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FOREWORD 
 
The National Curriculum lies at the heart of Government’s policy, as a means of raising standards. It 
sets out a clear, full and statutory entitlement to learning for all pupils.  It determines the content of what 
will be taught and sets attainment targets for learning. It also determines how performance will be 
assessed and reported.  The Curriculum gives teachers, pupils, parents, employers and the public a clear 
and shared understanding of the skills and knowledge that young people will gain at school.  It also 
caters for schools to ensure that they meet the individual learning needs of pupils.  
 
The curriculum for basic education is robust enough to provide core of knowledge and cultural 
experience and at the same time is flexible enough to give teachers the scope to build their teaching in 
ways that foster interactive child-centred approaches.  
 
The focus of this Curriculum Framework is to ensure that from an early age, pupils acquire essential 
literacy and numeracy skills to foster their creativity and afford teachers the discretion to find the best 
ways to inspire in them a joy and commitment to lifelong learning.  
 
The framework includes detailed, overarching statements on inclusion which clarifies the principles 
schools must follow in their teaching right across the curriculum, to ensure that, whatever their 
individual needs and potential learning barriers, all pupils have the chance to succeed. 
 
Emphases on competences and skills development are at the heart of this framework. Application of 
what is learned in a real life situation is the ultimate goal of education for poverty reduction. This 
requires a paradigm shift in teaching methodologies, hence the focus on task-based interactive teaching 
methods suggested in this framework.  
 
 
Baboucarr Bouy 
Permanent Secretary, MoBSE 
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EXECUTIVE SUMMARY 
 
In recent years, many countries in Africa, including The Gambia, have undertaken enormous 
developmental initiatives in the education sector. The focus of these initiatives has been on the 
contextualization of curriculum and the holistic approaches of educating the youth. 
 
The Expanded Vision of Basic Education in The Gambia has introduced several structural changes at the 
Basic Education level that need to be reflected in the curriculum. This Curriculum Framework has been 
developed to respond to the structural changes. 
 
This document has been developed in order to guide the management and implementation of the Basic 
Education Curriculum by specifying the scope and sequence of what is to be taught and how the 
teaching should be done.  An evaluation research has been done to provide context scan, highlighting the 
main challenges the Framework may be able to address. 
 
The document has Seven Chapters.  The first Chapter gives an introduction of the document and a 
context scan highlighting challenges facing The Gambia.  Chapter two gives the aims, goals and 
objectives of education in The Gambia, making reference to different policies and international 
agreements that the Gambia has signed. In Chapter three, structure of curriculum content and learning 
areas for Basic Education in the Gambia are outlined. The competences in this document describe what 
the learner should be able to do as a result of the teaching and learning of a particular content.  Chapter 
four provides information on the types and range of performance that the majority of pupils should 
characteristically demonstrate by the end of the main grades. The statements are designed to help 
teachers judge levels of achievement and pupil progress. In Chapter 5, salient issues on pedagogy and 
practices that need to be considered to promote active teaching and learning are suggested. Chapter six 
examines the teaching and learning resources that will support the implementation of the Basic 
Education Curriculum. The human, textual, non-textual and financial resources are clearly described 
here.  In Chapter seven, details are given on the forms of student assessment and examination. 
Monitoring and evaluation as part of the quality assurance mechanism strategies are outlined. Details are 
also given on how evaluation, both formative and summative, should be conducted. 
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CURRICULUM 
 
There are different definitions of the concept curriculum. According to Portelli (1987), more than 120 
definitions of the term appear in professional literature on the subject. This may be mainly because 
education stakeholders such as school personnel, officials, administrators, academics, researchers and 
various other interest groups are all involved at one stage or another in curriculum design and 
development. 
 
The definition of the concept of curriculum is the embodiment of a coherent articulation of aims and 
objectives, contents, methods of teaching and learning and a basis for assessment and evaluation (Tyler, 
1949; Taba, 1962 and Bloom, 1956 Hirst 1969).  Curriculum, as defined in this framework, also 
includes not only the reflection of a given society and culture, but also the future projection of how that 
society will appear.  It also envisages how learners will be equipped to cope successfully with different 
challenges and real life situations.  
 
Curriculum has several dimensions. The intended or specified curriculum has a focus on the aims and 
contents of what is to be taught – that is, the curriculum which is planned and expressed through 
curriculum frameworks and other formal documents which may have the authority of law. The 
implemented or enacted curriculum relates to what is actually put in place for students in which may be 
represented local interpretations of what is required in formal curriculum documents. Here, curriculum 
and instruction are seen as being closely interrelated. 
 

 The experienced curriculum refers to the formal learning actually experienced by students. This 
is more concerned with the learners, what knowledge and perspective they bring, their ability to 
learn and their interaction with the curriculum; 
 

 The hidden curriculum refers to student experiences of school beyond the formal structure of the 
curriculum and in particular, the messages communicated by the school or education system on 
values, beliefs, behaviours and attitudes. The messages contained in the hidden curriculum may 
either complement the intended and implemented curricula or undermine them. 
 

Normally, an intended curriculum framework and related syllabuses are designed and implemented, but 
then evolve and change as they are interpreted and implemented at different levels and in different 
contexts. 
“A curriculum framework is usually a single document which is supplemented by other materials to 
guide the implementation of specific parts of the framework. These may give more detailed specification 
or guidance by individual year, subject or learning area, addressing the requirements of the school 
system, individual schools and the classroom. The documents may include syllabuses, programmes of 
study, year plans and lesson plans. They may be developed centrally, locally or by individual teachers 
and may have the status of support material or official documents, which must be used. Regardless of 
their contents or status, they should be consistent with statements made in the curriculum framework”. 
(UNESCO Training tools for Curriculum Development Resource Pack, 2009). 
 
Over the last few decades, in many countries of the world, the development of curriculum frameworks 
has been documented as a recent trend in curriculum reform. A curriculum framework stipulates the 
parameters that should be considered when setting curriculum goals and contents and when 
choosing learning methods and materials and for assessing the attainment of educational 
standards. 
Curriculum frameworks provide information on the knowledge, skills and values to be incorporated into 
school programmes and how this may be done. In the Gambia, the intended users of the Curriculum 
Framework for Basic Education will include: policy makers, curriculum developers, curriculum 
panelists, education officers, college tutors, teachers, school managers, examination officers, parents and 
learners.
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CHAPTER 1. INTRODUCTION 
 
1.1 Contextual scan 
 
With a population of 1.6 million inhabitants, the Gambia, a small West African country, is ranked 
among the poorest countries in the world (151st out of 169 countries on the United Nations Human 
Development Index (UN-HDI)). The country is faced with the following developmental challenges:  
 
(a) Young population: More than 45 per cent of the population (most current data) is young, mostly 
unskilled but economically active. This group of population is largely underemployed and vulnerable to 
abuses such as child labour and drugs and other social ills such as illegal migration.  
 
(b) Diseases: Epidemics and endemic diseases (malaria, tuberculosis, diabetes and hepatitis) can 
cause poverty. The high prevalence of malaria and other diseases in the Gambia threaten the nation’s 
efforts to reduce morbidity and improve productivity. Other health concerns relating to social 
behaviours, especially smoking and drug abuse, contribute to high death and crime rates among the 
country’s young population. Although the prevalence rate of HIV and AIDS is only about 3 per cent, the 
future trend remains unclear as the high level of poverty and unemployment threaten to exacerbate 
infection rates.  
 
(c) Environment: The country’s priority environmental issues include: 
 
 Waste management: This continues to be a major challenge in Gambia’s quest to maintain a 

healthy and ideal environment. Despite efforts made to regularly collect waste and the monthly 
cleaning exercise known as ”set satal1”, most surroundings remain littered. Poor management of 
water, especially sewage and rain water and burst water pipes has resulted in waterlogging that has 
led to pandemic diseases such as malaria and cholera;   
 

 Deforestation: Over the past two decades, the Gambia has lost vast swaths of its forest cover as a 
result of agricultural activities, poor forest management, extensive construction, use of wood as 
source of fuel, bush fires, overgrazing and other human activities. These activities have adversely 
impacted the country’s biodiversity;    
 

 Global warming: The coastal areas of the Gambia have been experiencing sea intrusion, which has 
eroded its coastal lines and caused internal migration and change of the landscape. The changes in 
rainfall pattern resulting from climate change have caused flooding and loss of agricultural land and 
human settlements. The net impact of recent flooding includes outbreak of diseases such as cholera 
and malaria;  
 

 Soil degradation and depletion: This process, which results from poor agricultural practices, has 
been a major concern for the Gambia. Farmlands are continuously cultivated year after year without 
any replenishment mechanism. This, coupled with the high population density, has caused a high 
demand for land and put a strain on its availability and fertility;  

 
(d) Economy:  The Gambian economy has been steadily growing by 4 to 6 per cent in the past ten 
years. Agriculture accounts for approximately one-third of the gross domestic product (GDP) ($US320 
as per the 2009 UNDP Human Development Report). The economy is largely agriculture driven and 
accounts for about 24 per cent of GDP and employs 75 per cent of the labour force. Tourism is the 

 
1 Nationwide cleaning exercise 
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fastest growing sector of the economy and accounts for about 12 per cent of GDP. Poverty is 
widespread, compelling Government to adopt corrective macroeconomic and structural measures (PRSP 
2007-2011); 
 
(e) Migration: Rural-urban migration among the economically active population is a major concern. 
This has contributed to the decline of employment in the cities and put a pressure on scarce resources. 
Most migrants are unskilled and condemned to low-paid jobs and economic exploitation.  Illegal 
migration is another new phenomenon, specifically affecting the renewal of the young labour force and 
has resulted in deserted households and villages; 
 
(f) Literacy:   Although literacy rates have fallen below the average for sub-Saharan Africa (77 per 
cent), there have been appreciable levels of improvement from the 1998 levels of the 15-24 age 
categories which stood at 48.5 per cent and 25 per cent for men and women respectively (GBOS, 2003).  
It is for this reason that the National Education Policy 2004 – 2015 aims, among other things, to reduce 
the rate of illiteracy by 50 per cent by 2015, which is in consonance with the Dakar Framework for 
Action to promote the creation of a literate society sufficient to contribute to socio-economic 
advancement of populations; 

 
(g) Poverty: The Gambia is among the poorest countries in the world. According to the United 
Nations Human Development Index (HDI) Report for 2010, the country is ranked 151 out of 169 
nations. The main socio-economic factors of poverty as seen from the perspectives of the Gambian poor 
include food insufficiency, inadequate settlements, safe water, quality education and health facilities at 
the individual, household (family), community and national levels. Many women, who are the major 
driving force for development, especially in the rural communities, are faced with diverse forms of 
poverty, which has rendered them vulnerable. This has retarded development and contributed to the 
prevailing poverty. Mechanized farming should be improved and upgraded to benefit women especially, 
in agriculture;  
 
(h) Employment: The unemployment rate, according to 2003 statistics for the 7-29 age brackets, is 
69.6 per cent. Most people are unskilled and the country has to resort to foreign labour for jobs such as 
auto and computer maintenance, construction, engineering and electrical works that require specific 
skills;   

 
(i) Education: Education is a priority in the country’s poverty reduction strategy (SPA 11) and has 
received substantial funding, which has led to an increase in access to education and primary enrolment 
for girls, especially.  Previous policies focused on increasing access and addressing equity and equality 
in education. Expansion to improve access should be matched with strategies to increase quality and 
relevant content and delivery; 
 
(j) Equity: The current education policy (2004-2015) advocates for non-discriminatory and all-
inclusive provision of education underlining in particular, gender equity and targeting the poor and 
disadvantaged groups; respect for the rights of the individual, cultural diversity, indigenous languages 
and knowledge.  Strategies have been put in place to mainstream gender into the creation of 
opportunities for all to acquire literacy, livelihood skills and utilization of these skills to earn a living 
and become economically self-reliant members of the community; 
 
(k) Inclusiveness: Despite the great improvement in access following the expansion in enrolment 
and retention, 10 per cent of school-age children that are not yet in school need to be captured.  
Moreover, Inclusive education goes beyond just getting children into schools or educational facilities. It 
is also about ensuring that every child (including children with special needs) in school has the 
opportunity to participate and excel. The current reality in the Gambia, as evidenced by the terminal 
examination results of students at grades 9 and 12 is that most of them perform poorly. Other types of 
formative assessments such as the National Assessment Test (NAT) to track the progress of pupils in 
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grades 3 and 5 have also shown that pupils are constantly performing poorly especially in mathematics, 
science and English; 
 
(l) Socio-cultural diversity: The Gambia is a multi-cultural society with a variety of ethnic and 
linguistic groups. Despite the diversity, people of different ethnic or religious groups have always lived 
together happily in a social framework characterized by mutual respect, trust and tolerance towards one 
another. The social set up has greatly enhanced the delivery of educational services in the country; 
 
(m) Skills: Research conducted by the National Training Authority (NTA) in 2006 revealed the 
numerous skill gaps in terms of quality of work and standards as compared to international standards in 
the following areas:  

 
 Agriculture and national conservation 
 Motor mechanics 
 Construction 
 Business and commerce 
 Education and training 
 Engineering and manufacturing 
 Textile 
 Hospitality 
 Information communication technology 

 
The education system in the Gambia is still unable to provide all the required conditions for sufficient 
and appropriate skills to sustain the development needs of the country.  

 
1.2 National priorities and international commitments 
 
1.2.1 Government’s vision  
 
  Vision 2020 statement: 

“To transform The Gambia into a financial centre, a tourist paradise, a trading, export-
oriented, agricultural and manufacturing nation, thriving on free market policies and a 
vibrant private sector, sustained by a well-educated, trained, skilled, healthy, self-
reliant and enterprising population and guaranteeing a well-balanced eco-system and a 
decent standard of living for one and all, under a system of government based on the 
consent of the citizenry.” 

 
1.2.2 Millennium Development Goals 
 
The Government of The Gambia has committed itself at the highest levels to integrating the Millennium 
Development Goals (MDGs) into its planning processes.  In January 2006, the Government decided to 
integrate the draft second Poverty Reduction Strategy Paper (PRSP II) and the draft Medium-Term Plan 
(MTP) into one unified planning framework for the country. 
 
1.2.3 Education for All 
 
Being a signatory to the Jomtien Declaration of 1990 and the Convention on the Rights of the Child 
among others, The Gambia Government has committed itself to providing basic education to all its 
citizens, as enshrined in the 1970 Republican Constitution and reiterated in the 1996 Constitution of the 
Second Republic.  
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“Every person - child, youth and adult - shall be able to benefit from educational opportunities designed 
to meet their basic learning needs. These needs comprise both essential learning tools (such as literacy, 
oral expression, numeracy and problem solving) and the basic learning content (such as knowledge, 
skills, values and attitudes) required by human beings to be able to survive, to develop their full 
capacities, to live and work in dignity, to participate fully in development, to improve the quality of their 
lives, to make informed decisions and to continue learning. The scope of basic learning needs and how 
they should be met varies with individual countries and cultures and inevitably, changes with the 
passage of time: (UNESCO, 1990, p 7). 
 
1.2.4 ECOWAS Protocol  
 
Within the context of regional integration, The Gambia, as a signatory to the ECOWAS protocols, is 
committed to the following:  
 

(a) “Member States hereby acknowledge that primary and secondary education provide the 
critical foundation upon which tertiary education is built and therefore it is important to 
improve and sustain educational standards at primary and secondary levels; 

 
(b) Member States agree that the primary and secondary education curricula shall include 

material on ECOWAS countries in order to promote consciousness about the community, 
which in turn will lead to fuller awareness of the imperative and process of regional 
integration; 

 
(c) Member States hereby agree that in order to eradicate illiteracy, each Member State shall 

                        strive to provide universal basic education providing for at least nine years of schooling; 
 

(d) Member States agree that where necessary and appropriate but without prejudice to the 
normal admission requirements, socially disadvantaged groups shall be given special 
support in admission to basic education in order to balance access to education; 

 
(e) Member States acknowledge that basic education shall strive to provide lifelong skills". 
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CHAPTER 2. STRUCTURE AND AIMS OF THE EDUCATION 

SYSTEM IN THE GAMBIA  
 
2.1 Structure of the education system  
 
The framework covers different categories in the Basic Cycle Level. They consist of Lower Basic (G1 to 
G6), Upper Basic (G7 to G9) and Basic Cycle (G1 to G9).  This clarification is important because it 
reflects the structural arrangement at this level. 
 
In view of the national policy, international and regional practice and current educational context and 
concerns, The Gambian formal education system (conventional and Madrassa education) has 12 years of 
basic and secondary education and tertiary and higher education. Specifically, this entails nine years of 
uninterrupted basic education followed by three years of senior secondary education and four years of 
post-secondary or tertiary and higher education. Arabic is used as medium of instruction in the 
Madrassa. 
 
The expanded vision of Basic Education for All in The Gambia comprises early childhood care and 
education (ECCE), formal schooling, including Madrassa education and adult and non- formal 
education. A preparatory stage for formal schooling consists of at least three years of ECCE.  Under the 
terms of the national policy, the Ministry of Basic and Secondary Education (MoBSE) shall encourage 
all parents to send their children to school and give them the necessary support.  Secondary education 
shall be made available to all children who have the requirement and interest. However, MoBSE shall 
encourage the setting up of technical and vocational education and training (TVET) institutions to cater 
for children who have the potential to pursue vocational and technical education and training.  
 
Number of weeks and hours of cycle (ECCE, basic and secondary levels)  
 
 Pre-primary (ECCE) school shall complete 40 weeks with 23 hours of schooling per week. Teaching 

time and periods shall be decided by schools but must be realistic and balanced to suit the age of the 
children.  MoBSE, through the Early Childhood Development (ECD) unit, shall support all pre-
school centres - both annexed and private;  
 

 Basic level school shall complete 44 weeks with 28 hours of schooling per week. Teaching time and 
periods shall be decided by schools, in consultation with the regional directorates. Secondary school 
shall complete 44 weeks with 30 hours of schooling per week. Teaching time and periods shall be 
decided by regional directorates but shall be strictly supervised by MoBSE.   

 
2.2 Aims of the education system in The Gambia  
 
As expressed in the Education Policy 2004-2015 and in chapter one of the Curriculum Framework, the 
main aims of education in the Gambia are to:  
 

 Promote broad-based education at the basic level for lifelong learning and training; 
 Mainstream gender into the creation of opportunities for all to acquire literacy and livelihood 

skills and to use these skills to earn a living and become economically self-reliant members of 
the community; 

 Develop the physical and mental skills to contribute economically, socially and culturally to 
nation building in a sustainable environment; 

 Encourage creativity and the development of a critical and analytical mind; 
 Further the understanding and appreciation of the contribution of science and technology to 

development; 
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 Cultivate sound moral and ethical values in the development of life skills and livelihood skills; 
 Develop a healthy body and an appreciation of the value of a healthy mind in response to life 

threatening diseases like HIV/AIDS, malaria and tuberculosis; 
 Create awareness about the importance of peace, democracy and human rights, duties and 

responsibilities of the individual in fostering these qualities; 
 Promote a sense of patriotism: service, loyalty, integrity and dedication to the nation and 

humanity; 
 Foster an appreciation of and respect for the cultural heritage of The Gambia; 
 Create awareness of the dangers relating to drug abuse and alcoholism, early pregnancy and 

reproductive health; 
 Provide basis for sustainable development in education; 
 Promote entrepreneurship education. 

 
To reflect and interpret these broad aims in the curriculum for the different levels (ECD, Basic 
Education and Secondary levels) the main curriculum objectives will be as follows:  
 

2.2.1 Early childhood care and education  
 
The ultimate goal of ECCE is to bring about holistic development of children. ECCE will facilitate 
children’s smooth transitioning to primary education. More specifically, the objectives of ECCE are to: 
 

 Provide an opportunity for the development of physical, emotional, social, mental, moral and 
creative aspects in a holistic manner; 

 Develop the habit for personal sanitation; 
 Develop respect for others; 
 Develop positive behaviour and attitude towards school; 
 Prepare for primary schooling. 

 
2.2.2 Basic Education (Grades 1 - 9) 

 
The main aim of primary education is to develop the innate ability of each child through child-centred 
education. Its ultimate aim is to produce citizens who believe in the nation and in democracy and are 
aware of their responsibility towards the social and natural environment. Learners are expected to be 
competent in communicating ideas, independent and hard working, and health conscious and ethical. 
More specifically, the objectives of basic education are to: 
 

 Develop literacy and numeracy skills; 
 Prepare for secondary education; 
 Prepare for the global citizenship; 
 Develop basic knowledge of democratic values and norms and a positive spirit for The Gambia; 
 Develop basic knowledge of Gambian history, society and values; 
 Develop basic knowledge and skills in English and at least in one local language to facilitate self 

expression and communication with others; 
 Develop basic knowledge in science, mathematics, environment, health, information technology 

and life skills; 
 Develop personal and social qualities such as cooperation, discipline, morality, social etiquette, 

helpfulness and honesty; 
 Develop creative and expressive skills; 
 Make children aware of the importance of respecting everyone’s human rights; 
 Contribute to children’s overall development (physical, mental, emotional and social); 
 Develop life skills such as problem solving, creative thinking, inductive thinking, decision-

making, safe health practices and teamwork; 
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 Develop civic consciousness and respect for cultural differences and an eagerness to learn about 
different cultural beliefs, practices and customs; 

 Develop a strong sense of non-discrimination towards others despite their caste, ethnicity, 
religion, language, gender, class and disability; 

 Develop a positive outlook towards work and respect for labour in The Gambia.  
 

2.2.3 Secondary education (Grades 10 - 12) 
 
This level builds on the experience of the basic education level. The aim here is to produce competent 
citizens who can contribute to economic development and have respect and value for positive national 
traditions, cultural and social heritage and democratic values.  Furthermore, the aim is to produce 
middle-level human resource to make solid contributions to the overall development of the country and 
prepare them for post secondary or university education.  
 
More specifically the objectives of secondary education are to: 
 

 Develop a positive attitude towards and pride in our multicultural nation and democratic values; 
 Prepare productive, confident, self-reliant citizens as well as trained human resources needed for 

national development; 
 Develop qualities such as honesty, self-reliance, creativeness, industriousness, cooperativeness, 

self confidence, proactivity, responsibility and team player qualities;  
 Develop the requisite language skills such as listening, speaking, reading, writing and 

comprehending for social living and effective participation in day-to-day activities; 
 Develop knowledge of mathematical operations and science and ability to think inductively to 

solve daily life problems; 
 Appreciate national history, culture, geography, economics and environment and recognize the 

importance of multiethnic diversity in maintaining and building national unity, harmony and 
peace for national development; 

 Develop basic knowledge of technical and vocational education and a healthy respect for labour 
in the Gambia; 

 Develop basic occupational skills and the capacity to earn a livelihood in order to be self-
dependent; 

 Understand and practise human rights, social justice and democracy; 
 Develop knowledge, behaviour and attitudes to respect individual differences in terms of gender, 

disabilities, social, economic, geographical, ethnic and cultural variations; 
 Develop knowledge, skills and life skills such as creativity, inductive thinking, cooperation, 

independence, critical thinking and analytical skills to meet the growing national and 
international challenges; 

 Pursue post-secondary education in both academic and life skills to compete at the national and 
international levels. 

 
2.3 Aims of the Curriculum Framework for Basic Education in The Gambia - ECCE Grade 9 or 
Grades 1 - 9 
 
The new curriculum framework for basic education in The Gambia aims to ensure the foundations for 
appropriate responses to recent challenges in the provision of quality and relevant content as well as to 
promote the success of all learners (including those with special needs) during the learning process.  
 
The Curriculum Framework will serve as a guide for the development of instructional materials: syllabi, 
teachers’ guide, textbooks and other supplementary teaching and learning resources.  Curriculum 
aims/goals and objectives should be formal stipulations, which guide the teaching and learning process 
and define the expected educational achievement for learners. They are derived from broad aims and 
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objectives of education as highlighted in the previous section.  In this respect, the framework will take 
the following into consideration: 
 

 Teaching and learning in schools should focus on both the instructional and educational 
dimensions.  School is not merely a means of delivering knowledge, but also an environment to 
develop values, attitudes and skills, which will enable young persons to make use of their 
acquired knowledge in varying real life situations. This should instill respect for human dignity 
and contribute to the well-being of society; 
 

 Curriculum provisions should ensure the coordination, coherence and continuity of the learning 
process across different grades, key stages of the curriculum and formal, non-formal and 
informal levels of education;  
 

 The Curriculum will suggest approaches for flexible school timetable arrangements and resource 
allocation; 
 

 The curriculum will also suggest various teaching approaches that will address the different 
needs of all students. It will also provide a reasonable balance between subjects and cross-
curriculum approaches 

 
 It will be based on the principle of school, teacher, parent, learner and community accountability 

for quality education for Learners; 
 

 It will offer greater support to teachers in the planning of education activities, selection and 
adaptation of teaching aids and a creative approach that takes into account the specific interests 
and needs of their learners. The development and implementation of the new curriculum take 
into consideration the need to help teachers to engage responsibly and professionally in a broader 
consultation process, as well as to experience ownership of the new curriculum and its 
implementation process; 
 

 The framework will be anchored to the values, cultures and norms of the country as well as to 
acceptable international standards; 
  

 It will endeavour to be relevant to the job market and the developmental needs of the country;  
 

 The curriculum will provide guidance for sustainable development-oriented education; 
 

 It will promote the development of science, design and technology education;  
 

 It will guide and promote opportunities for the development of information and communication 
technologies (ICT) education; 
  

 It will aim to promote the appreciation of national and regional identities and unity and also 
promote the use of national languages both as a subject and medium of instruction; 

 
 It will also promote self-reliance, diversity and self-esteem; 

 
 It will promote multilingualism in school; 

 
 It will recognize the existence of parallel learning systems and modes; 

 
 It will promote the development of entrepreneurship education.  
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Chapter 3. Structure of curriculum content and learning areas  
 
3.1 Learning areas and suggestive time weighting  
 
Learning areas are inter-related. Any activity, which learners engage in will draw on more than one 
learning area. For example, a study of technical drawing may focus primarily on designing, but may also 
contribute to learners' development in languages, social issues, arts, technology and mathematics. In 
developing teaching and learning materials, curriculum developers (including teachers) need to 
understand and make use of the connections between the learning areas.  
 

3.1.1 Lower primary level  (Grades 1 - 3) 
 

Group 2 
School-based curriculum (Range of specialized subjects) 

Group 1 
Common Subjects (Core subjects) 
70% of teaching periods 
 
 

Range of specialized subjects 
15% of teaching periods 
 

Decentralized school curricula 
15% of teaching periods  
 
 

Languages: 
‐  English, French 
‐ National language (as medium of 

instruction) 
Mathematics 
Integrated Studies 

Physical Education 
Life Skills 
Religious Knowledge  
Arabic  

Creative Arts & Handicraft  
Music 
Home economics  
 
Technology and Engineering 
ICT 

 
 

3.1.2 Upper primary level  (Grades 4 - 6) 
 

Group 2 
 

Group 1 
Common subjects (Core Subjects) 

70% of teaching periods 
 

Range of specialized subjects 
15% of teaching periods 

Decentralized school curricula 
15% of teaching periods  
 

Languages (English, French) 
Mathematics 
Science 
Social and Environmental Studies 

Physical Education 
Life Skills 
National Languages 
Religious Knowledge  
Arabic 

Creative Arts & Handicraft  
Music 
ICT 
Home Economics 
Technology and Engineering 

 
3.1.3 Upper basic (Grades 7 - 9) 

 
Group 1 

Common subjects (Core subjects) 
70% of teaching periods 

 

Group 2 
Range of specialized subjects 

15% of teaching periods 

Group 3 
Decentralized school curricula 

15% of teaching periods 

Languages (English, French) 
Literature  
Mathematics  
Science 
Social and Environmental Studies 

Physical Education 
Life Skills / Livelihood Skills 
National Languages 
Religious Knowledge 
Agricultural Science 
ICT  
Arabic 

Arts & craft  
Music  
Metal Work  
Wood Work 
Technical Drawing 
Home Economics 
Technology and Engineering  
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3.2 Description of learning areas  
 

3.2.1 Languages  
 
Language development is essential to intellectual growth. It enables us to make sense of the world 
around us. The ability to use spoken and written language effectively, to read and to listen and to 
critically discern messages from television, film, the computer and other visual media is fundamental 
both to learning and effective participation in society and the workforce. As with any other area of the 
curriculum, language learning at primary level is meant to prepare for firm grounding for future 
learning. 
 
(a) National languages  

The use of one’s own language is a vital medium for transmitting values and culture. Confidence and 
proficiency in one's first language contribute to self-esteem, a sense of identity and achievement 
throughout life. Learners need opportunities to strengthen and build confidence in their use of language 
for a range of situations, purposes and audiences. In line with the child development approach, the 
language of instruction will be national languages at the lower primary level and taught as subject at the 
upper primary level. 
  
(b) English Language 
 
English language will be taught as a second language. Throughout their schooling, learners will be 
provided with frequent opportunities to observe, learn and practise oral, written and visual forms of 
language, to learn about the structures and use of language and to access and use information. Learners 
will have the opportunity to develop their ability to create and respond critically to a wide range of texts, 
including works of literature and other forms of texts from the media. 
The early years of schooling will continue to emphasize the importance of reading and comprehension, 
which are central to the learners’ ability to use textbooks and other instructional materials in the school 
curriculum. 
 
In selecting texts for reading and comprehension, high consideration will be given to gender-responsive 
materials and the inclusion of a wide range of cultural perspectives. The curriculum will promote the use 
of language that does not discriminate against particular groups of people. Provision will be made for 
learners who have special learning needs in the area of communication. English will be taught as a 
subject in the lower primary whilst in the upper primary it will be taught as a subject and used as a 
medium of instruction. 
 
Themes for sub-learning areas for English 
Grades 1 - 3 Grades 4 - 6  Grades 7 - 9  
Phonics: (letter sounds, segmenting, 
blending, picture reading, sentence 
construction.) 
Listening skills 
Speaking skills 
Reading Skills 
Writing Skills 
Creative writings (songs, rhymes, etc.) 

Listening skills 
Speaking skills 
Reading skills 
Writing skills 
Grammar and vocabulary  
Creative writings (extracts of literary 
texts) 
 

Listening skills 
Speaking skills 
Reading skills 
Writing skills 
Grammar and vocabulary  
Creative writings (literature) 
Socio-cultural appraisal 
Functional texts (newspapers 
clippings, letters, speeches, etc.) 

 

(c)  English Literature  

Literature in English is rich and influential. It reflects the experiences of people from many countries 
and other times and contributes to our sense of cultural identity. Children learn to become enthusiastic 
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and critical readers of stories, poetry and drama as well as non-fiction and media texts, gaining access to 
the pleasure and world of knowledge that reading offers. Looking at the patterns, structures, origins and 
conventions of English helps children understand how language works.  
 
Literature is also the means through which we record and make sense of experience. In one profound 
way it is what makes us human and civilized. It follows that a country's literature is an index of its 
cultural identity and level of civilization and humanity. 
 
Children will have the opportunity to develop their ability to create and respond critically to a wide 
range of texts, including works of literature and examples from the media. In selecting authors and texts, 
schools will have regard to gender balance and the inclusion of a range of cultural perspectives. 
 
The curriculum will encourage and develop learners’ ability to enjoy the experience of reading 
literature, understanding and responding to literary texts in different forms and from different periods 
and cultures and appreciating different ways in which writers achieve their effects. 
 
Themes for sub-learning areas for Literature 
 Grade 1 to Grade 3 Grade 4 to Grade 6  Grade7 to Grade 9  
  Reading literary texts 

Creative writing 
Functional texts (newspapers 
clippings, letters, speeches, etc.) 
Analysis of literary texts 

 
 
(d) French  

French will be taught as a foreign language. Learning different languages enables learners to engage 
meaningfully with people of other cultures and languages and this in turn enhances their understanding 
of their own language.  
 
The teaching of French will be based on a communicative approach focusing on the meaning and 
context of the communication, before dealing with the functional or structural components of the 
language. This Curriculum will provide opportunities to learners to engage in real life situations and 
connect with the wider world. 
 
French will be introduced gradually to learners at the primary level by giving them a “taste” of the 
language with a view to exposing them to the diversity of forms and sounds that languages can take. At 
this level, lessons will be focused on the immediate surroundings of the learner (family, common 
animal, colours, foods) and may include games, songs, oral work, role-play and active participation as 
well as listening and talking. Reading and writing will be introduced at gradually.  
 
At the upper level of Basic Education, learning French as a foreign language will enhance learners’ 
understanding of the purpose, nature and function of languages. Furthermore, learners should develop 
confidence in listening, speaking, reading and writing in French. They should be able to communicate in 
simple French in a variety of situations and learn about some aspects of the French and francophone 
culture.  
  
Themes for sub-learning areas for French 
Grades 1 - 4 Grades 5 - 6  Grades 7 - 9  
Phonics awareness through the use of 
Radio cassette, video, pictures, poster 
cards 
Counting,  
Listening skills (songs, poems)* 

Phonics (radio cassette, video) 
Listening skills 
Speaking skills 
Reading Skills 
Writing Skills 

Listening skills 
Speaking skills 
Reading Skills 
Writing Skills 
Grammar and vocabulary 
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Speaking skills* 
Reading Skills* 
Writing Skills* 
A taste of French civilization  
 
 
* Note: Grades 1 and 2 should be 
subjected to very simple French, learners 
will be assessed on speaking, reading and 
writing skills 

Grammar and vocabulary  
Functions and notions of: asking 
simple questions, making simple 
statements, giving simple instructions, 
expressing preferences, expressing 
praise, writing/asking permission, 
giving descriptions 
French civilization  
 

Grammar and vocabulary  
Functions and notions of: asking 
questions, making statements, giving 
instructions, expressing preferences, 
expressing praise, writing/asking 
permission, giving descriptions 
French civilization  
 

 
 
(d) Arabic  

Arabic will be taught as a foreign language. Arabic language is an internationally recognized language 
like English or French. Teaching our children in the Arabic language will enhance their understanding 
and ability to communicate in Arabic and gain understanding of other societies.  
 

Grades 1 - 3 Grade 4 - 6 Grade - 9 

- Arabic sounds and different forms 
of letters  
- Listening and speaking skills 
Arabic calculation 
- Arabic songs, etc. 
- Communication skills  
-Reading and writing skills from 
right to left.  
-Reading and writing skills 
-Arabic counting  
-Vocabulary  

-Vocabulary 
-Arabic counting  
-Reading and writing skills  
-Communication skills 
-Arabic poems 
-Arabic calculation  
-Listening and speaking skills 
-Writing styles 
-Dictation 
-Arabic grammar 

-Vocabulary  
-Arabic poems 
-Communication skills 
-Reading and speaking skills 
-Listening and writing skills 
-Writing styles 
-Arabic syntax 
-Arabic grammar  
-Letter writing in Arabic 
 

 
3.2.2 Mathematics  

 
Mathematics is fundamental to national prosperity as it provides tools for understanding science, 
engineering, technology and economics. It is essential in public decision and in most areas of 
employment. It is also a basic necessity in many other aspects of everyday life. Anyone who wants to 
keep within a household budget, organize a holiday, wallpaper a room, or build a fence will need 
mathematics.  A feel for mathematics helps people to appreciate symmetry and patterns and make 
sensible design decisions.  
 
An understanding of mathematics helps people to develop logical approaches to procedures and 
arguments. It involves the ability to calculate, estimate and reason logically. Mathematical problem 
solving involves the selection and correct application of basic skills, the discovery of patterns of shape 
and number, the making of models, the collection, organization and interpretation of data and the 
recognition and communication of related ideas.   
 
The Curriculum will provide all children the opportunity to work with and explore mathematical 
problems in ways that encourage them to be enquiring, systematic, creative and resourceful.  
At the early grades, children will be introduced to concepts, skills and thinking strategies that are 
essential in everyday life and support learning across the curriculum. At this level, children will make 
sense of the numbers, patterns and shapes they see in the world around them. 
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Themes for sub-learning areas in Mathematics 
 Grades 1 - 3 Grades 4 - 6  Grades 7 - 9  
Counting 
Mathematical operations (addition & 
subtraction) 
Shapes (drawing and grouping) 
Patterns & relation 
Measurements 
Simple word problems 

Numbers 
Algebra 
Measurement  
Geometry 
Data processing  
Problem solving  
Patterns & relation 

Algebra 
Problem-solving 
Measurement  
Geometry 
Data processing 
Probability and Statistics 
Patterns & relation 

 
 

3.2.3 Integrated Studies  
 
At the early stages of the primary level, Science and Social and Environmental Studies will be fused and 
combined as one learning area called Integrated Studies. Integrated Studies will lean more towards 
science-related issues concerning the environment and personal wellbeing. 
 
 

Sub-learning areas in Integrated Studies 
-The Human body 
-The Family 
-The Environment 
-Food 
-Health and Hygiene 
-Materials and Tools 
-Engineering and design 
-Gambian people 
- People and settlement in the Gambia 
-Administrative areas in the Gambia 
-Water sources and its use 
-The sun and its use to society 
-Soil and use 
-Plants and use (including rain generation) 
-River Gambia and uses 
-Basic concept of environment (constitutes of environment) 
-Environmental cleanliness (litter control) 
-Deforestation disadvantages 
-Reforestation and advantages 

 
 

3.2.4 Science  
 
Science is essential to understanding our world. It helps people to investigate phenomena systematically, 
clarify ideas, ask questions, test explanations through measurement and observation and use their 
findings to establish the worth of ideas. 
 
Active participation in science fosters curiosity. It enables learners to develop a clearer understanding of 
aspects of the world around them and beyond: living things, the environment, matter, energy and 
industrial and technological processes. It develops their ability and confidence to approach problems 
systematically. Learners will develop their understanding of the changing nature of science and the 
values and assumptions on which it rests. They will recognize the contribution that different 
perspectives make to the evolution of understanding in science.  
 
Learners will learn that scientific understanding progresses through disciplined observation and careful 
analysis and is built on existing knowledge and experience. Although this progress is usually gradual 
and systematic, creative thinking also plays a major role in advancing scientific understanding. Learners 
will also learn about the ways in which people have used scientific knowledge and methods to meet 
particular needs. They will examine the influence of science on the lives of people of different gender, 
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cultures and backgrounds. The study of Science at the primary level will focus mainly on the elements 
that constitute the immediate surroundings of the learner. At the Upper Basic level the teaching of 
Science will integrate physics, chemistry, health science and biology to form the main learning area 
called general science. Learners will be involved in practical and fieldwork investigation. 
 
Themes for sub-learning areas for Science 
Grades 1 - 4 
Integrated Studies 

Grades 5 - 6  Grades 7 - 9  

 Evolution of Science 
Major discoveries 
Human Body 
Matter 
Health and hygiene (Disease 
prevention & cure) 
Living things 
Non-living things 
Environmental science  
Materials and tools 
Engineering design 

Evolution of Science 
Major discoveries 
Human Body 
Basic concepts in Physics 
Basic concepts in Chemistry 
Health and Hygiene (Disease prevention & cure) 
Living things 
Non- living things 
Environmental science  
Basic scientific skills (research methodology) 
Materials, tools, and machine  
Engineering design 
Communication technology 
Food 
Manufacturing technology 
Construction technology 
Transportation technology 
Bio-engineering technology  

 
3.2.5 Social and Environmental Studies  

 
A broad understanding of society and environment is essential if learners are to take their full place as 
confident, informed and responsible citizens.  
 
Learners will develop the knowledge and sense of perspective needed to understand and appraise 
Gambia’s changing society and economy. They will examine the ways in which people from different 
cultures, times and places make decisions and meet their physical, social, emotional and spiritual needs. 
Learners will be helped to understand and appreciate their rights, roles and responsibilities as members 
of a family and as citizens in a democratic society. Emphasis will be placed on learning about Gambian 
society.  
 
Learners will be challenged to think clearly and critically about human behaviour and explore different 
values and viewpoints. Such learning will help clarify learners’ values and enable to make informed 
judgments. Commonly held values, such as concern for social justice and the welfare of others, 
acceptance of cultural diversity and respect for the environment will be fostered, along with commonly 
valued attributes such as individual initiative, effort and responsibility. 
 
Learners will examine the events, beliefs and forces, which have shaped our world. They will explore 
the influences of different groups and individuals on society, including the contributions and 
achievements of both women and men. The curriculum will enable the learners to discuss issues such as 
migration and its causes, patterns effects on individuals and the societies involved.  
 
Learners will also develop understanding of their own culture and heritage and those of others. They 
will study Gambian history and gain an awareness of different interpretations of the past. They will be 
given the opportunity to explore environmental issues, which are important to their community, The 
Gambia, the wider world and future generations. They will learn how and why people conserve and 
modify their environment. They will discuss, develop and appreciate the knowledge, skills and attitudes 
needed to make responsible decisions about the protection and wise use of local, national and global 
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resources in the environment with the view to fostering and pursuing education for sustainable 
development. 
 
Learners will further gain an understanding of how people in different places have interacted with the 
environment and how they make decisions and manage or mismanage resources. Learners will learn 
about economic processes, such as how people produce, exchange and use goods. They will develop an 
awareness of the present and future role of work in their lives. They will gain an understanding of 
economic activities, including those important to The Gambia, such as agriculture, forestry, fisheries and 
tourism and an awareness of the country’s dependence on marketing and trade. 
 
The study of Social and Environmental Studies will also stimulate an interest and a sense of wonder 
about places including the Gambia. It will help young people make sense of a complex and dynamically 
changing world. It will explain where places are, how places and landscapes are formed, how people and 
their environment interact and how a diverse range of economies, societies and environments are 
interconnected. It will builds on learners’ own experiences to investigate places on all scales, from the 
personal to the global. Because of the above, fieldwork is an essential element of Social and 
Environmental Studies. Children learn to think spatially and use maps, visual images and new 
technologies. 
 
Grades 1 - 4 Grades 5 - 6  Grades 7 - 9  
 History of the Gambia 

Cultural diversity 
Citizenship 
Spatial representation & interpretation 
Slave trade (the Trans-Sahara and Atlantic trade) 
Geography of the Gambia and West Africa 
The Earth and the Solar systems 
Map reading  
Sustainable development 
Migration 
Environment of the Gambia 
Social behaviours 
Wars 
Economic and development 
Strategic political alliances 
Political systems 
Government and Governance  
Natural Resources 
Climate and Weather 
Rocks and Soil 
Water management 
Waste management 
Environmental management 
Man-made and natural disasters 
Terrorism  
Religious diversity and tolerance 
 

History of the Gambia 
Cultural diversity 
Citizenship 
Spatial representation & interpretation 
Slave trade (the Trans-Sahara and Atlantic 
trade) 
Geography of the Gambia and West Africa 
Sustainable development 
The Earth and the solar systems 
Map reading  
Migration 
Environment of the Gambia 
Social behaviours 
Wars 
Economic and development 
Strategic political alliances 
Political systems 
Government and governance  
Natural resources 
Climate and weather 
Rocks and Soil 
Water management 
Waste management 
Environmental management 
Man-made and natural disasters 
Terrorism  
Religious diversity and tolerance 
Tribalism and racism 
Farming systems 

 
3.2.6 Agriculture  

 
Agriculture has been cited as one of the areas with optimum potential for diversifying and improving the 
Gambian economy. Children in our education system therefore, must be prepared and equipped with the 
necessary knowledge, skills and attitudes to meet the demands envisaged by the further growth and 
development of the agriculture industry. Cognizant of this fact, the education policy 2005-2015 placed 
much emphasis on agriculture and school gardens. Hence, our schools must teach for Agricultural 
Science.  
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Agricultural Science is the study of the science and technology underlying the principles and practices 
of agriculture. It aims to develop knowledge, skills and attitudes concerning factors that affect the long-
term well being of agricultural resources and places emphasis on the managed use of these resources. 
 
Agriculture provides people with food, fibre, shelter and the possibility of diverse lifestyles. It is a 
composite of rural and urban industries that are structured to produce both raw and value-added 
materials from plants and animals to meet identified consumer needs. Agriculture has a unique place in 
the history of human society. It underpins social structures and provides for basic human needs. It is 
fundamental to human progress. The Curriculum will provide learners with opportunities to 
understand and appreciate these essential aspects of agriculture.  
 
Agriculture’s dynamic nature results from the increase in knowledge and the application of technology 
to the production, processing and marketing of products in complex national and international 
marketplaces. This complexity has political, social, ethical, economic and environmental implications 
for The Gambia. Furthermore, the majority of consumers are isolated from the production and 
processing of food and fibre. This course provides learners with an understanding of the relationships 
between production, processing and consumption to enable them to participate in debate on the impact 
of each upon society and the environment.  
 
The curriculum will include crop production, animal husbandry, ornamental horticulture, landscaping 
and lawn maintenance. It will also put emphasis on the production, processing and marketing of produce 
and products.  It will further allow learners to develop knowledge and understanding of the interaction 
between the component parts of agriculture and the scientific principles that explain the processes that 
take place when inputs are transformed into outputs. It caters for a diverse range of learners and ability 
levels. It has the facility to challenge learners academically as well as provide them with a wide range of 
practical skills and an awareness of technologies associated with agriculture.  It will also provide 
opportunities for learners to develop awareness of the welfare, ethical and legal issues relating to animal 
research.  
 
Lastly, the curriculum will be designed to increase learner understanding and capabilities in a 
continuum from the farm level through to the international markets in which agricultural commodities 
are traded. Because it includes the study of a farm and agricultural products of particular interest to the 
learner, the relevance of the course is enhanced. It is important that learners realize that long-term 
benefits of agriculture can only accrue if systems can be sustained environmentally, economically and 
socially. Sustainability is critical if agriculture is to meet the food and fibre needs of society.  
 
Grades 1 - 3 Grades 4 - 6  Grades 7 - 9  
Gardening  
Farm Management 
Plants and their commercial 
production 
Growing of flowers 

 
 

The farm as a unit of production  
Farm management  
Marketing  
Farm technology  
Plants and their commercial 
production  
Animals and their commercial 
production  
 

The farm as a unit of production  
Farm management  
Marketing  
Farm technology  
Agricultural workplaces  
Plants and their commercial production  
Microbes and pests  
Animals, climate and resource interactions  
Animals and their commercial production  
Plants, climate and resource interaction  
Technology  
Research  
Environmental protection 
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3.2.7 Home Economics  

 
The study of Home Economics seeks to enrich the art of homemaking by applying science and 
technology to ease home problems. It is the field of study that provides knowledge for guiding and 
assisting people to achieve a more rewarding and fulfilled life that is compatible with society, within the 
context of a changing world. 
 
Home economics has been defined as a field that deals with the use, development and management of 
human and material resources for the current and future benefit of individual families, institutions and 
the community as a whole. This involves study and research in the sciences and technologies for the 
sustainable development of different aspects of family life and interaction with the physical, economic 
and social environment. 
 
It can also be defined as the study of human and material resources affecting human beings and families 
and the utilization of this knowledge to strengthen family life and society as a whole.  
 
 

Grades 1 - 3 Grades 4 - 6 Grades 7 - 9 
Home management 
Communication  
Growth and development 
Stress management  
Physical exercise 
Good grooming and personal 
hygiene 
Stereotype and aggression 
Food and nutrition 
The kitchen  
Foods 
Clothing and textiles 
Basic stitches and processes 
 

Home management 
Communication     
Puberty  
Principle of money management 
Stress management 
The family 
Basic needs  
Maintenance of relations 
Stereotype and aggression 
Culture and traditions 
Food and nutrition 
Foods  
Preparation and serving of 
meals 
Clothing and textiles 
Textile fibres and fabric 
construction methods 
Coursework articles 

Home management 
Stress management  
Principle of money management 
Growth and development 
Culture and traditions 
Stereotype and aggression 
Family life and relationship 
Common ailments in children, immunization and home 
accidents 
Housing the family 
Sanitation in the home 
Surfaces and floor coverings 
Management of family wash 
Food and nutrition 
Special nutritional needs of family members and meal 
planning 
Handling food 
Clothing and textiles 
Sewing equipment 
Basic stitches and processes 
Textile fibres and fabric construction methods 
Coursework articles 

 
3.2.8 Physical Education  

 
This area of learning enables learners to learn about and develop confidence in themselves and their 
abilities and to approach learning with energy and application. It helps them to take responsibility for 
their own health and physical fitness and to acknowledge their part in ensuring the well-being and safety 
of themselves and others. The learning area will also inculcate a sense of team spirit, fair play and high 
discipline in sport and other recreational activities.  
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Through physical education, learners will be given opportunities to participate in a variety of individual 
and team activities. These activities are designed to enable Learners to achieve their potential in physical 
growth and development, to improve their health and fitness, to develop a wide range of motor skills and 
to learn the importance of disciplined training, competition and team work. They will have opportunities 
to face challenges and to find satisfaction in recreation, relaxation and personal fitness. 
 

Themes for sub-learning area for Physical Education 
Lower Basic (Grades 1 - 3) Lower Basic (Grades 4 - 6) Upper Basic (Grades 7 - 9)  
Physical and sports activities 
Running, rolling, jumping, skipping, 
dancing, out-door games 
Safety precaution 
 
 
 

Body fitness 
Mental fitness 
Basic concept of anatomy and physiology 
Fair play 
Game rules  
Relationship of nutrition and exercise 
Safety precaution 
Field and track techniques 
First-aid 
Sport wear 
Out-door activities 
  

Body fitness 
Mental fitness 
Basic concept of anatomy and physiology 
Fair Play 
Game rules  
Relationship between nutrition and exercise 
Safety precaution 
Field and track techniques 
First-aid 
Doping and anti-doping  
Study of sports 
Gender in sports 

 
3.2.9 Life Skills  
 

Life skills are essential for children and comprise various kinds of competencies that bring about 
personal and behavioural changes. Life skills, in a broader sense, are the  “capabilities” (knowledge, 
skills, values, attitudes, behaviours) to face the challenges of daily (private, professional and social) life 
and exceptional situations successfully. Life skills are therefore vitally important for personal and social 
well-being and achievement. They encompass the physical, social, emotional, intellectual and spiritual 
dimensions of a person's growth.  Hence, the inclusion of life skills in the school curriculum should not 
be confined to any particular subject or learning area but should rather be perceived as a common 
requirement across the curriculum. Life skills must include interpersonal skills, coping and management 
skills, skills for building self-awareness, critical and creative thinking and decision-making. 
 
Learners will be encouraged to set realistic and worthwhile personal goals and to develop healthy 
patterns of living. They will develop the skills to participate in a wide range of social activities and to 
build responsible and satisfying relationships, at school, at home and in the wider community and with 
people from various social and cultural backgrounds. They will learn to respect differences of viewpoint 
and lifestyle and will be encouraged to develop personal responsibility and judgment in matters of 
values and ethical standards. They will also be assisted to cope constructively with challenges, personal 
stress, peer pressure and social conflict such as cultural beliefs and discrimination as a result of the cast 
systems. 
 
All learning in this area should be appropriate and not unnecessarily limited by a learner's degree of 
ability, or restricted by gender stereotypes. Activities should respect learners' cultural perspectives and 
customs. Learning will often require consultation with and support from the home and community.  
 
Life Skills education incorporates nutrition, HIV/AIDS, patriotism, population and family life education, 
interpersonal skills, peace education, human rights education, gender, citizenship, guidance and 
counseling.  
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Grades 1 - 3 Grades 4 - 6  Grades 7 - 9  
 Rights and duties 

Civic education 
Health education 
Human rights education 
Education for sustainable development 
Nutrition education 
Social skills 
Governance 
Entrepreneurship 
HIV/AIDS 
Drug education 
Teenage pregnancy 
Peace education 
Reproductive health 
Tolerance and respect of diversity 
Tribalism and racism 
Gender 
Performing arts 
 

Civic education 
Health education 
Human rights education 
Education for sustainable development 
Nutrition education 
Social skills 
Governance 
Entrepreneurship 
HIV/AIDS 
Drug Education 
Teenage pregnancy 
Peace education 
Reproductive health 
Cigarette smoking and alcohol abuse 
Tolerance and respect of diversity 
Tribalism and racism 
Gender  
Bullying, teasing and aggressive behaviour 
Stereotypes 

 
3.2.10 Religious Education  

 
Gambia being a secular State, religious education in school is not compulsory. Each child is allowed to 
attend religious lessons of their own choice in school.    
 

3.2.11 Creative and Performing Arts and Handicraft  
 
Creative and Performing Arts and Handicraft, as a subject, prepares learners to participate in tomorrow’s 
rapidly changing world. Learners learn to think and intervene creatively to improve their quality of life. 
The subject calls for learners to become autonomous and creative problem solvers, as individuals and 
members of a team.  They must look for needs, wants and opportunities and respond to them by 
developing a range of ideas and making products and systems. They combine practical skills with an 
understanding of aesthetics, social and environmental issues, function and industrial practices.  As they 
do so, they reflect on and evaluate present and past design and technology, its uses and effects.  Through 
creative arts and handicraft, all learners can become discriminating and informed users of products and 
innovators. 
 
In Lower Basic school, the learning area Creative and Performing Arts comprises music, dance, drama 
and cultural studies as one subject or learning area. Similarly, the handicraft component also consists of 
woodwork, metal work, art and craft, sculpture and technical drawing. In the upper basic schools, this 
subject will defuse and stand alone as individual subjects. 
 
Themes for learning areas 
Grades 1 - 3 Grades 4 - 6  Grades 7 - 9  
Investigating 
Evaluating 
Drawing 
Designing 
Scale 
Problem solving 
Research  
Construction 
Materials Tools, and machine  
Making 
Working with 

 Wood 
 Metal 
 Plastic 

Investigating 
Evaluating 
Drawing  
Designing 
Scale 
Problem solving 
Making 
Electronics 
Mechanisms 
Structures 
ICT 
Manufacturing 
Construction 
Materials tools and machine  

Investigating 
Evaluating 
Drawing  
Designing 
Architecture 
Sustainable design 
Environment 
Problem solving 
Scale 
Making 
Electronics 
Mechanisms 
Structures 
ICT 
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 Fabric 
 Paper 
 Cardboard 

 

Research  
Marketing 
Working with 

 Wood 
 Metal 
 Plastic 
 Fabric 
 Paper 
 Cardboard 

 

Research  
Environmental protection 
Marketing 
Natural resources 
Economic and development 
Construction 
Manufacturing 
Materials, tools and machine working with 

 Wood 
 Metal 
 Plastic 
 Fabric 
 Paper 
 Cardboard 

 
 

3.2.12 Technical Drawing  
 
Technical drawing is a drawing or plan drawn to scale that is used to communicate direction and 
specifics to a group of people creating something. It is also known as drafting, it is an academic 
discipline that creates standardized technical drawing for architects, interior designers, engineers, 
contractors, plumbers, electricians and other users to communicate the necessary details among workers 
to build an object detailed in a plan.   People trained in the art of technical drawing are called drafters or 
designers.  
 
Standards and conventions for layout, lines, thickness, text size, view projections, descriptive geometry 
and notations are used to create drawings that are interpreted in only one way; therefore it has its own 
universal language. 
 
The inclusion of technical drawing in the curriculum at the basic education level will help identify talent 
in the technical and engineering fields and can also serve as a motivation for technical and vocational 
studies.  The subject focuses on developing drawing skills, vocational skills and technical skills. It will 
give students a better insight into the technical fields and might even encourage them to take up 
technical education. This is a field that can contribute immensely to any national road, infrastructural 
and engineering development endeavour. It is also a source of meaningful and gainful employment for 
children in the future.   
 
Learning at the lower basic level (Grades 1 - 7) will be embedded in mathematics and other subjects, 
which offer the study of simple regular geometric and trigonometric shapes. Freehand drawing of shapes 
shall also be encouraged at the lower basic level, especially in creative arts. Measurement and drawing 
of lines shall be encouraged in mathematics at the upper primary level. This cross-disciplinary approach 
will help nurture and develop abilities towards technical drawing.   The actual teaching of technical 
drawing as a subject shall start at the upper basic level (grades 7 to 9). Simple, non-complicated, 
drawings shall be used at this level; basically the drawings shall be made up of regular plane figures 
already known to the children in other subjects in earlier grades. Technical drawing can also be 
perceived as a tool for communicating design ideas.  
 

Lower Primary (Grades 1 - 3) Upper Primary (Grades 4 -6) Upper Basic (Grade 7 - 9) 
  Lines 

Angles 
Geometry 
Trigonometry 
(Plane and solid) figures (i.e. 2D and 3D 
figures) 
Combine regular shapes to have simple 
compound shapes 
Cross-section of shapes 
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Freehand sketching  
Signs and symbols in T/D 
Uses and usage of technical drawing 
instruments (i.e. T-square, set squares, 
French curves, drafting table, stencils, T/D 
pen, etc.) 
Scales 
Elevation (plane and side elevations) 
Basic building and engineering drawings 

 
 

CHAPTER 4.  STATEMENT OF BROAD LEARNING OBJECTIVES AND 

OUTCOMES/STANDARDS FOR EACH LEVEL OR CYCLE  
 
The following statements describe the types and range of performance that the majority of pupils should 
characteristically demonstrate by the end of the main grades. The statements are designed to help 
teachers judge levels of achievement and progress of pupils. 

 
4.1 At the end of the primary cycle (G1 -G6) 

Children can demonstrate that they recognize their own worth and that of others (for example by making 
positive comments about themselves and classmates). They can express their views confidently and 
listen to and show respect for the views of others. They can identify positive ways to face new 
challenges. They can discuss some of the bodily and emotional changes at puberty and demonstrate 
some ways of dealing with these in a positive way. They can talk about a range of jobs and explain how 
they will develop skills to work in the future. They can demonstrate how to look after and save money. 

Children can make choices about how to develop healthy lifestyles (for example by knowing the 
importance of a healthy diet and regular exercise). They can identify some factors that affect emotional 
health and well-being (for example exercise or dealing with emotions). They can make judgments and 
decisions and list some ways of resisting negative peer pressure around issues affecting their health and 
well-being. They can list the commonly available legal and illegal substances and drugs and describe 
some of their effects and risks. They can identify and explain how to manage the risks in different 
familiar situations (for example discussing issues connected to personal safety). 

Children can explain how their actions have consequences for themselves and others. They can describe 
the nature and consequences of bullying and express ways of responding to it. They can identify 
different types of relationships (for example marriage or friendships) and can show ways to maintain 
good relationships (for example listening, supporting and caring). They can respond to or challenge 
negative behaviours such as stereotyping and aggression. They can describe some of the different beliefs 
and values in society and demonstrate respect and tolerance towards people different from themselves. 
 
4.2 At the end of the Upper Basic cycle (G7 - G9) 
 
Pupils can reflect on and evaluate their achievements and strengths in all areas of their lives and 
recognize their own worth. They demonstrate respect for differences between people. They can 
recognize certain strong emotions and identify ways of managing these emotions positively (for example 
talking with a friend or teacher about their feelings on divorce or falling in love). They can plan realistic 
targets and start relating career plans to qualifications and skills (for example in their choice of course 
options). They can demonstrate competency in managing their personal finances. They can explain how 
to stay physically and mentally healthy. They can make informed choices to maintain their health and 
well-being and can explain reasons for these choices (for example by being well informed about 
sexually transmitted infections). They can assess the element of risk attached to making choices about 
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healthy lifestyles, travel, personal safety and personal finances. They can state the basic facts and laws 
about alcohol, tobacco and legal and illegal drugs. They can demonstrate effective ways of resisting 
negative pressure, including from their peers (for example knowing where to get help, knowing that 
there is an option to delay and showing resilience). 
 
Pupils can recognize difference and diversity (for example in culture, lifestyles, sexuality or 
relationships) and demonstrate understanding and empathy towards others with a different way of life. 
They can assertively challenge prejudice and discrimination (for example with respect to gender, race 
and disability). They can recognize and discuss the importance of relationships to sexual activity (for 
example in terms of human reproduction, contraception use and sexually transmitted infections, 
including HIV) and to marriage, parenthood and family life. They can discuss ways in which 
relationships change over time and how to negotiate within relationships (for example agreeing a curfew 
time with a parent or carer). 
 
4.3 Skills and competencies  
 
Key competencies are capabilities (knowledge, skills, attitudes and values) that people have, need to 
develop to live and learn today and in the future. The expected competencies aim at responding to issues 
emanating from the contextual scan and Government commitments. The combination of various 
competencies contributes to the formation of the wholesome citizen that the curriculum framework aims 
to shape. 
 
A responsible citizenry will respect the environment and appreciate the social values highlighted in the 
contextual scan and be responsive to global challenges. It is recognized that the human being plays a 
negative or positive impact in terms of his or her participation to the social, economic, political and 
cultural development of any nation. In order for the Gambian child to fully participate in the 
development of the nation, the following competencies are needed: 
 
4.4 Key competencies per subjects (core subjects) 
 
In this document, the word “competency” will be used to refer to expressions that describe what the 
learner should be able to do as a result of learning a particular topic or content.  The effective acquisition 
and promotion of learning competencies should enable an individual to participate effectively in 
multiple contexts or social fields that contribute to the overall successful life of an individual and a well-
functioning society. 
 
4.5 Languages  
 
This is the ability to express and interpret concepts, thoughts, feelings, facts and opinions in both oral 
and written form (listening, speaking, reading and writing) and to interact linguistically in an appropriate 
and creative way in a full range of societal, professional and cultural contexts. 
 

4.5.1 National Languages 
 
National languages as a learning area in the curriculum will place emphasis on the ability to read and 
write in one’s language of interest. 
 

Expected competencies 

‐ Use correct orthography to write one’s language of interest 
‐ Convey and receive information, instruction, ideas and feelings appropriately and effectively in a 

range of different social and cultural contexts  
‐ Use a range of language experiences for developing knowledge of a subject area. 
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4.5.2 English Language 
 
English language proficiency is central to learning in all learning areas, especially when it is the medium 
of instruction and the official language in The Gambia. The competence focuses on improving learners’ 
understanding of the language demands in all required areas of learning.  
 
 
 
 

Expected competencies 
Lower Basic Upper Basic 
- Developing the skills of listening, speaking  
-  Developing the skills of reading and writing in a 
range of situations and contexts. 
- Beginning to gather suitable vocabulary for variety 
of situation 
-  Basic understanding of how language works and 
how to manipulate it 
- Using imagination to express thoughts, ideas, 
experiences and feelings 
- Appreciating the richness and diversity of other 
cultures 
- Recognizing that there are different ways of seeing 
the world and developing an international outlook 

- Developing the skills of listening, speaking, reading and writing in a 
range of situations and contexts 
- Applying linguistic knowledge and skills to understand and 
communicate effectively 
-  Understanding how language works and how to manipulate it 
-  Recognizing that languages differ but may share common 
grammatical, syntactical or lexical features 
- Using familiar language for new purposes and in new contexts. 
- Using imagination to express thoughts, ideas, experiences and 
feelings 
- Appreciating the richness and diversity of other cultures 
- Recognizing that there are different ways of seeing the world and 
developing an international outlook 

 
4.5.3 French  

 
The ability to understand and communicate in another language is a lifelong skill for education, 
employment and leisure in this country and throughout the world. Learning foreign languages 
contributes to mutual understanding, a sense of global citizenship and personal fulfillment. Learners 
learn to appreciate different countries, cultures, communities and people. 
 
Expected competencies 
Lower Basic Upper Basic 
- Recognizing French from other languages 
- Starting to develop the skills of listening and 
speaking 
-Developing reading and writing with 
minimum accuracy 
- Appreciating other cultures 

- Developing the skills of listening, speaking, reading and writing in a range 
of situations and contexts 
- Applying linguistic knowledge and skills to understand and communicate 
in an acceptable manner 
-  Recognizing that languages differ but may share common grammatical, 
syntactical or lexical features 
- Using imagination to express thoughts, ideas, experiences and feelings 
- Appreciating the richness and diversity of other cultures 
- Recognizing that there are different ways of seeing the world and 
developing an international outlook 
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4.5.4 Arabic  
 

Expected competencies  

Lower Basic Upper Basic 

- Reading and writing in Arabic effectively  
- Gaining enough vocabulary to communicate 

in Arabic  
- Ability to give Stamatas in both oral and 

written Arabic 
- Ability to address a situation in Arabic 
- Ability to read a poem in Arabic  
- Ability to write different forms of Arabic 

writing styles 
- Ability to count and calculate in Arabic  

- Ability to communicate in both oral and written 
Arabic in his day life 

- Ability to read Arabic texts and write correctly 
and understand the meaning of the texts  

- Ability to express oneself in correct Arabic 
- Ability to understand Islamic religion in Arabic 

texts 
- Ability to develop socio-linguistic and socio-

cultural understanding and apply them in their 
use of the Arabic language 

 
 

4.6 Mathematics 
 

Expected competencies 
Lower Basic Upper Basic 
-  Asking questions and developing arguments using 
mathematical tools 
-  Understanding that mathematics is used as a tool in a 
wide range of contexts 
- Using mathematics within the classroom and beyond 
- Using mathematics to give a pictorial representation 
of ideas 
- Using existing mathematical knowledge to create 
solutions to unfamiliar problems 
- Beginning to develop a liking for mathematics as an 
interesting and worthwhile activity. 
 

-  Understanding that mathematics is used as a tool in a wide range 
of contexts 
- Applying suitable mathematics accurately within the classroom and 
beyond 
- Using mathematics to communicate effectively 
-  Selecting appropriate mathematical tools and methods 
- Combining understanding, experiences, imagination and reasoning 
to construct new knowledge 
- Using existing mathematical knowledge to create solutions to 
unfamiliar problems 
-  Asking questions and developing convincing arguments using 
mathematical tools 
- Developing a liking for mathematics as an interesting and 
worthwhile activity 

 
4.7 Science 
 
All learners need to achieve a sufficient level of scientific literacy to enable them to succeed in post-
secondary education, in careers and as responsible citizens in a democratic society. To achieve this, they 
need to develop skills that allow them to search out, describe and explain natural phenomena and 
designed artifacts. Scientific inquiry, experimentation and design involve practice (skills) in direct 
relationship to knowledge; content knowledge and skills are necessary to enquire about the natural and 
human-made worlds. 
 

Expected competencies 
Lower Basic Grades 4 - 6 Upper Basic 

 Ask questions and make predictions that 
can be tested  

 Select and use appropriate tools and 
technology (e.g., calculators, computers, 
balances, scales, meter sticks, graduated 
cylinders) in order to extend observations. 

 Keep accurate records while conducting 
simple investigations or experiments 

 Formulate a testable hypothesis 
 Design and conduct an experiment specifying variables to be 

changed, controlled and measured 
 Select appropriate tools and technology (e.g., calculators, 

computers, thermometers, meter sticks, balances, graduated 
cylinders and microscopes) and make quantitative observations 

 Present and explain data and findings using multiple 
representations, including tables, graphs, mathematical and 



 Conduct multiple trials to test a prediction 
Compare the result of an investigation or 
experiment with the prediction 

 Recognize simple patterns in data and use 
data to create a reasonable explanation for 
the results of an investigation or experiment 

 Record data and communicate findings to 
others using graphs, charts, maps, models 
and oral and written reports. 

physical models and demonstrations 
 Draw conclusions based on data or evidence presented in tables 

or graphs and make inferences based on patterns or trends in the 
data 

 Communicate procedures and results using appropriate science 
and technology terminology. 

 Offer explanations of procedures and critique and revise them 
 
 

 
 

4.8 Social and Environmental Studies 
 

 

Expected competencies 
Lower Basic (G 5 & 6) Upper Basic 
Learners should be able to: 
Relate the culture and tradition to people in the Gambia 
Relate the people of the Gambia to their main settlement areas 
Understand the effect of population on the natural environment 
(Land, sea and vegetation) 
Understand the relationship between population growth and 
waste generation and disposal, crime, pressure on social 
amenities, housing and employment opportunities 
Understand the arms of government, human rights and the use 
of a constitution. 
Understand the effect of social problems (drug abuse, teenage 
pregnancy, crime, prostitution and divorce) on coexistence and 
social harmony  
Value the importance of religion and inter-faith tolerance to 
peaceful coexistence  
Understand the value of sports to personal and team well-being; 
Understand the evolvement of nationhood through history 
(empires to independence0  
Understand basic knowledge of West African history. 
Understand Gambian economy, source and importance of 
revenue generation and its importance to national development  

Learners should be able to: 
Understand the social setup of major communities in the 
Gambia 
Relate Gambian social life to those of neighbouring 
countries 
Understand the political history of the Gambia and people 
and events that shape the development agenda of the 
country 
Know what constitute a good government and positively 
discuss the matter of good governance.  
Understand the consequent components of the Gambian 
environment and activities that are destroying it 
Productively discuss issues of environmental matters and 
suggest how to preserve the environment 
Understand matters of the economy that are affecting their 
life and the country at large  
Effectively contribute to discussions of economic matters 
Understand the interdependent nature of countries in the 
same region and the world as a whole 
Understand tourism and women’s affairs 

4.9  Cross-curricular competencies  
 
The cross-curriculum dimensions reflect some of the major ideas and challenges that face individuals 
and society and help make learning real and relevant. The dimensions are unifying areas of learning that 
span the curriculum and help young people make sense of the world. They are not curriculum subjects, 
but are crucial aspects of learning that should permeate the curriculum and the life of a school and 
beyond in terms of healthy lifestyles, personal and social values, global dimension and sustainable 
development and creativity and critical thinking. Other aspects of the cross-curriculum dimensions are 
as follows: 
 

(a) Thinking reflectively and logically; 
(b) Making connections and establishing relationships. Analyzing problems from a variety of 

different perspectives; 
(c) Making appropriate decisions on the basis of experiences and supporting evidences; 
(d) Managing time effectively and efficiently;  
(e) Planning, evaluating and achieving realistic personal goals; 
(f) Showing initiative, commitment, perseverance, courage and enterprise; 
(g) Developing an understanding of how knowledge is created, evaluated, refined and changed 

within subject areas; 
(h) Thinking intuitively and imaginatively and evaluating ideas, processes and experiences in 

meaningful contexts; 
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(i) Applying knowledge in performing different practical tasks;  
(j) Taking responsibility for their learning and tasks;  
(k) Participating effectively as responsible citizens in a democratic society; 
(l) Working effectively, independently and cooperatively; 
(m) Developing the desire and interest for life-long learning and personal growth; 
(n) Taking appropriate roles as responsible citizens in the society; 
(o) Participating actively in meaningful learning activities; 
(p) Respecting one’s self, others and the environment; 
(q) Taking responsibility as a member of a group for jointly decided actions and decisions 
(r)  Participating appropriately in a range of social and cultural settings; 
(s) Acknowledging individual differences and demonstrating respect for the rights of all people. 

Learning to recognize, analyze and respond appropriately to discriminatory practices and 
behaviours; 

(t) Demonstrating consideration for others through qualities such as integrity, reliability, 
trustworthiness, caring or compassionate fairness, diligence, tolerance and hospitality or 
generosity;  

(u) Developing the ability to negotiate and reach consensus; 
(v) Relating and applying learnt knowledge and skills to personal, moral and socio-cultural 

context; 
(w) Cultivating compassionate, empathetic and fair-minded attitudes, which will make a positive 

contribution to society; 
(x) Understanding all forms of inequality and exploitation (prejudice, discrimination, racism, 

harassments) and developing the desire to contribute to their elimination; 
(y) Acknowledging individual differences and demonstrating respect for the rights of all people. 
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CHAPTER 5.  TEACHING METHODS AND STRATEGIES 
 
Without denying the significance of traditional ways of teaching, which are basically lecture-led, an 
increasing number of researchers have recognized the value of involving the learner in an active learning 
process and assigning collaborative work to Learners in small work groups and peer tutoring used both 
in and out of class.  
 
A varied range of pedagogies will continue to be promoted to meet diverse learner needs, enhance their 
learning experiences and engage them in learning.  A variety of teaching methods will be used to meet 
the learning needs of learners. Inclusive teaching means teachers should have to have the mindset 
required to address the diversity of learners, using different teaching methods.  
 
There are certain pedagogies such as inquiry-based and experiential learning that will be more actively 
promoted to enable learners to find deeper meaning in their learning.  
 
The Ministry of Basic and Secondary Education will provide support for schools to use a wider variety 
of pedagogies by way of pedagogy packages to support syllabus delivery. Teachers will also be 
encouraged to share pedagogical expertise through participation in continuous professional 
development. Emphasis will be placed on the learner-centred teaching and learning method.  
 
5.1 Learner-centred method  
 
Learner-centred teaching and learning is designed to meet the needs of the Learner. Effective teachers 
plan their instructional strategies to challenge all learners and to support them as they meet the 
curriculum outcomes. The following principles of teaching and learning reflect current best educational 
practices and take into consideration psychological, environmental, developmental and cognitive factors 
that affect the learner’s ability to learn. 
 
Active learning deepens understanding, since learning is a process that involves construction and de-
construction of knowledge, learners should be provided the opportunity to actively take part in that 
process. Active learning tasks have a clear purpose and require learners to create knowledge from new 
experiences that make connections to their prior knowledge. Active learning, which could be assimilated 
in many ways to the learner-centred approach, increases learners' retention and comprehension of the 
course material. It uses the Learners' data and knowledge base. Learners have an opportunity to provide 
personal insights and interpretation (develop their own answers). The process allows learners to 
experiment with ideas, develop concepts and integrate them into systems. Furthermore, it positively 
affects their attitude toward themselves and their peers in the learning process. Active learning develops 
social experiences among learners and between teachers and learners. It helps the teacher to select 
objectives to suit the correct level of difficulty to meet the learners' ability. The teacher encourages the 
Learners to be responsible for their own learning. Active learning brings the Learners into the 
organization, thinking and problem solving process of the discipline. It also gives the teacher time to 
perform the helping-teacher functions of coaching, listening and advocacy. Teachers should minimize 
their centralized role as "experts," "group leaders," "source of authority and control” and rather share 
those responsibilities with the learners.  
Active participation is likely to occur when, for example, learners: 
 

- Work with materials or develop new ideas or products;  
- Respond to higher-order questions such as analysis, application, synthesis 

and evaluation instead of lower-order questions (such as restating facts, 
recalling a procedure and stating what, when and where; 
 

- Spend more time in discussion activities, where they become involved and 
respond to ideas. 
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5.2 Teaching and learning activities  
 
Learner-centred activities enable learners to achieve and apply their learning to life experiences. A 
curriculum or classroom that is learner-centred allows for attention to individual learner needs and 
potentials. Teachers do not judge their own success only by whether they have presented all the 
materials. They also focus on maximizing learning for the learners and as much as possible, follow the 
interests and abilities of the learners. Teachers should enable learners to attain the highest level of 
achievement possible, regardless of the learner’s aptitudes. With the help of their teachers, learners can 
learn best when: 
 

- They are challenged and encouraged to reach beyond their current level of 
skill and understanding; 

- They set high standards for themselves and work hard to meet the 
standards they have set.  

 
Real-life situations encourage learners to ask questions and make connections. Real-life activities are 
those that relate to the world of the learner outside of school. Learners need help to see the connections 
between schoolwork and their own lives as related to the family, the community, the environment and 
global society. Learning activities that are designed to create these connections will seem purposeful and 
meaningful to learners. The use of real life activities motivates learners to learn how to illustrate new 
concepts as well as facilitate their understanding. Lessons that involve topics of interest help them to: 
 

- Make connections to what they already know 
- Develop new concepts with connections to the world outside of the school 
- Use their knowledge to analyze issues and solve problems 
- Develop inquiry skills, explore and make connections and develop the 

creativity and ability to apply their understandings in inventive ways. 
 
5.3 Teaching and learning strategies  
 
When they work with an outcomes curriculum, teachers need to think about the results they want to 
achieve for learner understanding and learning. They must have a range of strategies to choose from to 
achieve the desired learning. They need a variety of teaching and learning strategies with which they are 
comfortable. 
 
Teachers should not for instance say,  “We’re going to do group work today,” without any further 
rationale. They have to know why working in groups is the best way to achieve a particular learning 
outcome with the level of understanding of their learners. They should have selected group learning after 
thinking of other possible strategies.  
 
Engaging learners in inquiry-based instruction is one way of developing conceptual understanding, 
content knowledge and scientific skills. Scientific inquiry as a means to understanding the natural and 
human-made worlds requires the application of content knowledge through the use of scientific skills. 
Learners should have curricular opportunities to learn about and understand science and technology and 
engineering through participatory activities, particularly laboratory, fieldwork and design challenges. 
Instruction and assessment should encourage opportunities for inquiry, experimentation and design 
through a well-planned curriculum. 
 
The teaching and learning practices in the basic education context, should build on learner diversity for 
promoting equal access and participation.  In so doing, no individual will be favoured or disadvantaged.  
The teaching and learning practices shall therefore take into consideration the needs of all learners 
including children with various learning needs. 
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5.4 Teaching and learning environment  
 

 The ways of teaching shall be congruent with the goal of promoting or developing learner’s 
abilities for independent thinking and democratic social responsibility; 
 

 The teacher works for the learner’s success and prevention of failure. The teacher’s 
approach shall be developmental in orientation (focused on learner potentials) rather than 
deficiency oriented (focused on learner limitations). The curriculum focus shall be on the 
development of optimal competencies rather than minimal competencies; 
 

 Learning activities shall be appropriately varied to meet individual differences without 
creating learner isolation. The work of subgroups shall be shared by the entire class. Such 
work shall not be limited to mechanical exercises but shall involve collaborative 
investigation; 
  

 Learning activities shall be designed to foster cognitive growth in conjunction with the 
affective and social growth. Efforts shall be made to foster desirable attitudes toward 
learning as such attitudes are fundamental to cognitive growth and development; 
 

 The structural and administrative environmental setup shall be responsive and protective to 
the needs of individual learners; 
 

 The toilets and other facilities in teaching and learning environment shall be gender and 
disability sensitive, 
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CHAPTER 6.  STANDARDS OF RESOURCES REQUIRED FOR IMPLEMENTATION  
 
Teaching and learning resources to support the implementation of the curriculum framework shall 
include human, textual, non-textual and financial resources. 
 
6.1 Teacher competency  
 
Teachers should be equipped and supported to be effectively inclusive in their teaching. They need to 
understand the diversity of learning and assessment, through continuous teacher professional 
development.  
 
The different domains of competencies below (knowledge, professional skills and behavioural attitudes) 
are inter-related. The teacher, at any given time, should manifest a balanced combination of these three 
domains. If the right combination exists, at the right time, successful teaching will result. The more 
competencies that a teacher possesses, the higher the likelihood that courses instructed by that teacher 
will result in positive outcomes for a greater number of learners. Teachers should make the best use of 
the competencies they possess and then strive to develop the ones lacking and that are helpful to the 
given context 
 
 



 
Knowledge (Know-how) Behavioural attitudes 
Knowledge of school curriculum and guidelines 
Knowledge of progression in learning 
Knowledge of administrative system /channel of 
communication 
Knowledge of theories of learning 
Knowledge of modern and innovative teaching practices 
(for example: Knowledge of large group teaching strategies) 
Knowledge of opportunities for personal development 
Knowledge of children's developmental stages. 
Knowledge of classroom organization/management 
techniques  
Knowledge of cultural settings in The Gambia 
Knowledge of behavioural characteristic of children 
Have knowledge of the theories behind the educational 
paradigm 
Knowledge of resources available and professional aids 
Religious Aspects 
Special needs education 

Use a variety of methods (demonstrations, role plays, 
group work, independent practice…) 
Teaching materials are relevant to the child's age 
Identify and address learning difficulties 
Ability to use resources efficiently 
Derive from national curriculum learning objectives 
Manage behaviour 
Monitor learner's progress 
Setting objectives 
Planning lessons and preparation 
Manage time efficiently 
Review and evaluate instructional effectiveness in order to 
improve selection of materials 
Use academic language (form, register and style) 
Adopt teaching to the specific needs of learners 
Plan a series of lessons based on the syllabus 
Provide opportunities and stimulus for critical thinking 
Understand and use the relationship that exists between 
knowledge in a given domain and among different 
knowledge domains 
Instructions and announcement are presented clearly 
Grade and learner conduct reporting 
Classroom management 
Material development 

Integrity and honesty 
Respect and commitment 
Work with others 
Working within the law 
Cleanliness 
Respect of cultural differences 
Promoting good behaviour 
Clear hand writing 
Constant desire to have access to existing teaching guide line 
Aware of equal opportunities 
Sharing knowledge and resources 
Taking good care of resources 
Conduct learner discipline under ethical constraints 
Non-judgmental and affective listener 
Show perseverance and diligence in dealing with learners and 
colleagues 
Develop new knowledge 
Provide positive learner/teacher relationship 
Identify hazards, assess risk and take appropriate actions 
Demonstrate an awareness and respect of each learner's 
background, experience, culture and religion 
Communicate with parent on a regular basis 
Involve parents and community in their learning environment 
Communicate in a professional manner with colleagues, 
parents and community members 
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6.2  Teacher academic qualifications  
 
6.2.1 Academic qualifications  

 
Lower Basic teachers 

 
The teacher for the lower basic education Level must have at least four credits at WASSCE level in 
the four major learning areas – Mathematics, English, Science and Social and Environmental 
Studies - and two passes in other relevant curriculum areas.  He or she must also undergo three 
years’ training toward the Primary Teacher’s Certificate (PTC). Teachers for the Higher Teacher’s 
Certificate (HTC) Primary must have at least four credits, including Mathematics and English. 
 

Upper Basic 
 

The teacher must specialize in at least two learning areas and undergo three years’ training toward 
the HTC. Five credits, including English Language shall be a requirement for all Upper Basic 
teachers. Teachers at that level should also manifest an in depth knowledge in their areas of 
specialization and a broader knowledge of other subject areas. 
 
6.3 Subject specialist competencies of teachers at the Upper Basic Level 
 
For all learning areas, teachers need to know and understand the essential academic learning 
requirements stated in the national curriculum and attendant documents. Also, must relate subject 
concepts using a personal and social perspective. 
 

6.3.1 English Language 
 
Reading 

1. Teachers know and understand different skills and strategies used in reading for a variety of 
purposes 

2. Teachers know and understand strategies for setting goals and assessing and evaluating 
learners’ progress at all levels 

 
Writing 

1. Teachers know and understand the importance of writing in a variety of forms and audiences 
2. Teachers know and understand the steps in the writing process 
3. Teachers know and understand how to analyze and evaluate effectiveness of writing 

 
Speaking and listening 

1. Teachers know and understand how to use listening and observation skills in oral lessons 
2. Teachers know and understand how to use listening and speaking skills to look for main 

points in a given discourse 
3. Teachers know and understand strategies for analyzing and evaluating the effectiveness of 

speaking and listening 
4. Teachers know and understand effective verbal, non-verbal and media communication 

techniques 
 

6.3.2 Mathematics 
 

1. Teachers know and are be able to impact the major concepts, procedures and reasoning 
processes of mathematics that define number systems, geometry, measurement, statistic and 
algebra 
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2. Teachers know and understand how mathematical ideas connect to other subject areas and to 
real-life situations 

3. Teachers use patterns, quantities and spatial relationships to represent phenomena, solve 
problems, manage data and statistical analyses  

4. Teachers know, understand and promote investigative processes in mathematical concepts 
building 

5. Teachers know and understand how to make mathematics realistic and interesting 
6. Teachers know and understand child-centred approaches in imparting mathematical 

knowledge  
7. Know and understand how to motivate learners to develop a love for the subject 

 
6.3.3 Science 

 
1. Teachers know and understand concepts and principles in the subject matter of science  
2. Teachers know and understand the history and nature of science, the unifying concepts of 

science and the inquiry processes scientists use in discovery of new knowledge 
3. Teachers use and apply fundamental concepts in the subject matter of science including 

physical, life and earth and space sciences 
4. Teachers know and understand the knowledge and skills necessary to maintain a healthy life 

- recognize patterns of growth and development, acquire skills to live safely, reduce health 
risks and prevent diseases 

5. Teachers know and understand the relationship between nutrition and food nutrients and 
physical performance and body composition 

6. Teachers know and understand how to transform theoretical concepts into practices  
7. Teachers know and understand how to apply safety measures in the use of laboratory 

equipment 
 

6.3.4 Social and Environmental Studies 
 

1. Teachers know and understand major ideas, eras, themes, developments, turning points, 
chronology and cause-and-effect relationship in the Gambia and Senegambia and African 
and world history 

2. Teachers know and understand the methods of social science investigation – comparing and 
contrasting the interpretations of events 

3. Teachers know and understand how to use maps, charts and other geographical tools 
4. Teachers know and understand the spatial arrangement of people, places, resources and 

environments in the Gambia, West Africa and on the earth’s surface; 
5. Teachers know and understand the interaction between people, the environment, culture and 

religion; 
6. Teachers know and understand the influence of real-life events on society, the environment, 

the economy, society and health 
7. Teachers know and understand civic responsibility and the principles of democracy and 

good governance   
8. Teachers know and understand the monetary systems, including that of The Gambia and 

how economic choices involve costs and consequences 
9. Teachers know and understand the organs of government and their influence on society 
10. Teachers know and understand the relationship between The Gambia and other countries 
11. Teachers know and understand gender issues 
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6.4 Continuous professional development 
 
The basic education teachers will be given opportunities to attend professional development courses 
in their respective subject areas. A credible staff performance system will be instituted to ensure an 
effective and efficient continuous professional development programme. The Ministry of 
Education, through the relevant directorates, will put an appropriate strategy in place to enhance the 
continuous professional development of teachers for basic education. A certification system will 
also be put in place for the programme. Attendance of continuous professional development (CPD) 
will be mandatory for all teachers.  
 

6.4.1 School leadership  
 
The education performance management system (PMS) clearly states that school managers will be 
assessed on the basis of sustained school performance.  To promote these objectives, capacity-
building courses will be organized for potential school heads and managers.  
 
The Head of Lower Basic school must hold a PTC and/or HTC and/or a Bachelor of Education 
degree. Specialization in education management will be an added advantage. 
 
The head of Basic Cycle and Upper Basic schools must have the HTC and/or a Bachelor of 
Education degree.  Specialization in education management will be an added advantage. 
 
The potential head of school must have at least four years’ professional working experience.  The 
head of a Basic Cycle and Upper Basic school must be committed, dynamic, caring, cooperative, 
responsible and accountable. 
 

6.4.2 Support staff 
 
The curriculum implementation process will need support staff of different categories and 
qualifications, according to respective school contexts such as school population, category of 
school, type of school (day, co-educational, private, public or faith-based). The common cadres of 
support staff shall include librarians; cooks; laboratory technicians; security/watchmen/guards; 
guidance and counseling staff and cleaners and caretakers. 
 
6.5 Textual and non-textual materials 
 

6.5.1 Textual materials:  
 
These include: syllabi, textbooks, atlases, reference/supplementary books, subject guides, modules 
and manuals, charts and maps, dictionaries, encyclopaedia, software manuals and instructional 
resources where possible and speakers. 
 

6.5.2 Non-textual materials 
 
These include: subject kits, chalk board and work materials, illustration materials and photographs, 
ICT and other electronic resources as well as computer- based materials where possible, posters, 
fliers and fact sheets, collection of songs, information, poems, plays, laboratory instruments and 
chemicals. 
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6.6 Physical resources 
 
The school must provide the following physical resources and facilities to ensure efficient 
implementation of the curriculum framework. The school administration will be responsible for 
ensuring that the resources are properly utilized. 
 
6.6.1 Classrooms 
 
Sufficient and well-furnished classrooms will be required.  These should have some teaching and 
learning materials such as writing boards and posters. The classrooms must: 
 

 Be clean 
 Have good ventilation and lighting 
 Be friendly to learners with disabilities 

 
6.6.2 Laboratories 

 
The school laboratories must have adequate equipment, apparatus and chemicals. The basic 
education schools must be equipped with modern laboratories to cater for various areas of study. In 
addition, science laboratories must be well equipped with water and electricity systems, fire 
extinguishers, stores, preparatory rooms, fume chambers and workshops.  There should also be 
facilities for students with special needs.  These include audio-visual materials, Braille equipment, 
special looking lenses for the visually impaired, white canes for the blind and hearing-impaired 
aids.  
 

6.6.3 Libraries 
 
Libraries are essential to schools to enable them to implement the curriculum. They are important 
venues where academic information can be obtained. School libraries need to be well stocked with 
relevant materials and facilities.  They must therefore be constructed according to standards that 
make for easy access to students of different abilities.  The buildings must be spacious, ventilated 
and equipped with relevant literature.  They must also have ICT facilities, which should include 
computers, photocopying equipment, printers and scanners. 
 

6.6.4 Conference/function halls 
 
These halls should be large enough to accommodate the entire school learner population when they 
are required to gather for functions.  There must be furniture and other types of fixtures, as well as 
lighting and adequate ventilation. 
 

6.6.5 Sports and recreational facilities 
 
There shall be sports and recreational facilities in schools to promote a relaxed mood among 
learners and also enable the growth of talents among them. Schools must have appropriate 
playgrounds, pitches and courts for various sports and games. Other equipment and facilities must 
include: 
 
Indoor games facilities, sports facilities and equipment such as balls (for soccer, netball, volleyball, 
basketball, hockey, table tennis and handball) and poles and landing mattress for pole vault. Others 
are whistles and guns, starting blocks, tape measures, stopwatches, pulse rate monitors, blood sugar 
monitors, washrooms, hydrochlorides and life-saving jackets.  
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6.6.6 Theatre halls 
 
Rooms with audio-visual and electronic equipment such as tape recorder, television, video camera, 
radio and video and radio cassettes where applicable. 
 

6.6.7 Music room  
 
It must be equipped with a keyboard, piano, guitar, school band instruments, cassettes and other 
music instruments where applicable. 
 

6.6.8 Workshops 
 
Artwork, woodwork, metal work and technical drawing 
 

6.6.9 Health and kitchen facilities 
 
It is important for schools to keep basic health equipment such as first-aid kits and at least a teacher 
to be trained to give first aid assistance to learners. Similar training should also be given to learners. 
 
Standard food services shall be provided in some schools. In schools where cooking is done, there 
must be a standard kitchen for good health.  Kitchens must be built and used according to specific 
standards.   
 

6.6.10 Agricultural facilities 
 
Agricultural facilities must be provided in schools. The school must have farms and gardens and 
agricultural laboratories and equipment to enable learners practise what they learn in Agricultural 
Science.  
 
6.7 Extracurricular activities  
 
All extracurricular activities should aim at reinforcing the curriculum.  They should be carefully 
planned for learners to appreciate their relevance and link to the learning areas of the curriculum. 
This may include: field trips, debates, talks, inter-house competitions, sharing of experiences, 
gardening and advocacy.  
 
6.8 Financial resources  
 
There must be sufficient funds to support the effective implementation of the Curriculum 
Framework for Basic Education. Each school should able to manage a sufficient amount of cash to 
facilitate the smooth implementation of the curriculum. Other partners in basic education 
development will be expected to play a key role in funding the implementation of this curriculum 
framework in different contexts. 
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CHAPTER 7.  ASSESSING AND REPORTING LEARNER ACHIEVEMENT  
 
7.1 Introduction  
 
Assessment should be visualized as a tool to support the progressive development of the learner. 
Assessment should be an integral part of teaching and learning and not just used to measure what 
has been learned. For assessment to effectively and fairly provide opportunity for all learners to 
demonstrate their various strengths, assessment modes should be varied. This means using various 
assessment modes such as portfolio and project writing. 

 
7.2 Assessment 
 
Assessment is the process of gathering information, over time and from a variety of sources 
(including assignments, demonstrations, projects, performances and tests) to show how well a 
learner has achieved the curriculum outcomes.   
 
Assessment should provide learners with feedback to guide their future learning and give them a 
chance to improve.  While assessment may be diagnostic, formative or summative, the information 
gathered through assessment helps teachers and learners alike to identify learners’ strengths, 
weaknesses and the next steps in their learning programmes. This helps learners to set goals as well 
as shows the teacher where more effective instruction is required. 
 
The goal of assessment is to improve learner learning. Teachers and learners gather information 
about what learners know (knowledge and understanding), what learners can do (skills) and what 
learners believe (beliefs, values and attitudes). Good assessment has the following qualities: 
 

 Follows a systematic, planned process over time 
 Gathers helpful information about learner learning in a fair way 
 Is concerned with how the learner learns and the result of the learning 
 Shows progress towards outcomes, including knowledge and skills of 

the subject 
 Motivates learners to learn better 
 Guides the teacher to judge the effectiveness of his or her teaching, to 

adapt the instruction and plan the next steps 
 
Assessment must allow the learner to demonstrate the full range of learning included in the 
outcomes in the way that will best demonstrate the learner’s understanding of the outcomes.  
Teachers need to provide every means of support for learner success. This includes showing 
learners samples of excellence and giving them clear criteria for good work. Learning becomes 
more meaningful when learners are aware of the learning outcomes and help to develop the 
assessment criteria.  
 

7.2.1 Types of assessment 
 
The following assessment types have been identified and included since they are more relevant to 
the context of basic education in the Gambia. 
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Achievement/Attainment tests: These are usually more formal and designed to show mastery of a 
particular syllabus (e.g. end-of-year tests, school-leaving exams, public tests) though similar to 
progress tests. These tests are rarely constructed by classroom teachers for a particular class. They 
are designed primarily to measure individual attainments. These tests summarize the achievement 
of individual pupils at the end of a school year or at the end of a particular educational stage and 
which have a significant impact on their educational careers. These tests/assessments are referred to 
as summative tests or the  “assessment of learning”. Their results may be used to certify candidates 
as well as take important decisions concerning streaming, choice of school or progression from one 
level another. 
 
Formative assessment: Most classroom tests take this form. They assess the progress learners 
make in mastering material taught in the classroom. They are also given to motivate learners. They 
also enable learners and teachers to assess the degree of success of teaching and learning and to 
identify areas of weakness and difficulty. Formative assessment always influence teaching and 
learning and can also be diagnostic to some degree. It is intended to monitor progress made in the 
overall effectiveness of education policies and practices. These assessments are centred on the idea 
of “assessment for learning” and may be broadly described as “formative assessments”. 

 
Summative assessment:  is a final judgment that takes place at the end of the learning or training 
process to assess the attainments of the pupils. It also serves to situate pupils in relation to each 
other. It is the final test used to verify whether or not pupils have mastered a given content in a 
lesson.  Summative assessment can be conducted at various stages: for instance, at the end of a 
lesson, when a theme is completed to enable the teacher to make a final judgment and assess the 
attainments. Summative assessment may also serve as a diagnostic evaluation; in which case it is 
conducted before the learning process begins and analyses the knowledge and needs of the pupils. 
For example, at the start of the school year, a grade 4 teacher can evaluate new pupils in order to 
have an idea of their previous levels of achievement and to be able to orient planning and teaching 
based on those needs. 

 
Diagnostic assessment: may include progress, achievement and proficiency assessments, enabling 
teachers to identify specific weaknesses or difficulties so that an appropriate remedial programme 
may be planned. Diagnostic assessments are primarily designed to assess learners' knowledge and 
skills in particular areas before a course of study is begun. It provides reference back to class-work, 
learners’ motivation and remedial work. 

  
Placement assessment: sorts incoming learners into learning groups so that they are approximately 
at the same level with others. It measures the general ability rather than specific points of learning.  

 
Continuous Assessment (CA): Continuous assessment is formative in nature.  It has a diagnostic 
value in helping the learner develop a realistic self-image and inform the teacher on how the 
teaching and learning process can be improved.  This type of assessment determines the progress of 
the learner and monitors the learning process. 

 
Continuous assessment as used in the Gambia is intended to provide opportunities for the learners 
to display their potentials and understanding of what they have learned through different ways: 
assignments, tests, projects, portfolio, class presentations, oral reports, written reports, subject-
based tasks and terminal or annual examinations.  These measures generate data in the form of 
scores, which should carefully be recorded and stored for the contribution to the final grade of the 
learner.  The scores will be sent to the West African Examinations Council office in the Gambia 
(WAEC) as continuous assessment of the learner, and it contributes 25 per cent of the final mark of 
learners in the Gambia Basic Education Certificate Examinations (GABECE). GABECE 
examinations are more formal assessment mechanisms, usually administered after a long period of 
instruction or at the end of the programme or cycle. The purpose of the final examination in each 
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subject is to determine whether the required level of achievement to qualify for certification has 
been met. GABECE is taken by grade 9 candidates.  This examination is used to select learners for 
further education, training and direct employment.  

 
The assessment structure for GABECE will consist of the continuous assessment at school and final 
examinations at the end of grade 9.  Assessment rubrics will be as follows: 

 
(a) Continuous assessment (internal-school based) will have a weight of 25 per cent 

  
(b) The final examination (GABECE) will carry a weight of 75 per cent. 

 
Portfolio assessment:  Portfolio is a systematic collection of a variety of teacher observations on 
student developmental status and progress in any learning area. Portfolios are multifaceted and 
begin to reflect the complex nature of learning. They are collected over time and can serve as a 
record of growth and progress.  

 
Portfolios can consist of a wide variety of materials: teacher notes, teacher-completed checklists, 
student self-reflections, reading logs, written summaries, etc. An important dimension of portfolio 
assessment is that it should actively involve the students in the process of assessment.  

 
Portfolio provides teachers with a wealth of information upon which to base instructional decisions 
and from which to evaluate student progress. It is also an effective means of communicating 
students' developmental status and progress in reading and writing.  

 
Portfolios can contextualize and provide a basis for challenging formal test results, based on testing 
that is not authentic or reliable. All too often students are judged on the basis of a single test score. 
Student performance on such tests can show day-to-day variation. However, such scores diminish in 
importance when contrasted with the multiple measures of reading and writing that are part of a 
literacy portfolio.  
 
7.3 Reporting 
 
Reporting of learner progress should involve selecting the information that shows learner progress 
on the outcomes and clearly communicating this progress to learners and parents. This information 
may then be used to plan the next steps for the learner and for the teacher. 
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