-qualified teachers is found in special schools (as much as 
41.3% in special basic schools, and 32.2% in special secondary schools). (Ministry of 
Education, 2004).

Educational research and information 
In the Slovak Republic, educational research is mainly carried out at the departments 
of education in the higher education institutions. Specialized research institutions 
include the State Vocational Education Institute, the Institute of Information and 
Prognoses of Education, the National Institute for Education, and the Research 
Institute of Child Psychology and Psychopathology. 

The Institute of Information and Prognoses of Education represents: a central 
information body in the field of education and a basic information centre of the 
Ministry of Education and its directly managed organizations, which provides for the 
operation of a part of the state information system within the competence of the 
Ministry; a head branch, methodical and co-ordination centre of a uniform and 
complex information system within the education sector, connected to other 
information systems in the Republic and abroad; a conceptual and research institute 
with nationwide competence in the field of development and planning of education, 
development of the concept of higher education and lifelong education, care for young 
people, management of education and economy of education; a sector workplace for 
analyses and research on youth; a sector workplace for the processing of educational 
statistics; a national centre for equivalence of diplomas with nationwide competence; 
a sector training centre for information  staff  within the education sector; a special 
scientific library with nationwide competence in the field of education and training. 
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Data coming from the municipal, district and regional bodies are processed at 
the Institute of Information and Prognoses of Education, which develops its own 
scientific activity in this field. In this respect, the Institute closely cooperates with the 
National Institute for Education and other State and research institutions. 

The main activities of the National Institute for Education can be characterized 
as follows: educational policy development; development of curricula and other basic 
educational documents; research and surveys concerning the educational process; in-
service training of educational staff. 

The Research Institute of Child Psychology and Psychopathology is engaged 
in applied research on developmental, educational and school psychology in terms of 
complex psychological care for the younger generation. In particular, this Institute: 
participates in the realization of research projects at the national and international 
levels; carries out comparative studies and basic and applied research in psychology 
and psychopathology; organizes special conferences and seminars and offers 
consultancies on topical questions concerning child psychology and psychopathology; 
provides for counselling service and expertise; helps at care for children with special 
education needs. 
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Web resources 
Ministry of Education: http://www.minedu.sk/ [In Slovak. Last checked: October 
2007.]

Institute of Information and Prognoses of Education: http://www.uips.sk/ [In Slovak. 
Last checked: October 2007.]

Compiled by UNESCO-IBE (http://www.ibe.unesco.org/) 
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World Data on Education. 6th edition, 2006/07 

National Institute for Education: http://www.statpedu.sk/ [In Slovak. Last checked: 
October 2007.]

State Vocational Education Institute: http://www.siov.sk/ [In Slovak. Last checked: 
October 2007.]

EURYBASE, the information database on education systems in Europe: 
http://www.eurydice.org/ [In several languages.] 

For updated links, consult the Web page of the International Bureau of Education of 
UNESCO: http://www.ibe.unesco.org/links.htm
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