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The present edition brings up to date the one published in 1961
wh i ch included the re c o m m e n d ations adopted by the Intern at i o n a l
C o n fe rence on Public Education f rom 1934 to 1960. By adding the
t ext of the re c o m m e n d ations of  the subsequent sessions , f rom 1961
to 1968, this col lection endeavo u rs to give an ove r-all  view of the
I n t e rn ational Bureau of Educat i o n ’s ach i evements in this fi e l d
b e fo re i t was integrated into Unesco:

But befo re dealing with wh at was no doubt the IBE’s main ach i e-
vement — the re c o m m e n d ations to the Ministries of  Education —
it may be as well to outline br i e fly the successive phases of the his-
t o ry of  this orga n i z at i o n .

The IBE was ori gi n a l ly a pr ivate body. I t was set  up as such by
the Institut J. - J.  Rousseau, or rather by the founder of the Insti tute,
P ro fessor Edouard Clap a r è d e, at the end of December 1925. Th e
D i rector appointed was Pro fessor Pierre Bove t , the assis tant dire c-
t o rs we re Mrs. Elisabeth Rotten and Mr. Adolphe Fe rr i è re  and the
s e c re t a ry - ge n e ral Miss Marie Butts.

When the Rocke feller Fo u n d ation made a donation of 5,000 dol-
l a rs to the Institut J. - J.  Rousseau, the latter los t no time in making
ava i l ab le  12 ,000  Swiss francs  for the  es tab l ishment of  thi s
I n t e rn ational Bureau of  Education. In so doing, the Institute wa s
wa iving a decis ion taken by the third Congress on Moral Educat i o n
( G e n eva 1922) under the ch a i rmanship of  Mr. Adolphe Fe r ri è re,
t h at the headquart e rs of the Intern ational Bureau of  Educat i o n
wh i ch was alre a dy being mooted should be in The Hag u e.
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This donation of 12,000 Swiss francs could cert a i n ly not be
c o n s i d e red as any more than a cat a ly s t , but some optimists  felt that
it  was unthinkable that a million educat o rs should not be found in
the wo r ld who would be willing to make a contri bution of 5 Swiss
f rancs to a Bureau of this kind. In their opinion, the IBE with an
a n nual bu d get of five million Swiss francs would be safe from any
l a ck of mat e rial re s o u rces. This optimism unfo rt u n at e ly prove d
u n fo u n d e d, for the number of members did not exceed 400 — rat h e r
wide of the mark! Another  illusion then came into being: the Wo rl d
Fe d e ration of Education A s s o c i ations had decided to hold its 1927
c o n gress in Geneva. The President of the Fe d e ration was endeavo u-
ring to collect a ve ry l arge sum of money. With the mill ions that the
Fe d e ration expected to fi n d, it seemed inconceivable that it wo u l d
refuse to help a bu dding intern ational bu reau of education. Here
aga i n , f u t u re events we re to prove otherwise. The Congress took
p l a c e, but the financial results t ell  far short of ex p e c t at i o n .

Despite the diffi cult ies of this fi rst  peri o d, the IBE had alre a dy
b egun its wo rk as an info rm ation centre, s u p p lying educat i o n a l
d o c u m e n t ation to educat o rs in many countries. Lack of fi n a n c i a l
b a ck i n g, h oweve r, made it  impossible for it to continue its activ i t y
in the way its fo u n d e rs had env i s age d. I t was re a l i zed that the IBE
would have to give up its absolute fre e d o m , in other wo rd s , i t could
no longer re ly solely on the help of private individuals or institu-
tions. I t was then that the idea took shape of re o rganizing the IBE
on a gove rnmental basis, with a new dire c t o rat e.  Pro fessor Je a n
P i aget was appointed dire c t o r, M r. Pe d ro Rosselló assi stant dir e c t o r
and Miss Marie Butts remained as secre t a ry - ge n e ra l .

The second period of the history of the Intern ational Bureau of
E d u c ation began ve ry modestly with the signat u re of the new statutes on
29 Ju ly 1929. For the fi rst time in history, rep re s e n t at ives of gove rn m e n t s
signed a document in wh i ch they undertook to collab o rate in the field of
e d u c ation. The new members of the Intern ational Bureau of Educat i o n
we re : the Ministry of Education of Po l a n d, the Gove rnment of Ecuador,
the Dep a rtment of Education of the Rep u blic and Canton of Geneva and
the Institut J. - J. Rousseau, the latter being the only private orga n i z at i o n
to be a member of the IBE. Rega rding the official or public institutions
wh i ch we re like ly to become members of the IBE, a rt i cle 4 of the new
s t atutes stat e d : “ The bodies named below shall be re c ognised as mem-
b e rs of the Intern ational Bureau of Education; any Gove rn m e n t , p u bl i c
institution or intern ational orga n i z at i o n , p aying a minimum annu a l
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c o n t ri bution of 10,000 Swiss f ra n c s , m ay, subject to the ap p rova l
of the Council, also become a member.”

The  place of the Rep u blic and Canton of Geneva , o ri gi n a l ly the
o n ly part of Switze rland to be a member of the IBE, by vir tue of
the autonomy of each canton in the field of educat i o n , was to be
t a ken by the Swiss  Confe d e ration a few ye a rs lat e r.

A rt i cle 2 of the statutes defined the purpose of the IBE as being “ t o
s e rve as an info rm ation centre for all mat t e rs re l ating to educat i o n .
The Bure a u , wh i ch aims at promoting intern ational cooperation will
maintain an entire ly neutral position with rega rd to nat i o n a l , p o l i t i c a l
and re l i gious questions. As an organ of info rm ation and inve s t i gat i o n ,
it  will wo rk in a stri c t ly scientific and objective spirit. Its activ i t i e s
will be two - fo l d : to collect info rm ation re l ating to public and privat e
e d u c at i o n , and to undert a ke ex p e rimental or statistical re s e a rch and to
m a ke the results known to educat i o n i s t s .”

D u ring the ten ye a rs of this second peri o d, i . e. the ten ye a rs prior to
the second wo rld wa r, the IBE was ex t re m e ly active despite its ve ry
limited bu d ge t , gra d u a l ly gaining new member countries and assert i n g
itself as an intern ational institution in the service of education and of
u n d e rstanding between peoples. The main concern was its re l at i o n s
with Ministries of education and these re l ations took on a concre t e
fo rm in the Intern ational Confe rence on Public Education. The idea of
s u ch a Confe rence ap p e a red to members of the IBE Council as a nat u-
ral extension of their annual summer session. Th ey felt that it would be
i n t e resting to invite to this meeting, in addition to the three rep re s e n-
t at ives of each member Stat e, rep re s e n t at ives of non-member Stat e s ,
who would be asked to present a rep o rt on the outstanding fe at u res of
e d u c ational development in their re s p e c t ive countries during the ye a r.
Meetings of this kind we re held in 1932 and 1933 but it was in 1934
t h at the Intern ational Confe rence on Public Education took the fo rm it
was to ke ep until  1968. Th e re was a discussion on the national rep o rt s
on educational developments wh i ch latter comprised a ge n e ral study
and a condensed but compre h e n s ive statistical section.

Although these national rep o rts have been cri t i c i zed as being
ove r-optimis tic it is not  certain that some ex agge rations we re not
c o n s t ru c t ive in that they gave rise to emu l ation among the va ri o u s
c o u n t ries.  While not all the Confe rence participants we re educat i o-
nists — many countr ies  being rep resented by diplomats posted at
B e rne or Geneva — these non-specialists we re often able as
p a re n t s , to contri bute an element of realism wh i ch was sometimes
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absent f rom other meetings. The rep o rt s sent  by the ministries of
e d u c ation served as the basis for the Intern ational Yearbook of
E d u c ation from 1933 onwa rd s .

A ga i n , with re fe rence more part i c u l a rly to the member countri e s ,
ment ion may be made of  the  es tabl ishment in  1937 of the
Pe rmanent Exhibit ion of Public Educat i o n , in wh i ch these countri e s
we re able to arra n ge a display showing cer tain aspects of  their edu-
c ational development. This exhibition now contains stands  ar ra n ge d
by 38 countri e s .

The  prominence given to gove rnment re l ations should not cause
c e rtain activ i t i e s , albeit lesser ones, to be ove rl o o ke d, for the lat-
ter helped to ke ep the IBE in touch with the wo rld of educat i o n .
For six consecutive summers teach e rs f rom va rious countr i e s
gat h e red in Geneva for va c ation courses on “ H ow to make the
L e ague of Nations Known and Develop the Spirit  of Intern at i o n a l
C o - o p e rat i o n .” The ch i l d re n ’s lit erat u re section, wh i ch had been
set up during the fi rst  period as a result  of A m e rican initiat ive and
with A m e r ican funds in order to develop a spirit  of intern at i o n a l
c o o p e ration through ch i l d re n ’s books, p u blished va r ious s tudies
and enjoyed the collab o ration of ex p e rts in va r ious countri es. Th e
Bulletin of educational news and bibl i ograp hy, the IBE’s fi rs t reg u-
lar publ i c at i o n , s t a rted at the ve ry outset of the Bure a u , c o n t i nu e d
to be is sued reg u l a r ly four t imes a ye a r, i n c reasing both the nu m-
ber of  copies and the number  of pages. The Libra ry was gra d u a l ly
building up its collections of wo rks on comparat ive educat i o n
l egi s l at ive t ex t s , s chool tex t b o o k s , ch i l d re n ’s books and educat i o-
nal journ a l s .

*
*  *

The  outbreak of the  second wo r ld war did not put an end to the
existence of the IBE. Although most of its ord i n a ry activities had
to be suspended since re l ations with the outside wo rld we re almost
e n t i re ly cut off, it  was able to set up a Service of Intellectual
Ass istance to Pr i s o n e rs of Wa r, ava i l able without distinction to all
those who wished to use their term of detention to further their stu-
dies or improve thei r know l e d ge. Being a member of  the consulta-
t ive committee in Geneva on reading matter for  pri s o n e rs of  wa r
and interned persons and thanks to many gi f t s , this service wa s
able to send over half a mil lion books to pr isoner of war camps
b e t ween 1939 and 1945.
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After the wa r, the IBE fo l l owed with gre at attention and intere s t
the cre ation of Unesco, wh i ch invited gove rnments to collab o rat e
not only in the field of educat ion but also in those of science and
c u l t u re.

On 28 Feb ru a ry 1947 a provisional agreement was concluded bet-
ween Unesco and the IBE in order to establish the necessary unity
of action between them. A joint commission, consisting of thre e
rep re s e n t at ives of each orga n i z at i o n , was given the task of ensuri n g
e ffe c t ive cooperation between the two institutions. This agre e m e n t
i n cluded provision for the joint convening of the Intern at i o n a l
C o n fe rences on Public Educat i o n , the joint publ i c ation of the fi n-
dings of  the inquiries and the Ye a r b o o k , ex ch a n ge of  documenta-
t i o n , e t c.  The agreement  was  confi rmed and enlarged on 28
Feb ru a ry 1952 and on the basis of this collab o ration the IBE conti-
nued to implement during the fifties and sixties a programme of
wh i ch the broad outline had alre a dy been laid dow n .

An important  stage was re a ched wh e n , as a result of nego t i at i o n s
t a ken on the initiat ive of the IBE Council, a new agreement wa s
c o n cluded between Unesco and the IBE in 1968 and ap p roved by
the gove rning bodies of the two orga n i z ations. This  agre e m e n t
o b s e rved that the IBE’s activities fitted into the f ra m ewo rk of
those of Unesco and tra n s fe rred to Unesco the functions assigned
to the IBE by it s sta t u t e s .

It established in Geneva , as an integral par t of Unesco, an inter-
n ational centre of comparat ive educat i o n , under  the name of the
I n t e rn ational Bureau of Education and enjoying a large intell ectual
and functional autonomy.

Under the terms of the statutes of the IBE ap p roved by the
G e n e ral Confe rence of Unesco, the IBE was given a Council
consisting of rep re s e n t at ives of 21 Member  States designated by
the General Confe re n c e.  A par ticular  task of this Council is “ t o
d raw up, on the proposals of  the Director of the Bure a u , the dra f t
ge n e ral programme and bu d get of the Bure a u ” .

The  agreement and stat u t e s , wh i ch bear  witness to a two fo l d
d e s i re to ensure both rat i o n a l i z ation and continu i t y, s t i p u l ate spe-
c i fi c a l ly that Unesco shall convene and conduct the sessions  of  the
I n t e rn ational Confe rence on Public Educat i o n .

In presenting this collection of re c o m m e n d ations  adopted by the
I n t e rn ational Confe rences on Public Education since 1934, it is
i m p o rtant to point out that the adoption of r e c o m m e n d ations in the
field of education was at that time a bold innovation. Educat i o n i s t s
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we re highly suspicious  of gove rnment intervention in this field and
the gove rnments themselves we re wa ry of any intern ational action
in this connexion. A member of the Intern ational Commission fo r
Intellectual Co-operation had even gone so far as to write that the
L e ague of Nations would never concern itself with education !

At all eve n t s , i t  seemed that  there could be no quest ion of dra-
wing up conve n t i o n s , for the re c o m m e n d ations we re alre a dy consi-
d e red by many to be too fo rceful.  A l b e r t  Th o m a s , the fi rst Dire c t o r
of the Intern ational Labour Office and one of IBE’s most fa i t h f u l
f riends f rom its incep t i o n , had wa rned against producing conve n-
tions to wh i ch the States would only adhere after lengthy nego t i a-
tions. He fe l t , m o re ove r, t h at in the field of educat ion it  was  better
to advise than to attempt to impose.

The  conception of a re c o m m e n d ation was there fo re l inked to that
of educational freedom and also to the idea of ex p e riment wh i ch
was  essent ial  for the  gradua l fo rmu l at ion  of a doct ri n e.
F u rt h e rm o re, in order to avoid the all  too frequent tendency of edu-
c ational congresses to re a ch conclus ions based on subjective opi-
nions and there fo re not rep re s e n t at ive of the opinion of the majo-
rity it  seemed des irable to conduct intern ational inquiries on the
subjects chosen for the re c o m m e n d ations. The draft re c o m m e n d a-
tions submitted to the Confe rence we re based on the findings of
these inquiries. The monographs wh i ch we re produced prior to the
C o n fe rence made clear the points of conve rgence between States so
t h at discussion could concentrate on the points of dive rge n c e.

The practice of basing the draft re c o m m e n d ation on these inqui-
ries re m oved any element of surp rise from the subsequent discus-
s i o n , since all the solutions mentioned in the gove rn m e n t s ’ rep l i e s
we re incl u d e d. In the begi n n i n g, this pro c e d u re was found discon-
c e rting and some delegates would have pre fe rred more improv i s a-
tion. In any case the draft re c o m m e n d ations had the merit of  dra-
wing on the dive rsity of prevailing situat i o n s , not only between one
c o u n t ry and another, but also within a single country, p a rt i c u l a rly in
the case of fe d e rations. In order to respect this dive rsity they pro p o-
sed a va riety of solutions. Fo l l owing this pro c e d u re from 1934 to
1 9 6 8 , the Confe rence adopted 65 Recommendations at  the rate of
t wo or three a ye a r, with the ex c eption of the ye a rs 1940 to 1945,
since the Confe rence did not meet during the last wo rld war and of
1 9 6 4 , in wh i ch year the Confe rence had to break off its wo rk .

*

*  *
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The choice of subjects for the draf t re c o m m e n d ations was gove r-
ned by two cri t e ri a : fi rs t ly, to interest as many delegat ions as pos-
s i ble — for wh i ch purpose the previous ye a r ’s discussion on the
n ational rep o rts served as a va l u able guide — and secondly, to deal
with both questions of educational administration and questions of
p e d agogical interest.  From the 21st re c o m m e n d ation onwa rd s ,
since the sessions we re convened joint ly by Unesco and the IBE,
the subjects we re chosen by the Unesco IBE Joint Commission on
the basis of suggestions  made  by Member States of either orga n i-
z at i o n .

Some subjects  we re placed on the agenda two or three times,
ei ther  under the same terms  or fo rmu l ated in a s lightly diffe re n t
way. The training of pri m a ry and secondary teaching staff and their
s a l a ries are two examples of this pra c t i c e, and these two re c o m-
m e n d ations also led to a Recommendation concerning the status  of
t e a ch e rs , d rawn up in close collab o ration by the Intern at i o n a l
L abour Office and Unesco and adopted by a special inter- gove rn-
mental confe re n c e.

R ega rding the content of the re c o m m e n d at i o n s , i t  will be obser-
ved that , as the text  became longe r, i t incre a s i n g ly took the fo rm of
a monograp h , dealing more and more fre q u e n t ly with a par t i c u l a r
aspect  of a major pro blem rather than with a subject as a wh o l e .

With the ex c eption of the last few re c o m m e n d at i o n s , the subjects
chosen ge n e ra l ly dealt with pri m a ry and secondary education. Th i s
i s not due to mere ch a n c e.  The IBE, wh i ch has  always endeavo u re d
to avoid duplicat i o n , f elt  more at ease in this sector. As rega rd s
vo c ational educat i o n , it  felt  that the Intern ational Labour Offi c e
was better endowed with mat e r ial and staff re s o u rces to deal use-
f u l ly with this  aspect of education. A similar attitude was adopted
wi th  rega rd  to  unive rs ity educat ion  when the  In te rn at i o n a l
A s s o c i at ion of Unive rsities was fo rm e d. Th e re was only one ex c ep-
tion to this ru l e, when the Confe rence adopted a re c o m m e n d at i o n
c o n c e rning “ m e a s u res to increase facilit i es for the re c ruitment and
t raining of technical and scientific staff.”

The growing tendency to consider educational pro blems in their
i n t e r- re l ationships and education systems as a whole seems destined to
re m ove these more or less art i ficial div i s i o n s , and these considerat i o n s ,
wh i ch at a particular time limited the activities of the Intern at i o n a l
C o n fe rence on Public Educat i o n , a re no longer ap p l i c abl e.

As a result of the joint orga n i z ation of the confe rences by Unesco
and the IBE from 1947 onwa rd s , questions re l ating to intern at i o n a l
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c o l l ab o ration we re intro d u c e d. This does not mean that the IBE had
n eglected pro blems of  peace bu t , h e re aga i n , this orga n i z at ion had
felt  that it  was for other institutions to deal  wi th intern ational col-
l ab o ration in this fi e l d.

Th e re are, h oweve r, re c o m m e n d a tions on “the development of
i n t e rn ational understanding among young people and teach i n g
about intern ational orga n i z at i o n s ” ( 1 9 4 8 ) , “the teaching of ge ogra-
p hy as a means of developing intern ational unders t a n d i n g ” ( 1 9 4 9 )
“the intern ational interch a n ge of teach e rs ” (1950) and, fi n a l ly, o n
“ e d u c ation for  intern ational understanding as an integral par t of
the curriculum and life of the sch o o l ” ( 1 9 6 8 ) .

Although it is not always clear whether a re c o m m e n d ation fa l l s
within the field of educational orga n i z ation or that of teach i n g, it  is
i n t e resting to divide the re c o m m e n d ations into two distinct gro u p s
a c c o rding to whether they re fer to administrat ive and orga n i z at i o n a l
p ro blems or to pro blems of an educational nat u re. The fo l l owing is
an attempt at such a cl a s s i fi c at i o n , i n d i c ating in addition to the title
of each re c o m m e n d ation its number and year of publ i c at i o n .

Recommendations of an administrative nature

1. 1 9 3 4 C o m p u l s o ry schooling and the raising of the school 
l e aving age

2. 1 9 3 4 Admission to secondary sch o o l s
3. 1 9 3 4 Economies in the field of public educat i o n
4. 1 9 3 5 The pro fessional training of elementary school teach e rs 
5. 1 9 3 5 The pro fessional training of secondary school teach e rs
6. 1 9 3 5 Councils of Public Instru c t i o n
7. 1 9 3 6 The orga n i z ation of special schools 
8. 1 9 3 6 The orga n i z ation of ru ral education 
9. 1 9 3 6 L egi s l ation reg u l ating school buildings 
10. 1 9 3 7 S chool inspection
13. 1 9 3 8 The salaries of elementary school teach e rs 
16. 1 9 3 9 The salaries of secondary school teach e rs 
17. 1 9 3 9 The orga n i z ation of pre - s chool education 
19. 1 9 4 6 Equality of opportunity for secondary education 
21. 1 9 4 7 The free provision of school supplies
29. 1 9 5 0 The intern ational interch a n ge of teach e rs
32. 1 9 5 1 C o m p u l s o ry education and its pro l o n gation 
33. 1 9 5 1 S chool meals and cl o t h i n g
34. 1 9 5 2 Access of women to education 
36. 1 9 5 3 P ri m a ry teacher tra i n i n g
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37. 1 9 5 3 The status of pri m a ry teach e rs 
38. 1 9 5 4 S e c o n d a ry teacher training 
39. 1 9 5 4 The status of secondary teach e rs 
40. 1 9 5 5 The financing of education 
4 2 . 1 9 5 6 S chool inspection
44. 1 9 5 7 The expansion of school building 
45. 1 9 5 7 The training of pri m a ry teacher training staff s
47. 1 9 5 8 Facilities for education in ru ral areas 
49. 1 9 5 9 M e a s u res to increase  facilit ies  for the  re c ru itment and  

t raining  of technical and sc ient ific st aff 
51. 1 9 6 0 Th e  orga n i z a t i on  o f  sp ec i a l  e duc at i o n  for  me nta l ly  

h a n d i c a pped  c h i l d re n  
52. 1 9 6 1 O rga n i z ation of one-teacher pri m a ry schools 
53. 1 9 6 1 O rga n i z ation of pre - p ri m a ry education 
54. 1 9 6 2 E d u c ational planning 
55. 1 9 6 2 F u rther trailing of pri m a ry teach e rs in service 
56. 1 9 6 3 The orga n i z ation of educational and vo c ational guidance
57. 1 9 6 3 The stru ggle against the short age of pri m a ry teach e rs 
61. 1 9 6 6 Te a ch e rs ab ro a d
62. 1 9 6 7 The short age of secondary school teach e rs

i . e. 38 re c o m m e n d ations  of an administ ra t ive na t u re or re l ating to 
e d u c ational administrat i o n .

Recommendations of an essentially educational nature
The fo l l owing 27 re c o m m e n d ations re fer to pro blems of an

e s s e n t i a l ly educational nat u re and part i c u l a rly to the teaching of a
s p e c i fic subject (ge ograp hy, h a n d i c ra f t s , m o d e rn languages etc. ) :
11. 1937 The teaching of modern language s
12. 1937 The teaching of psych o l ogy in the training of elementary

and secondary school teach e rs
14. 1938 The teaching of classical language s
15. 1938 The dra f t i n g, u t i l i s ation and choice of school tex t b o o k s
18. 1939 The teaching of ge ograp hy in secondary sch o o l s
20. 1946 The teaching of  hy giene (heal th educa tion) in pr i m a ry

and secondary schools 
22. 1 9 4 7 P hysical education in secondary schools 
23. 1 9 4 8 The teaching of handw riting 
24. 1 9 4 8 The deve lopment of intern ational understanding among 

young people and teaching about intern ational orga n i z a -
tions 

25. 1 9 4 8 The development of psych o l ogical services in educat i o n
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26. 1949 The  teaching  of ge ograp hy  as a  means of deve loping 
i n t e rn ational unders t a n d i n g

27. 1949 The introduction to nat u ral science in pri m a ry sch o o l s
28. 1949 The teaching of re a d i n g
30. 1950 The teaching of handicrafts in secondary sch o o l s
31. 1950 I n t roduction to mat h e m atics in pri m a ry sch o o l s
35. 1952 Te a ching of nat u ral science in secondary sch o o l s
41. 1955 The teaching of art in pri m a ry and secondary sch o o l s
43. 1956 The teaching of mat h e m atics in secondary sch o o l s
46. 1958 The  prep a rat ion and  i ssuing  of the pri m a ry school 

c u rri c u l u m
48. 1959 The prep a rat i o n , selection and use of pri m a ry school 

t ex t b o o k s
50. 1960 The prep a ration and issuing of ge n e ral secondary school 

c u rri c u l a
58. 1965 L i t e ra cy and adult educat i o n
59. 1965 Te a ching of modern fo reign languages in secondary sch o o l s
60. 1966 The orga n i z ation of educational re s e a rch
63. 1967 Health education in pri m a ry sch o o l s
64. 1968 E d u c ation for intern ational understanding as an integral 

p a rt of the curriculum and life of the sch o o l
65. 1968 The study of env i ronment in sch o o l

I t is difficult to fo rm an opinion on the weight wh i ch these 65
re c o m m e n d ations may have had, their implementation having been
left entire ly to the gove rn m e n t s ’ d i s c re t i o n .

R e fe rence to the info rm ation supplied by Member States on step s
t a ken to implement the re c o m m e n d at i o n s , h oweve r, seems to indi-
c ate that It i s not an ove rs t atement to say that they have had some
i n fl u e n c e, p e r h aps to a va rying degre e, but cert a i n ly a ve ry re a l
o n e, not only on educational legi s l ation but even on educat i o n a l
p ra c t i c e . A perusal of these re c o m m e n d ations  leaves  the impre s-
sion that the educational ideas wh i ch they embody have withs tood
the test of time fa i rly well.  Some of them, of cours e, we re based on
c i rcumstances wh i ch no longer obtain but  the wide r a n ge of educa-
tional and administrat ive pro blems wh i ch they cover re m a i n s , o n
the wh o l e, c o m p a rable to the ra n ge of pro blems  with wh i ch those
re s p o n s i ble for education are stil l fa c e d. When the re c o m m e n d a-
tions have not supplied a solution to these pro blems they have at
least the meri t of stat ing them by ap p ro a ching them in the wide
va r iety of their aspects and in the light of concrete re a l i t i e s , s o m e-
times in ve ry modern term s .
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Some of these re c o m m e n d ations — such as those dealing with
special educat i o n , e d u c ational planning, or li tera cy — open up
e n t i re ly new pro s p e c t s .

Ta ken as they are, these re c o m m e n d at i o n s , ap a rt  from their pre-
sent intere s t , h ave often another intere s t : t h ey bear witness to 35
ye a rs ’ re flection on educat i o n , t h ey offer a wide panorama of  this
p a rt i c u l a rly stimu l at ing peri o d, d u ring wh i ch the wo rld of  educa-
t ion has become awa re of new prospects in intern ational coopera-
t i o n .
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R E C O M M E N DATIONS ONE TO TWENTY IN T H E
PRESENT VOLUME WERE PASSED BY THE FIRST
NINE INTERNAT I O NAL CONFERE NCE S O N
PUBLIC EDUCAT I O N, CONVENED BY THE INTER-
NAT I O NAL BU R E AU OF EDUCAT I O N, T H RO U G H
THE INTERMEDIARY OF THE SWISS FEDERAL
COUNCIL. THE REMAINING FORT Y-FIVE W E R E
PASS ED B Y TH E INT ER NAT I O NAL  CONFE-
RENCES ON PUBLIC EDUCAT I O N, C O N V E N E D
J O I N T LY BY THE UNITED NATIONS EDUCAT I O-
NA L , SCIENTIFIC AND CULTURAL ORGANIZA-
TION AND THE INT ERNAT I O NAL BU R E AU OF

E D U C AT I O N.
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