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Saint Kitts and Nevis 
 Revised version, August 2006.

Principles and general objectives of education 
The Ministry of Education will seek to provide for all citizens and residents a 
comprehensive programme of lifelong education in order to enable individuals to 
develop their full potential and allow them to make a meaningful contribution to 
nation building. Education will continue to be emphasized as a fundamental human 
right and a major factor in national development. The Ministry of Education has 
established five goals that would guide activities in education during the period 1995–
2001. These are: 

•      To ensure that every citizen in the Federation has to access to all forms and 
levels of education and training, that is consistent with their level of 
development and their aspirations. 

•      To enable people to obtain ideals and aspirations that they could not achieve 
before, that is, to learn and apply information, attitudes, values and skills 
previously unavailable to them. 

•      To ensure that the learning environment in schools is amenable to learning 
and that adequate support systems are available for teachers and students. 

•      To promote continuous curriculum reform at all levels of the education 
system. 

•      To promote excellence and equity in the school system. Excellence will be 
promoted by encouraging high standards of performance and equity, by 
ensuring that the education system is truly comprehensive and that everyone 
who is capable of learning graduates with some meaningful and employable 
skills. (Ministry of Education, 1999).

Current educational priorities and concerns 
Until 1972, the large majority of people were unable to gain access to good quality 
education beyond the primary level. The Excelsior School established by Helen 
Bridgewater in Nevis in 1900 and the Miriam Picard Girls Secondary School in St. 
Kitts—opened in 1929—were geared to those at the upper echelons of society. The 
children of the sugar workers and cotton farmers and peasants were unable to advance 
in the education system relative to their number in the population. 

Despite moving from crown colony to statehood, the government had to wage 
a long struggle with parents, teachers and private entities to make secondary education 
available to the masses. In 1972, the Labour Government, with its long history of 
struggle for workers rights in the sugar industry and its strong trade union base, felt 
obliged to make education available to the working class. It ruled then that all students 
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on reaching the age of 12 must attend secondary school. This meant equality of access 
by children from varied social backgrounds, which has resulted in increased upward 
mobility for many persons who heretofore would have been unable to access good 
quality education. This is still the most significant and far-reaching decision affecting 
education in St. Kitts and Nevis. 

The education system has been undergoing a number of reforms in order to 
make education more responsive to the needs of the public. 

Consultations have begun with the relevant stakeholders on the Organization 
of Eastern Caribbean States (OECS) Model Education Reform Bill. The main 
objective of the consultations is to gain insights and perspectives from the public 
regarding a new legal framework to guide the promotion and delivery of education in 
the Federation. The new Education Bill seeks to introduce a new regime of 
accountability, including annual reporting to Parliament by the Minister of Education 
and the establishment of an Education Advisory Board. It will also forge a framework 
in which constructive partnership may take place between the Ministry of Education 
and the rest of society, particularly the private sector and parents. 

The establishment of the Advanced Vocational Education Centre—a post-
secondary institution focusing on vocational training—is one of the imaginative 
reforms introduced in the country. The Centre aims at equipping students with skills 
for the job market and provides a base for formal technical education. 

In line with its commitments to ensure equality of access by all sectors of the 
community, the government has established separate premises for the Special 
Education Unit to meet the needs of children who have physical and mental 
challenges. 

In 1997, the University of the West Indies first-year degree programmes were 
introduced at the Clarence Fitzroy Bryant College. Students are able to pursue first-
year university courses at home, thereby reducing the cost to government and making 
university education accessible to more persons. The college is a fully state-financed 
institution. 

Schools have been built, upgraded and refurbished. Four new primary schools 
have been built at Verchilds, Lodge, Mansion and Combermere. The Verchilds All 
Age School was upgraded to a secondary school in 1996. The Basseterre Junior High 
School, which previously catered to high school students (age group 12–14), was 
upgraded to a full high school in 1999 and it is now called the Washington Archibald 
High School. 

There is an effort to improve the learning environment at the primary level. In 
1997, the government produced a Draft School Maintenance Policy in order to do 
preventive maintenance and thereby reduce the cost of maintenance over time. 
Furthermore, the OECS Education Reform Unit has been assisting with improvement 
in the physical infrastructure and the provision of new training opportunities for 
teachers. 
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There has been renewed focus on guidance and counselling. Primary and 
secondary schools have been assigned guidance counsellors to help the students keep 
their focus on education and cope with social problems. 

In order to provide accurate data on developments in education, the 
government in conjunction with the OECS has set up an Education Management 
Information System (EMIS). The EMIS is a unit of the Education Planning Division 
along with the Curriculum Development Unit and the Project Management Unit. The 
Curriculum Development Unit serves as the main agency for generating, initiating, 
implementing and supervising change in the course of studies. It also develops 
curriculum guides for subjects taught in schools based upon listings of needs in the 
Federation and upon trends in the global economy. 

Current reforms are developed under the World Bank Programme for 
Education. The most far-reaching relate to the management of schools. Accordingly, 
schools will have more autonomy and there will be a de-concentration and 
decentralization of authority. Schools will be run by Boards, which will be required to 
produce development plans. 

One of the priorities is the improvement of teaching methods in order to 
ensure the mastery of English and mathematics at the primary level. There is also a 
focus on computer literacy. There is a continuous debate on the level of preparedness 
of primary school graduates to begin secondary education. There is a view among 
some sections of the public that pupils who cannot read by the age of 12 should not be 
admitted to high school. They argue that students must master the skills of reading at 
the primary level. Secondary schools organize remedial classes, but this is seen as 
retrogressive by some persons. Although they support the principle of universal 
access to secondary education, they argue that not everyone is able to benefit from 
secondary education. 

Some employers think that the education system must be more closely linked 
to the opportunities in the job market. They regard work force planning as critical. 
They hold the view that the education system should provide vocational training in 
order to meet labour market needs. 

Parents have been demanding greater output from teachers. They think that 
teachers should make school interesting so that children will be inspired to learn. 
Most of them appreciate the efforts of teachers and many willingly assist the schools 
with educational and extra-curricular activities. 

Teachers have re-established teachers unions; and have been holding staff 
meetings to review their level of effectiveness. Some teachers think that teaching does 
not provide a high enough status. In recent years, some teachers have obtained part-
time job to subsidize their incomes and this can have the effect of reducing the quality 
of teaching. Increases on teacher salaries and benefits are linked to the economic 
fortunes of the country. Given the economy’s base on sugar, tourism and financial 
services—and in light of the frequency of hurricanes—maintaining a sustained pay 
hike for teachers is a major challenge. 
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Laws and other basic regulations concerning education 
The Education Act No. 18 of 1975 makes legal provision for all matters relating to 
education. According to the Act, it is mandatory for children aged 5–16 to attend 
school. There are regulations governing the conduct of students. Students can be 
suspended from school by the principal and can be expelled for extremely bad 
behaviour. The regulations insist on uniforms for all schools and state clearly that the 
Department of Education is responsible for students from when they leave home at 
mornings until they return at evenings. 

Legislation passed in the National Assembly in 1998 make provisions for 
teenage mothers to return to school to continue their education. 

Administration and management of the education system 
The Ministry of Education, Labour and Social Security has full and complete 
responsibility for education. The administration of education is centralized with the 
Ministry giving policy direction, while the Department of Education implements the 
policies. The Chief Education Officer in St. Kitts and the Principal Education 
Officer in Nevis are responsible to the Ministry for the execution of education 
policies. 

School principals are responsible for day-to-day management of their school 
and for the quality of education delivered. They must therefore be accountable for the 
school’s performance. 

Under a World Bank Programme, the new approach will be toward a de-
concentration and decentralisation of power. The aim is to establish school boards to 
direct the management of schools. Schools will have greater autonomy and they will 
be required to prepare development plans. 

The private sector has become more active in education. It has been offering a 
number of scholarships and it supports extra-curricular activities. According to 
Strategy 2 of pillars for partnership and progress of the OECS Education Reform 
Strategy 2010, it is envisaged that the private sector will make an even greater 
contribution to education given its interest in recruiting capable people to sustain 
economic growth. The strategy aims to promote partnership between the public sector, 
the private sector, non-governmental organizations (NGOs) and organizations of civil 
society by encouraging private sector groups, NGOs and other organizations to 
participate with schools in developing attractive, enriching, and lively curricula and 
vocational programmes that would appeal to students as well as provide positive 
grounding in wholesome values and healthy living. 
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Structure and organization of the education system 
Pre-school education 

Pre-school education caters to children aged 3–5 and it is not compulsory. 

Primary education 

Primary education lasts six years and it is compulsory.  

Secondary education 

Secondary education lasts five years and it is compulsory. Traditional subject areas 
such as mathematics, modern languages, natural sciences and the arts, are five-year 
courses (Forms I–V), while the technical and vocational subjects are generally two- or 
three-year courses. Lower achievers at the secondary level who wish to pursue 
technical and vocational education can enrol at the Advanced Vocational Education 
Centre (AVEC) for a two-year programme, which serves as matriculation 
requirements for the technical education at the CFB. 

After completing secondary school students who obtain a minimum of five 
Caribbean Examinations Council (CXC) General Proficiency subjects can enrol at the 
Clarence Fitzroy Bryant (CFB) College in the two-year programme (division of arts, 
science and general studies) to pursue Advanced–level subjects called Caribbean 
Advanced Proficiency Examinations (CAPE). Students in Nevis study Advanced–
level subjects at the Sixth Form of the Charlestown Secondary School. Students 
wishing to pursue careers in technical and vocational subjects can follow two-year 
courses at the Technical and Vocational Education Unit of the CFB. 

The CFB also offers two-year courses for the training of teachers and nurses. 
Students also pursue the University of the West Indies (UWI) first-year degree 
courses under the Level I programme. The UWI School of Continuing Studies 
through its Distance Learning Centre provide a wide range of first-year university 
courses for persons wishing to pursue university education but who due to 
commitments to work and family are unable to go overseas to study. The UWI 
Challenge Programme was introduced over twenty years ago and is a forerunner to the 
Distance Learning Programme. 

The school year extends from early September to early July and consists of 
thirty-nine weeks. It is divided into three terms as follows: September–December 
(fourteen weeks), January–April (thirteen weeks) and April–July (twelve weeks). 
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The financing of education T

Education is financed largely by the government through its annual budgetary 
allocations. However, in recent years there has been a greater contribution by the 
private sector, particularly in the improvement of the physical infrastructure of 
schools. 

During the six-year period 1996–2001, expenditure on early childhood 
education jumped 266.5% (from $1,061,624 to $3,891,175), thus reflecting the 
government’s commitment to providing quality education at the initial point of 
contact with the system. Over the same period, expenditure on primary education 
increased from $6,953,871 to $10,845,171—an increase of 56%. With respect to 
secondary education, expenditure moved from $8,805,170 to $10,871,695, reflecting 
an increase of 23.4%. Expenditure on special education showed a huge increase of 
268.5%, from $201,752 in 1996 to $743,534 in 2001. With the establishment of the 
CFB, there was an enormous increase of 202% in expenditure on education at the 
tertiary level. Total expenditure on education over the period 1996–2001 showed a 
massive 73% increase, from $19,464,142 to $33,732,780. 

In 1998, education accounted for 11.2% of the national budget superseded 
only by communication and finance, and by 2001, it had moved up to 15%. 

The government gives subventions to private schools. The level of assistance 
varies. In some cases, the government pays teachers, while in others it makes lump 
sum payments. Private institutions are generally under-funded and the government has 
assisted over the years. 

In recent years, the government has received substantial financial assistance 
under the OECS Education Reform Project funded by the Caribbean Development 
Bank. This has enabled the construction and renovation of school buildings and the 
provision of scholarships to improve the skills of teachers. In addition, the World 
Bank project assists with the restructuring of the education system. According to the 
Education Plan 1988–2011, one of the long-term objectives is the diversification of 
the financial base for the delivery of services at the tertiary level. 

The Education Plan 1998–2001 points to the financial cost, the economic cost, 
the opportunity cost and the unit cost as efforts are made to improve effectiveness, 
efficiency and quality in the education system. It is anticipated that there will be more 
joint-venture projects in education between the government, the private sector and 
non-governmental organizations. Under the OECS Education Reform Strategy 2010, 
there will be: (i) a redefinition and restructuring of financial obligation; (ii) guarantee 
of education subvention and decentralize the control of spending; (iii) strengthening 
of the financial management capabilities of the Ministry of Education and of schools 
and colleges; (iv) the introduction of cost-recovery schemes for tertiary education and 
for specific technical vocational education training; (v) the provision of incentives for 
private investment in education; and (vi) the control of external borrowing for 
education. 
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The educational process T

Pre-primary education 

The Early Childhood Development Unit of the Ministry of Education is responsible 
for coordinating and supervising pre-school education, which is offered by public and 
private institutions as follows: 

•      Nursery (birth to 3 years old) 

•      Preschool (3 to 5 years old) 

•      Day care centres (birth to 5 years old) 

The official programme used in St. Kitts and Nevis is the High/Scope 
Cognitively Oriented Curriculum, which is integrated with the SERVOL Spices 
Curriculum in Trinidad. It is written by preschool teachers under the guidance of the 
Early Childhood Coordinator and the Curriculum Development Unit. 

The main objectives of pre-primary education are to provide high quality care 
and education for children in their early years of life and to prepare them for primary 
school and life in general. These objectives are achieved by fostering the child’s 
emotional, moral, physical and social growth and by kindling curiosity through 
sensory and intellectual stimulation. 

The curriculum focuses on the whole child. It reflects the High/Scope Key 
Experiences for Pre-school Children (High/Scope Educational Research Foundation). 
The main elements are: creative representation, initiative and social relations, 
language and literacy, movement, music, classification, seriation, number, space and 
time. 

•      Creative representation: recognizing objects by sight, sound, touch, taste and 
smell. 

•      Language and literacy: describing objects, events and relations; reading and 
writing. 

•      Initiative and social relations: making and expressing choices, plans and 
decisions; creating and experiencing collaborative play. 

•      Movement: moving in different ways; acting upon movement directions and 
moving in sequence. 

•      Music: developing melody, moving to music and playing simple musical 
instruments. 

•      Classification: exploring and describing similarities, differences and the 
attributes of things; sorting and matching. 
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•      Seriation: comparing attributes (longer/shorter, bigger/smaller). 

•      Number: counting objects; comparing the number of things in two sets to 
determine more, fewer, same number. 

•      Space: filling and emptying; changing the shape and arrangement of objects 
(wrapping, twisting, stretching, stacking, enclosing). 

•      Time: experiencing and describing rates of movement. 

            The average number of teaching periods per week is seventeen. The average 
duration of each teaching period is fifteen minutes. 

In 1999, the gross enrolment ratio was 91%. There were 39 pre-schools with 
1,544 children enrolled and 88 teachers. In 2003, the gross enrolment ratio was 101% 
and the net enrolment ratio was 83%. In 2004, there were 1,910 children enrolled in 
pre-primary education. Currently, there are 401 children enrolled in nurseries, 1,489 
in preschools, and 804 children in day care centres. 

The average number of children per class is 20, while the teacher/children 
ratio varies. In public schools, the ratio is 1:10, while at the private schools the ratio is 
1:20. This gives an average ratio of 1:15. 

Since there are no examinations at this level, the methods of evaluating the 
child’s performance is based on close observation at work and play. Evaluation is 
done by assessing the child’s competence in the following areas: cognitive skills, 
social and emotional development, creativity, language development, attitude to 
reading and writing skills. 

Primary education 

The objective of primary education is to provide the means for the acquisition of 
knowledge to every child within the age range, in order that he/she could gain a sound 
foundation in basic education to face the challenges of secondary education. Specific 
goals include improved reading and numeracy skills and the development of greater 
appreciation for the arts. 

The core subjects taught at the primary level are compulsory. These are 
mathematics, language arts, social studies and science. Other subjects include music, 
environmental education and physical education. 
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The sessions vary according to the level of competence of the pupils. In some schools, 
there are more sessions for mathematics and English to help the pupils to sharpen 
their skills. The average number of pupils per class at the primary level is 25 and the 
average teacher/pupils ratio is 1:20. There is some specialization at the primary level 
for mathematics and English. In the past, one teacher taught all the subject in his or 
her class regardless of competence. The specialization in English and mathematics 
sets out to ensure that the best mathematics and English teachers teach the subjects to 
the pupils. 

In Grades III–VI, pupils are tested by the national assessment measure known 
as Test of Standards. The tests are common to all the schools in the Federation and are 
the primary means of assessing the performance of pupils. All pupils who write the 
Test of Standards at the end of Grade VI generally move on to high school. 

In 1999, the gross enrolment rate was 101.5%. There were 6,676 pupils 
enrolled and 359 teachers. In 2004, there were 949 new entrants into primary school 
education. Total enrolment was 23,821 students, representing a gross enrolment rate 
of 101% and a net enrolment rate of 91%. There were 367 primary school teachers in 
2004. 

Secondary education 

The main objective of secondary education is to collaborate with society to provide a 
comprehensive educational programme, which would produce well-rounded 
individuals who are effectively prepared for entry into the workplace or tertiary levels 
of training. The goals of secondary education are to develop leadership potential in 
students, enhance the teaching of science and technology and widen the scope for 
student input into course selection and determination of their future. 

Efforts have been made over the last ten years to diversify the curriculum to 
meet the varying needs of students. There are now technical and vocational subjects 
such as electricity, clothing and textiles, technical drawing, office procedure, typing, 
computer science, and mechanics. These complement the traditional subjects in arts, 
sciences and languages. There are now more options from which to choose and 
students now do an interesting mix of subjects. 

Up to Form II, students are taught compulsory subjects such as English, 
mathematics, history, geography, science, French and Spanish. In Form III there are 
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options to choose from the following sets of subjects: technical 
drawing/French/physics; Spanish/computer science/chemistry; geography/principles 
of business; accounting/agricultural science/literature; typing; building technology; 
biology; electricity. 

 

In Forms I and II, where most of the subjects are compulsory, the average number of 
students per class is 30–35. In Forms III–V, where the students chose from a range of 
options, the average number of students per class is 15–20. The average 
teacher/students ratio is 1:20. 

Students are evaluated by regular tests that could be written, oral, or 
practicum. Midway in each term, there is a Mark Sheet that gives an indication of the 
students’ performance. Teachers are required to administer at least three tests for each 
Mark Sheet. 

At the end of each term, there is a second Mark Sheet to further update 
students on their performance. Towards the end of the school year in June, students 
are assessed by comprehensive examinations for promotion. Based on the results in 
these examinations students may be promoted to the next higher form, repeat the 
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present class or be demoted to a lower stream. About 90–95% of the students are 
promoted annually. 

At the end of Form V, students sit the Caribbean Examinations Council (CXC) 
General and Basic Proficiency Level Examinations. Certificates are awarded to 
successful students. Lower achievers who leave school at the end of Form IV sit an 
examination. If they pass five subjects, they are awarded the National Certificate of 
Education (NCE). 

Students’ progress: from Grade I (primary) to Form V (secondary) 1995–2000 

% of Grade I pupils completing Form IV About 90% 

% of Grade I pupils completing Form V About 75% 

% of Grade I pupils sitting at least five CXC subjects About 60% 

% of Grade I pupils passing at least five CXC subjects About 25% 

Improvements in secondary education are expected under the OECS Education 
Reform Strategy 2010. The strategies include: 

•        Re-conceptualizing the nature, form and content of secondary education 

•        Innovation in schools with respect to modular programmes and internal 
assessment and promotion strategies.

•        Improvement in the quality of secondary education 

•        Strengthening and enhancing the delivery of support services in 
guidance and counselling and Libraries and learning resources. 

In 2004, there were 4,548 students enrolled in secondary education 
programmes, representing a gross enrolment rate of 110% and a net enrolment rate of 
98%.  

Assessing learning achievement nationwide 

Mathematics was in the fourth position in the 1999 Test of Standards. Only 42.1% of 
Grade IV pupils had marks above 50%—the mark accepted as mastering basic 
learning competencies. Social studies was in the third position (46.9%), science was 
in the second position (60.9%) and English language was in the first position (66.2%). 
From the overall results, the Ministry of Education needs to set the appropriate 
mechanism in place so that a higher percent of pupils can master the basic 
competencies in all subjects. 

In an effort to correct the weaknesses identified in these tests, the Ministry 
organizes workshops with principals. The weaknesses are identified and strategies to 
correct them are outlined. Principals discuss the weaknesses and suggested strategies 
with their staff, prepare plans to correct the weaknesses and implement them. It is 
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anticipated that these actions will increase the number of pupils who master the basic 
competencies in all subjects. (Ministry of Education, 1999).

Higher education 
The Clarence Fitzroy Bryant College (CFB) is the main tertiary-level institution. 
Through its divisions (art and general sciences; nursing education; teacher education; 
adult and continuing education; management studies; technical and vocational 
education), the College offers a wide range of academic, professional and vocational 
courses which prepare students to make lifelong contributions to the community. 

The CFB aims to improve articulation between labour market needs and to 
expand the curriculum to increase opportunities for study at the post college level. 
The college is run by the Ministry of Education, which appoints the principal, the 
deputy principal, the registrar, and the heads of the various divisions. It is expected 
that the College will assume greater autonomy following the implementation of the 
World Bank programme for the restructuring and reform of the management of 
education in St. Kitts and Nevis. Furthermore, Strategy 45 of the OECS Education 
Reform Strategy 2010 seeks to restructure the governance of tertiary-level institutions 
to allow for greater autonomy, wider national representation and greater 
accountability. 

Students also pursue the University of the West Indies (UWI) first-year degree 
courses under the Level I programme. The UWI School of Continuing Studies 
through its Distance Learning Centre provide a wide range of first-year university 
courses for persons wishing to pursue university education but who due to 
commitments to work and family are unable to go overseas to study. 

Presently, there are no mechanisms in place to evaluate the performance of 
tertiary-level institutions. However, Strategy No. 52 of the OECS Education Reform 
Strategy 2010 calls for the creation of an OECS College Council to review and 
monitor matters pertaining to standards, certification, equivalence, accreditation and 
articulation of college programmes and accreditation of institutions. 

Special education 
Special education aims to develop the physical, emotional, mental and social strengths 
of all children with special needs. It has as its goals to challenge capability and 
develop student potential and expand services in specialized areas. The identification 
process has been intensified and new initiatives introduced to ensure early 
identification, intervention and stimulation of children who may require special 
education. 

A new school has been established. It has an enrolment of 77 students with a 
teacher/students ratio of 1:4. The following strategies have been introduced in special 
education. 

In 1995, an education officer was appointed in order to co-ordinate the work 
of the Special Education Unit. In addition, a clinical nurse specialist has been 
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appointed in order to co-ordinate the early identification/early stimulation programme 
and to provide training for and support to families of severely mentally and physically 
challenged children. Vocational training programmes for graduates of the Special 
Education Unit and the School for the Deaf have been introduced. 

More resources have been made available to special education, from $201,732 
in 1996 to $743,534 in 2001. It remains the smallest sector in the education system, 
but has a highly trained staff with many years of experience. 

Private education 
Private schools are run by boards whose policies generally fall in line with those of 
government. However, the Ministry of Education is the regulatory agency. It has 
authority to grant or refuse licences. Most of the schools follow the curriculum of the 
early childhood, primary, and secondary institutions established by government. 
However, the Convent High School and Lynn Jeffers Secondary School do not 
provide the wide range of options that are available at the public schools. 

There are mainly churches and private individuals providing private education. 
Given the cost of education, the government has assisted many schools through 
annual subventions, payment of teachers’ salaries, training of teachers, provision of 
furniture and equipment and instructional materials. The level of assistance varies. 

There are eight private primary schools and two private secondary schools. 
The heaviest concentration is at the pre-primary level. In the school year 1999/2000, 
there were two times as many children enrolled at the pre-primary level in private 
schools than in public schools—1,179 children compared to 583. 

The government monitors the private institutions to ensure that all staff 
members are trained and that the fundamental elements of the curriculum in the 
various subject areas are taught. 

In light of the cost of providing good quality education, private schools have 
been facing many challenges. Private schools were founded on elitism when good 
quality education was not available to the masses. With the increasing attention paid 
to education by the government there is less of a trend toward private education. The 
main attractions of private schools are higher levels of discipline, small classes and 
individualized attention. 

Means of instruction, equipment and infrastructure 
Although there has been an increase in the supply of instructional materials at all 
levels of the education system, there is need for increasing the supply to diversify the 
teaching methods and apply a multimedia approach to teaching and learning. 

Teacher Resource Centres have been established to develop instructional 
materials to help diversify the teaching methods. The Centres are also responsible for 
developing a multimedia approach to learning through the production of audiovisual 
materials, videos and teaching kits.  

Compiled by UNESCO-IBE (http://www.ibe.unesco.org/) 



World Data on Education. 6th edition, 2006/07 

Under the Student Education and Learning Fund (SELF) all students are 
provided with textbooks to facilitate the learning process. All students from Grade II 
to Form VI have access to textbooks under the SELF. There is a wide range of 
textbooks distributed at the primary level and the government meets the cost. The 
government and the private sector have been equipping schools with computers and 
schools will have access to the Internet in the near future. Under the OECS Education 
Reform Strategy 2010, schools will be equipped with new Information and 
Communication Technologies (ICT) in order to modernize and improve learning. 

Adult and non-formal education 
Most of the adult education courses are offered by the Clarence Fitzroy Bryant 
College (CFB). There is a wide range of courses at the certificate and diploma levels, 
but must persons pursue academic subjects at CXC general and advanced level. At 
present (2001), there are 389 students enrolled in adult education at the CFB with a 
teaching staff of 21. 

The Ministry of Gender Affairs also runs a number of short-term training 
courses, particularly for rural women.  

The Averil Archibald College and the Wilkin’s Secretarial College offer one-
year courses in secretarial studies and management studies. The St. John’s 
Community Improvement Club in Nevis has a long history of community education. 
Since its inception in 1977, it has run community education programmes for persons 
wanting to improve their level of education. 

Under the Canadian Programme for Economic Competitiveness (CPEC), the 
Hotel and Tourism Association has been conducting training for different sectors of 
the tourism industry to improve human resource capability. A proposal has also been 
submitted to CPEC for the training of construction workers in project management, 
supervision and construction technology. These programmes will greatly enhance the 
skills of the participants and will improve human resource capability. 

The Non-Formal Youth Skills Training Programme, which began in 1986, was 
designed to address the problem of youth unemployment and underemployment. The 
programme provides a flexible non-formal skills training which can respond quickly 
to the requirements of the labour market. The programme is unique in that it trains for 
employment. Trainees are also taught social skills. Since 1986, about 2,000 young 
people have been trained in various fields. Approximately 150 persons are trained 
each year in twenty modules. As a vocational programme, it has a very important role 
to play in fostering the development of skills among young people. St. Kitts and Nevis 
will benefit from Strategy No. 47 of the OECS Education Reform Strategy 2010, 
which aims to provide general education, vocational skills and life skills to out-of-
school youth and adults through evening classes, study groups, open learning 
opportunities and distance education learning. 

The average literacy rate is estimated at 97%. 
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Teaching staff T

The qualifications required to teach are four CXC General Proficiency subjects 
or GCE O-level, one of which must be English. 

The teacher education programme includes: (i) education (psychology and 
classroom management); (ii) mathematics (content and teaching methods); 
(iii) English; (iv) science (content and teaching methods); (v) reading; (vi) music/art 
(optional). Secondary school teachers must specialize in two subject areas—except 
education. 

A two-week orientation programme is organized for prospective teachers 
where there is focus on classroom management, attitude and the code of conduct for 
teachers. 

In-service training is not compulsory, but short courses are organized 
throughout the year to improve the level of performance of teachers. 

The Ministry of Education has developed a mechanism to evaluate the 
performance of teachers. The areas of assessment include: instructional planning; 
teaching techniques; knowledge; student progress; classroom management; teacher-
student relations; teacher-parent relations; teacher-staff relations; professionalism; 
administration details and general studies. This evaluation tool can assist teachers in 
improving their performance and it can help educational authorities to determine the 
level of investment in teaching and which teachers should benefit from such 
investment. 

There are 278 teachers at the pre-primary level, 46% of whom are trained; 367 
teachers at the primary level, 55% trained; and 421 teachers at the secondary level, 
35% of whom are trained. All of the teachers at the Clarence Fitzroy Bryant College 
are graduate teachers. There are also graduate teachers who are trained. Training for 
pre-school teachers are not available locally.

Teachers at the secondary level are required to teach a minimum of 32 
sessions per week, while those at the Clarence Fitzroy Bryant College must teach 
eighteen hours a week. 

Salary scales are based on qualification and training. The average annual 
salary for teachers is as follows: 

•        Untrained teachers: $14,640–22,740. 

•        Trained teachers: $22,740–34,980.

•        Specialist teachers (teachers with certificates, diplomas or special 
qualifications that are not degrees): $26,000–36,000. 

•        Graduate teachers: $34,980–48,000. 
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•        Trained graduate teachers: $48,000–52,380.

There are no specific incentives for teachers. They benefit from the 
government’s free medical insurance plan. They can also get up to four years study 
leave to pursue further training. The prospect of further training and educational 
advancement attract some persons to the professions. 

However, many persons do not wish to teach because salaries are low in 
comparison to other economic sectors. The status of the teacher has been lowered as 
the high paying professions gain ascendancy. In recent years, some teachers have had 
to do second jobs in order to make ends meet. This is worrisome because the quality 
of teaching can be negatively affected by this phenomenon. 

It is expected that efforts will be made to provide better pay packets for 
teachers. Strategies No. 53–59 of the OECS Education Reform Strategy 2010 aim to 
improve salaries and benefits, improve working conditions, expand and upgrade 
training for teachers, enhance the status of teachers, establish a career path and 
redesign recruitment and appointment procedures. 

There is limited in-service training for school principals, inspectors and 
educational advisors. However, according to Strategy No. 61 of the OECS Education 
Reform Strategy 2010 guidelines in the management of schools will be developed and 
implemented to include: (i) training prior to appointment; (ii) in-service training; 
(iii) mandatory upgrading; (iv) appraisal and assessment; and (v) incentives. 

Educational research and information 
Information is not available. 
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